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Executive Summary  

GEMS, administered by the American Society for Engineering Education (ASEE), is a non-residential summer STEM 

enrichment program for elementary, middle, and high school students hosted at Army laboratories on site or in close 

coordination off site with the area Army laboratories.  GEMS is driven by the overarching mission: to interest youth in 

STEM through a hands-on Army laboratory experience that utilizes inquiry-based learning and Near Peer mentoring.  

Although they operate under a shared mission, GEMS sites are free to include different topics in their curricula that 

highlight the mission of the laboratory and may set, in addition to the overall program goals, individual laboratory goals.  

Instead of having a specific model and curriculum forced on individual sites, they are able to design curricula (using the 

hands-on, experiment-based model) and procedures that make sense considering the specialties of their facility and 

available resources.  GEMS programs run from one to four weeks in length.  

 

In 2014, GEMS provided outreach to 2,095 students and 92 Near-Peer Mentors at 12 different sites.  The number of GEMS 

students in 2014 represents about a 3% increase in enrollment over the 2,038 student participants in 2013.  Consistent 

with historical data, many of the GEMS sites received applications from more qualified students than they could serve.   

 

This report documents the evaluation of the FY14 GEMS program.  The evaluation addressed questions related to program 

strengths and challenges, benefits to participants, and overall effectiveness in meeting AEOP and program objectives.  The 

assessment strategy for GEMS included questionnaires for students and mentors, 5 focus groups with students and 4 with 

mentors, and an annual program report compiled by ASEE. 

 

2014 GEMS Fast Facts 

Description STEM Enrichment Activity - at Army laboratories, hands-on 

Participant Population 

5th-12th grade students (secondary audience: college undergraduate Near-
Peer Mentors, teachers) 

No. of Applicants 3,343 

No. of Students 2,095 

Placement Rate 63% 

No. of Adults (incl. NPM, RT, S&Es) 390 

No. of  Near-Peer Mentors (NPM) 92 

No. of Resource Teachers (RT) 52  

No. of Army S&Es 246 

No. of Army Research Laboratories 13Ϟ 

No. of K-12 Teachers 52 

No. of K-12 Schools 755 

No. of K-12 Schools ς Title I 126 

No. of Colleges/Universities 28 

No. of HBCU/MSIs 3 

No. of DoDEA Students 15 
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No. of DoDEA Teachers 1 

Total Cost $994,139 

Stipend Cost $727,676 

Supplies & Equipment (GEMS sites) $116,999 

Administrative Cost to ASEE $149,464 

Cost Per Student Participant $475 
ϞThe United States Army Medical Research Institute of Chemical Defense (USAMRICD) collaborates with the US Army Research Laboratory (ARL-

APG) to host GEMS at Aberdeen Proving Grounds  
 
The student questionnaire response rate of 91% and corresponding margin of error of ±0.7% provide strong evidence 

that the questionnaire results are generalizable to the population of participants.  In contrast, the response rate for the 

mentor survey was only 26%.  Because of the small number of responses to the mentor survey, caution is warranted 

when interpreting these data, as the responses may not be representative of the mentor populations participating in the 

GEMS program.   

 

Summary of Findings  

The FY14 evaluation of GEMS collected data about participants; their perceptions of program processes, resources, and 

activities; and indicators of achievement in outcomes related to AEOP and program objectives.  A summary of findings is 

provided in the following table. 

2014 GEMS Evaluation Findings 

Participant Profiles 

GEMS student participation in 

evaluation yields high level of 

confidence in the findings. 

¶ The student questionnaire response rate of 91% and corresponding margin of error 

of ±0.7% provide strong evidence that the questionnaire results are generalizable to 

the population of participants.   

¶ Additional evaluation data contribute to the overall nŀǊǊŀǘƛǾŜ ƻŦ D9a{Ωǎ ŜŦŦƻǊǘǎ ŀƴŘ 

impact, and highlight areas for future exploration in programming and evaluation, 

though findings from these data are not intended to be generalized to all GEMS sites 

and participants. 

GEMS serves students of 

historically underrepresented 

and underserved populations. 

¶ GEMS attracted participation from female studentsτa population that is historically 

underrepresented in engineering fields; student questionnaire respondents included 

more females (55%) than males (44%). 

¶ GEMS provided outreach to students from historically underrepresented and 

underserved minority race/ethnicity and low-income groups.  Student questionnaire 

respondents included minority students identifying as Black or African American 

(22%), Hispanic or Latino (7%), and American Indian or Alaskan Native (1%).  A small 

proportion (12%) of students reported qualifying for free or reduced-price lunch. 
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¶ GEMS served students across a range of school contexts.  Most student questionnaire 

respondents attended public schools (80%) in suburban settings (68%). 

GEMS engages a fairly diverse 

group of adult participants as 

STEM mentors. 

¶ GEMS mentor participants, based on questionnaire data, included almost two times 

as many males than females (64% vs. 33%).  Although the majority of mentors 

identified themselves as white (68%), 9% of questionnaire respondents identified as 

Hispanic or Latino and 8% identified as Black or African American.  Forty-one percent 

of the mentor group reported being a scientist, engineer, or mathematician in 

ǘǊŀƛƴƛƴƎΣ нп҈ ǿŜǊŜ ǘŜŀŎƘŜǊǎΣ ŀƴŘ ом҈ ǎǇŜŎƛŦƛŜŘ ŀƴ άƻǘƘŜǊέ ƻŎŎǳǇŀǘƛƻƴ ǎǳŎƘ ŀǎ ŀƴ 

education student or college/university student. 

Actionable Program Evaluation 

GEMS is marketed to schools and 

teachers serving historically 

underserved groups. 

¶ ASEE and GEMS sites employed multiple strategies to disseminate information about 

the GEMS program.  Email blasts were sent to over 4,000 teachers, guidance 

counselors, and principals in areas near participating GEMS labs.  Promotional 

materials, e.g., AEOP brochures, were mailed to requesting teachers.  Outreach 

efforts via social media were also coordinated with Virginia Tech and a cross-

promotional outreach effort was organized with eCYBERMISSION.  In addition, 

outreach efforts targeted historically underrepresented and underserved 

populations through events such as: Event it. Build it. Career Expo at the Society of 

Women Engineers Conference; Hispanic Association for Colleges and Universities 

Conference; DCPS Event at ASEE Headquarters; and 2014 ASEE Annual Conference. 

¶ Students most frequently learned about the local GEMS program, other than from 

past participation, from an immediate family member (25%) or family friend 

(25%).   

GEMS students are motivated to 

participate by learning 

opportunities provided by GEMS. 

¶ Students were most frequently motivated to participate in GEMS this year because 

of their desire to learn something new or interesting (95%), interest in STEM (94%), 

and learn in ways that are not possible in school (90%).  Large proportions also 

wanted the opportunity to use advance laboratory technology (87%), have fun (85%), 

and expand their laboratory or research skills (83%). 

GEMS engages students in 

meaningful STEM learning, 

through team-based and hands-

on activities.  

¶ Most students (73-85%) report learning about STEM topics, careers, cutting-edge 

research, and applications of STEM to real-life situations; communicating with other 

students about STEM; and interacting with STEM professionals on most days or every 

day of their GEMS experience. 

¶ Most students had opportunities to engage in a variety of STEM practices during their 

GEMS experience.  For example, 92% of responding students indicated working as 

part of a team on most days or every day; 90% reported participating in hands-on 

activities, 83% reported practicing laboratory/field techniques, procedures, and 

tools; and 81% reported building/simulating something on most days or every day.   
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¶ Students reported greater opportunities to learn about STEM and greater 

engagement in STEM practices in their GEMS experience than they typically have in 

school. 

¶ Large proportions of mentors report using strategies to help make learning activities 

relevant to studentsΣ ǎǳǇǇƻǊǘ ǘƘŜ ƴŜŜŘǎ ƻŦ ŘƛǾŜǊǎŜ ƭŜŀǊƴŜǊǎΣ ŘŜǾŜƭƻǇ ǎǘǳŘŜƴǘǎΩ 

ŎƻƭƭŀōƻǊŀǘƛƻƴ ŀƴŘ ƛƴǘŜǊǇŜǊǎƻƴŀƭ ǎƪƛƭƭǎΣ ŀƴŘ ŜƴƎŀƎŜ ǎǘǳŘŜƴǘǎ ƛƴ άŀǳǘƘŜƴǘƛŎέ {¢9a 

activities. 

GEMS promotes AEOP initiatives 

and Army STEM careers available 

at Army research laboratories. 

¶ About three-fourths of the responding mentors indicated discussing at least one 

AEOP other than GEMS with students, most commonly SEAP (49%) and CQL (35%).  

Other programs discussed with students by about a quarter of responding mentors 

were HSAP (27%), WPBDC (27%), REAP (25%), eCYBERMISSION (24%), SMART (24%), 

and URAP (24%). 

¶ Mentors found the participation in GEMS, program managers or site coordinators, 

invited speakers or career events, and AEOP instructional supplies as most useful 

in exposing students to other AEOP programs.  A large proportion of mentors have 

no experience with a number of other resources for exposing student to AEOP and 

DoD careers (AEOP website, brochure, ASEE website, AEOP social media) or did not 

find them useful.  

¶ Nearly all of the responding mentors reported asking students about their 

educational and career interests and sharing their own experiences, attitudes, 

and values about STEM.  Many also provided guidance to students, either about 

educational pathways that would prepare them for a STEM career or 

recommending extracurricular programs that align with their educational goals.   

¶ Nearly all students reported learning about at least one STEM job/career, and the 

majority (66%) reported learning about five or more.  Similarly, 84% of students 

reported learning about at least one DoD STEM job/career, though only about a 

third reported learning about many different STEM jobs/careers in the DoD. 

The GEMS experience is valued 

by students and mentors. 

¶ The majority of students indicated being somewhat or very much satisfied with most 

program features, including the stipend, instruction and mentorship, and availability 

of program topics.  Most students also commented on their overall satisfaction with 

the program, most often describing areas where they learned, the quality of the 

mentors, and their enjoyment with the program. 

¶ !ōƻǳǘ ƘŀƭŦ ƻŦ D9a{ ǎǘǳŘŜƴǘǎ ǎǳƎƎŜǎǘŜŘ ƛƳǇǊƻǾŜƳŜƴǘǎ ǘƻ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ŎƻƴǘŜƴǘ 

including proposing additional topics, or increasing the amount of time on topics 

already addressed.  A similar number of students (46%) made suggestions for the 

format of the program activities, most frequently suggesting more labs and 

hands-on activities. 
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¶ The majority of mentors indicated being somewhat or very much satisfied with most 

program features, including the location, support of instruction and mentorship, and 

invited speakers or career events.  Nearly all responding mentors indicated having a 

positive experience.  Further, many commented on the quality of the experience for 

students and that they enjoyed seeing students excited about learning.   

Outcomes Evaluation 

GEMS had positive impacts on 

ǎǘǳŘŜƴǘǎΩ {¢9a ƪƴƻǿƭŜŘƎŜ ŀƴŘ 

competencies. 

 

¶ A majority of students reported large or extreme gains on their knowledge of how 

professionals work on real problems in STEM, what everyday research work is like in 

STEM, a STEM topic or field in depth, the research processes, ethics, and rules for 

conduct in STEM, and research conducted in a STEM topic or field.  These impacts 

were identified across all student groups. 

¶ Many students also reported impacts on their abilities to do STEM, including such 

things as applying knowledge, logic, and creativity to propose solutions that can be 

tested; carrying out procedures for an investigation and record data accurately; 

considering different ways to analyze or interpret data when answering a question; 

making a  model  to represent the key features and functions of an object, process, 

or system; and supporting a scientific explanation or engineering solution with 

relevant scientific, mathematical, and/or engineering knowledge. 

GEMS had positive impacts on 

ǎǘǳŘŜƴǘǎΩ нмst Century Skills. 

¶ A large majority of students reported large or extreme gains in a number of 21st 

Century Skills, such as their ability to work collaboratively with a team, communicate 

effectively with others, sense of beiƴƎ ǇŀǊǘ ƻŦ ŀ ŎƻƳƳǳƴƛǘȅΣ ƛƴŎƭǳŘƛƴƎ ƻǘƘŜǊǎΩ 

perspectives when making decisions, and building relationships with professionals in 

a STEM field. 

GEMS positively impacted 

ǎǘǳŘŜƴǘǎΩ ŎƻƴŦƛŘŜƴŎŜ ŀƴŘ ƛŘŜƴǘƛǘȅ 

in STEM, as well as their interest 

in future STEM engagement. 

¶ Many students reported a large or extreme gain on their ability to think creatively 

about a STEM project or activity (67%), their confidence to do well in future STEM 

courses (69%), feelings of preparedness for more challenging STEM activities (68%), 

sense of accomplishing something in STEM (68%), and confidence to contribute to 

STEM (66%).  In addition, 61% reported building academic credentials in STEM, 

increasing interest in a new STEM topic or field (60%), and clarifying a STEM career 

path (51%). 

¶ Students also reported on the likelihood that they would engage in additional STEM 

activities outside of school.  A majority of students indicated that as a result of GEMS, 

they were more likely to tinker with mechanical or electrical devices, work on a STEM 

project in a university or professional setting, participate in a STEM camp, fair, or 

competition, or participate in a STEM club, student association, or professional 

organization. 

¶ After participating in GEMS, students indicated being more likely to go further in their 

schooling than they would have before GEMS, with the greatest change being in the 
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GEMS succeeded in raising 

ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀǘƛƻƴ ŀƴŘ ŎŀǊŜŜǊ 

aspirations. 

proportion of students who expected to continue their education beyond a 

.ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ όпр҈ ōŜŦƻǊŜ D9a{Σ сн҈ ŀŦǘŜǊύΦ 

¶ Students were asked to indicate what kind of work they expected to be doing at age 

30, and the data were coded as STEM-related or non-STEM-related.  There was a 

small, statistically significant increase in the proportion of students aspiring to a 

STEM-related career after participating in GEMS. 

GEMS students may be unaware 

of the full portfolio of AEOP 

initiatives, but students show 

substantial interest in future 

AEOP opportunities. 

¶ Although large proportions of students are unaware of many other AEOP initiatives, 

the majority of students indicated interest in participating in future AEOP programs.  

Most participants (88%) credited GEMS with increasing their interest in participating 

in other programs. 

GEMS raised student awareness 

of DoD STEM research and 

careers, as well as their interest 

in pursuing a STEM career with 

the DoD. 

¶ A majority of students reported that they had a greater awareness (81%) of DoD 

STEM research and careers.  In addition, 84% indicated that GEMS raised their 

interest in pursuing a STEM career with the DoD. 

 

Recommendations  

1. In FY14, GEMS received 3,343 applications to participate in GEMS and funded 2,095 positions (not including 

GEMS Near-Peer mentors).  From FY13 to FY14 the evaluation provides some evidence that the GEMS program 

could successfully be expanded to accommodate the considerable amount of unmet need and interest that 

persists with qualified students.  Evaluators continue to recommend that more GEMS sites be identified, 

recruited, and started in a variety of geographic locations to meet the needs and interest in more 

communities.  Additionally, evaluators continue to recommend that existing sites expand their capacity to 

accommodate more students so that they may meet existing needs and interest in communities that are 

already served by GEMS programs.  Increasing the number of existing GEMS siteǎΩ administrative staff, 

teaching staff, physical infrastructure, and mentor ό{ϧ9Ωǎ ǎǇŜŎƛŦƛŎŀƭƭȅύ participation is the most effective way 

ǘƻ ƛƴŎǊŜŀǎŜ ŜƴƘŀƴŎŜ ŜȄƛǎǘƛƴƎ ǎƛǘŜΩǎ ŎŀǇŀŎƛǘƛŜǎ ǘƻ ƳŜŜǘ ǘƘŜ ǾŜǊȅ ƭŀǊƎŜ ƴŜŜŘǎ ŀƴŘ ƛƴǘŜǊŜǎǘ ƻŦ ǇƻǘŜƴǘƛŀƭ D9a{ 

participants.  

 

2. GEMS and AEOP objectives include expanding participation of historically underrepresented and underserved 

populations.  ASEE has conducted targeted marketing of GEMS to underrepresented and underserved 

populations to meet this objective.  However, the demographic characteristics of GEMS participants have not 

changed significantly from FY13 to FY14.  Specifically, about one-third of GEMS students report that they are 

from underrepresented or underserved racial/ethnic groups (Black or African American, Hispanic or Latino, & 

Native American or Alaska Native) and only 12% report that they qualify for free or reduced-price lunches at 
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school.  It is likely that GEMS will need to implement more aggressive marketing and recruitment practices 

than years past.  Proven practices include; targeted marketing and partnerships with low-income and 

minority-serving schools, educational networks, community organizations, and professional associations that 

serve these populations.  As in FY13, FY14 guidance includes the directive to ŜƴǎǳǊŜ ƻǘƘŜǊ άŎƻƴƴŜŎǘŜŘέ 

applicants (e.g., those with family, family friends, or school-based connections to the site) are not 

disproportionately selected into the program over other qualified applicants who have no previous 

association with the GEMS site.  Finally, The Army, ASEE, and GEMS sites will need to consider practical 

solutions to help more GEMS students travel to sites that are not close in proximity to their homes.  Most 

notably, as a day program, GEMS may consider offering commuting accommodations (e.g., bus 

transportation) that make participation more feasible for underrepresented and underserved populations 

that live further from GEMS sites.   

 

3. Given the goal of having students progress from GEMS into other AEOP programs, the program may want to 

ǿƻǊƪ ǿƛǘƘ ǎƛǘŜǎ ǘƻ ƛƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘǎΩ exposure to AEOP.  Although, many students expressed interest in 

participating in other AEOP programs, a substantial proportion indicated having no interest.  Given the 

proportion of students who reported learning about other AEOPs from their mentors, the program may 

want to work with each site to ensure that all students have access to structured opportunities that both 

describe the other AEOPs and provide information to students on how they can apply to them.  In addition, 

given that a relatively large proportion of mentors have not experienced many of the resources provided for 

exposing students to AEOPs, it would likely be useful for the program to familiarize mentors with these 

resources and how these can be used to provide students with more information and facilitate their 

enrollment in other AEOPs. 

 

4. Similarly, mentors play an important role in exposing students, especially students from underrepresented 

and underserved populations, to Army STEM careers.  Evaluation data indicate that only about three-

quarters of mentors discuss STEM career opportunities, DoD or otherwise, with students, with only 67% of 

mentors report recommending AEOPs that align with studentsΩ ŜŘǳŎŀǘƛƻƴŀƭ Ǝƻŀƭǎ.  Further, only 40% of 

mentors highlighted the under-representation of women and racial and ethnic minority populations in STEM 

and/or their contributions in STEM as part of supporting students educational and career pathways.  Similar 

to providing resources for helping raise student awareness of other AEOPs, it would be useful for the 

program to familiarize mentors with resources available to expose students to DoD STEM careers as many 

ƳŜƴǘƻǊǎ ƘŀǾŜ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ǘƘŜȅ ƘŀǾŜ ƘŀŘ άƴƻ ŜȄǇŜǊƛŜƴŎŜέ ǿƛǘƘ ŀ ƴǳƳōŜǊ ƻŦ ǘƘŜ ǊŜǎƻǳǊŎŜǎ ŀǾŀƛƭŀōƭŜ ǘƻ 

them.  In addition, it would be beneficial to familiarize mentors with strategies that to increase the 

likelihood that the program will have a long-term impact on the number of students who pursue STEM.  For 

example, interactions with role models with similar backgrounds as the students and providing coaching on 

ǘƘŜ άǎƻŦǘ ǎƪƛƭƭǎέ όŜΦƎΦΣ ǘƛƳŜ ƳŀƴŀƎŜƳŜƴǘΣ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎƪƛƭƭǎύ ƴŜŜŘŜŘ ǘƻ ōŜ ǎǳŎŎŜǎǎŦǳƭ ƛƴ {¢9a ŎŀǊŜŜǊǎΦ  
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5. Continued efforts should be undertaken to improve participation in completion of the mentor survey, as the 

low response rate raises questions about the representativeness of the results.  Improved communication 

with the individual program sites about expectations for the evaluation may help.  In addition, the mentor 

survey may need to be streamlined as perceived response burden can affect participation.  In particular, 

consideration should be given to whether the parallel nature of the student and mentor questionnaires is 

necessary, with items being asked only of the most appropriate data source. 

 

 
 

  



   

 

  12            

    

Introduction  

The Army Educational Outreach Program (AEOP) vision is to offer a 

collaborative and cohesive portfolio of Army-sponsored science, 

technology, engineering and mathematics (STEM) programs that 

effectively engage, inspire, and attract the next generation of STEM 

talent through K-college programs and expose them to Department 

of Defense (DoD) STEM careers.  The consortium, formed by the 

Army Educational Outreach Program Cooperative Agreement (AEOP 

CA), supports the AEOP in this mission by engaging non-profit, 

industry, and academic partners with aligned interests, as well as a 

management structure that collectively markets the portfolio 

among members, leverages available resources, and provides 

expertise to ensure the programs provide the greatest return on 

ƛƴǾŜǎǘƳŜƴǘ ƛƴ ŀŎƘƛŜǾƛƴƎ ǘƘŜ !ǊƳȅΩǎ {¢9a Ǝƻŀƭǎ ŀƴŘ ƻōƧŜŎǘƛǾŜǎΦ  

 

This report documents the evaluation study of one of the AEOP 

elements, Gains in the Education of Mathematics and Science 

(GEMS).  GEMS is administered by the American Society for 

Engineering Education.  The evaluation study was designed and 

carried out by Virginia Tech, the Lead Organization (LO) in the AEOP 

CA consortium.  Data analyses and reports were prepared in collaboration with Horizon Research, Inc. 

 

Program Overview  

GEMS, administered in FY14 by the ASEE on behalf of the Army AEOP, is a non-residential summer STEM enrichment 

program for elementary, middle, and high school students (herein referred to as students).  GEMS is hosted by Army 

laboratories on site or in close coordination off site with the area Army laboratories (herein referred to as GEMS sites).  

GEMS is driven by the overarching mission: to interest youth in STEM through a hands-on Army laboratory experience 

that utilizes inquiry-based learning and Near Peer mentoring.  GEMS is an entry point for a pipeline of AEOP opportunities 

affiliated with the U.S. Army research laboratories.  The various GEMS sites are run independently, with ASEE providing 

support and guidance in program execution to local lab coordinators.  Although they operate under a shared mission, 

GEMS sites are free to include different topics in their curricula that highlight the mission of the laboratory and may set, 

in addition to the overall program goals, individual laboratory goals.  Instead of having a specific model and curriculum 

forced on individual sites, they are able to design curricula (using the hands-on, experiment-based model) and procedures 

that make sense considering the specialties of their facility and available resources.  GEMS programs run from one to four 

weeks in length.  

AEOP Goals 
 

Goal 1: STEM Literate Citizenry.  
ü Broaden, deepen, and diversify the 

pool of STEM talent in support of our 

defense industry base. 

 
Goal 2: STEM Savvy Educators. 
ü Support and empower educators with 

unique Army research and technology 

resources. 

 
Goal 3: Sustainable Infrastructure.  

ü Develop and implement a cohesive, 

coordinated, and sustainable STEM 

education outreach infrastructure 

across the Army. 
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The mentorship model also varies by GEMS site.  Many of the GEMS sites use Army scientists and engineers (Army S&Es) 

to lead GEMS educational activities while other sites use Near Peer Mentors (NPMs) as a key element in their instructional 

model.  NPMs are developing scientists and engineers (college students) who translate and communicate complex STEM 

content and their own STEM experiences to the young GEMS participant.  Many sites also leverage the expertise of in-

service Resource Teachers (RTs).  RTs assist Army S&Es and NPMs in translating STEM research, STEM concepts, and STEM 

practices into educational curricula as well as provide coaching and instructional supervision to NPMs.  RTs also provide 

adaptive support to individual student participants to ensure maximal engagement and learning.  Herein, Army S&Es, 

btaǎΣ ŀƴŘ w¢ǎ ŀǊŜ ǊŜŦŜǊǊŜŘ ǘƻƎŜǘƘŜǊ ŀǎ D9a{ άƳŜƴǘƻǊǎΣέ ŜȄŎŜǇǘ ǿƘŜǊŜ ƛǘ ƛǎ ŀǇǇǊƻǇǊƛŀǘŜ ǘƻ ŘƛŦŦŜǊŜƴǘƛŀǘŜ ǘƘŜƛǊ roles and 

experiences. 

All GEMS programs are designed to meet the following objectives: 

1. To nurture interest and excitement in STEM for elementary, middle, and high school participants; 

2. To nurture interest and excitement in STEM for mentor participants; 

3. To implement STEM-enrichment experiences that are hands-on, inquiry-based, educational modules that enhance 

in-school learning;  

4. To increase participant knowledge in targeted STEM areas and laboratory skills; 

5. To increase the number of outreach participants inclusive of youth from groups historically underrepresented and 

underserved in STEM;  

6. To encourage participants to pursue secondary and post-secondary education in STEM;  

7. To educate participants about careers in STEM fields with a particular focus on STEM careers in Army laboratories; 

and 

8. To provide information to participants about opportunities for STEM enrichment through advancing levels of 

GEMS as well as other AEOP initiatives. 

 

As can be seen in Table 1, GEMS sites involved 13 Army research laboratories operating at 12 sites in 8 states.  
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Commands: "USAMRMC" is the Medical Research and Materiel Command, "RDECOM" is the Research Development and Engineering Command, and 
"USACE" is the U.S. Army Corps of Engineers. 
 
In 2014, GEMS provided outreach to 2,095 students at 12 different sites.  This number represents about a 3% increase in 

enrollment from the 2,038 student participants in 2013.  Consistent with historical data, many of the GEMS sites received 

applications from more qualified students than they could serve.  A total of 3,343 GEMS applications were submitted 

centrally through the online AEOP application tool.   Applicant numbers from ERDC-MS are not available to be included in 

the applicant total.  Table 2 provides the application and participation data by GEMS site for 2014.  

 

Table 1. 2014 GEMS Sites 

Laboratory Command* Location 

U.S. Army Aviation and Missile Research Development and Engineering Center 
(AMRDEC) RDECOM Huntsville, AL 

U.S. Army Research Laboratory (ARL-APG)/ US Army Medical Research 
Institute of Chemical Defense (USAMRICD) 

RDECOM/USA
MRMC Aberdeen, MD 

U.S. Army Research Laboratory- Adelphi (ARL-Adelphi) RDECOM Adelphi, MD 

U.S. Army Research Laboratory- White Sands Missile Range (ARL-WSMR) RDECOM White Sands, NM 

U.S. Armed Forces Medical Examiner System (USAFMES) USAMRMC Dover, DE 

U.S. Army Aeromedical Research Laboratory (USAARL) USAMRMC Fort Rucker, AL 

U.S. Army Medical Research and Material Command at Fort Detrick 
(USAMRMC-Ft. Detrick) USAMRMC Fort Detrick, MD 

U.S. Army Research Institute for Surgical Research (USAISR) USAMRMC 
Fort Sam Houston, 
TX 

U.S. Army Research Institute for Environmental Medicine (USARIEM) USAMRMC Natick, MA 

Walter Reed Army Institute of Research (WRAIR) USAMRMC Silver Spring, MD 

Engineer Research & Development Center- Construction Engineering Research 
Laboratory (ERDC-CERL)  USACE Champaign, IL 

Engineer Research & Development Center - Vicksburg, MS (ERDC-MS) USACE Vicksburg, MS 
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Table 2. 2014 GEMS Site Applicant and Enrollment Numbers 

Command 2014 GEMS Site 
No. of 
Applicants 

No. of 
Enrolled 
Participants 

RDECOM 

Army Aviation and Missile Research Development and Engineering 
Center (AMRDEC) 

108 77 

Army Research Laboratory-Aberdeen Proving Ground (ARL-APG) 822 303 

Army Research Laboratory-Adelphi (ARL-Adelphi) 96 76 

Army Research Laboratory-White Sands Missile Range (ARL-WSMR) 78 39 

USAMRMC 

Armed Forces Medical Examiner System (USAFMES) 121 95 

Army Aeromedical Research Laboratory (USAARL) 256 177 

Army Medical Research and Material Command at Fort Detrick 
(USAMRMC-Ft. Detrick) 

671 445 

Army Medical Research Institute of Chemical Defense (USAMRICD) Included 
with ARL-

APG 

Included 
with ARL-

APG 

Army Research Institute for Surgical Research (USAISR) 82 68 

Army Research Institute for Environmental Medicine (USARIEM) 322 195 

Walter Reed Army Institute of Research (WRAIR) 727 492 

USACE 

Engineer Research & Development Center- Construction Engineering 
Research Laboratory (ERDC-CERL) 

60 40 

Engineer Research & Development Center-Mississippi (ERDC-MS) Not 
available 

88 

TOTAL 3,343Ϟ 2,095 
Ϟ This number is lower than the actual number of applications, as one site did not report this information. 

 
In addition, across the various GEMS sites, there were a total of 52 teacher participants and 92 NPMs working in the 
program.   
 
The total cost of the 2014 GEMS program was $994,139 which includes administrative costs to ASEE, costs to participating 

labs for supplies, student stipends as well as Resource Teacher and Near-Peer Mentor stipends.  The cost per GEMS 

student was $475.  Aligned with the rates of similar AEOP initiatives, GEMS provides student participants with a stipend 

of $100 per week.  Table 3 summarizes these and other 2014 GEMS program costs.  
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Table 3. 2014 GEMS Program Costs 

2014 GEMS Students ς Cost Per Participant 

No. of  Students 2,095 

Total Cost $994,139 

Cost Per Participant (Student) $475    

2014 GEMS Students, Near-Peer Mentors, and Resource Teachers ς Cost Per Participant 

No. of Students 2,095 

No. of NPM 92 

No. of RTs 52 

Grand Total Participants 2,239 

Cost Per Participant (Students, Near-Peer Mentors, Teachers) $444 

2014 GEMS Cost Breakdown 

Total Administrative Cost to ASEE $149,464 

Supplies & Equipment (GEMS sites) $116,999 

Total Stipend Cost (includes Students, Near-Peer Mentors, and Teachers) $727,676 

Weekly Student Stipend $100 

Average NPM Stipend (over the summer) $2,695 

Average RT Stipend (over the summer) $4,027 

 

Evidence -Based Program Change  

Based on recommendations from the FY13 summative evaluation report, the AEOP identified three key priorities for 

programs in FY14: (1) Increase outreach to populations that are historically underrepresented and underserved in STEM; 

(нύ LƴŎǊŜŀǎŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ !ǊƳȅκ5ƻ5 {¢9a ŎŀǊŜŜǊǎΤ ŀƴŘ (оύ LƴŎǊŜŀǎŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ ƻǘƘŜǊ !9ht 

opportunities.  ASEE initiated the following program changes/additions to the FY14 administration of the GEMS program 

in light of the key AEOP priorities, the FY13 GEMS evaluation study, and site visits conducted by ASEE and the LO.   

 

I. Increase outreach to populations that are historically underrepresented and underserved in STEM.   

a. 2014 Outreach Plan for GEMS that included: 

i. Help Desk fielded calls and emails from inquiries into GEMS. 

ii. Mass email campaign targeted 4000+ teachers, guidance counselors, and principals in schools 

that are in close proximity to GEMS program sites. 

iii. Participated in outreach efforts at conferences/expos that serve diverse audiences. 

1. Event it. Build it. Career Expo at the Society of Women Engineers Conference 

2. Hispanic Association for Colleges and Universities Conference 

3. District of Columbia Public Schools (DCPS) Event at ASEE headquarters 

4. 2014 ASEE Annual Conference 

iv. Held bi-weekly meetings with LPCs to identify new targets and strategies for outreach. 

v. Ran social Media campaign in conjunction with the LO. 
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1. 17 Facebook posts and 30 Twitter posts 

II. Increase participantsΩ awareness of other AEOP opportunities. 

a. Performed direct mailing of promotional materials upon request from teachers. 

b. Directly emailed previous participants with links to AEOP social. 

c. Explored cross-promotional opportunities with eCYBERMISSION. 

III. Other changes/activities. 

a. In partnership with the LO, GEMS initiated a Mentor survey to begin gathering information about how 

mentors become aware of GEMS, are motivated to pursue GEMs, perceive value in the GEMs program, 

initiate mentorship behaviors, are satisfied with GEMS, and how they attempt to educate students about 

AEOP programs and DoD STEM careers.  

 

FY1 4 Evaluation At -A-Glance  

Virginia Tech, in collaboration with ASEE, conducted a comprehensive evaluation study of the GEMS program.  The GEMS 

logic model below presents a summary of the expected outputs and outcomes for the GEMS program in relation to the 

AEOP and GEMS-specific priorities.  This logic model provided guidance for the overall GEMS evaluation strategy.  

 
Inputs  Activities  Outputs  Outcomes 

(Short term) 
Impact 

(Long Term) 
¶ Army sponsorship 

¶ ASEE providing 
oversight of site 
programming 

¶ Operations conducted 
by 13 Army research 
laboratories operating 
at 12 sites in 8 states 

¶ 2,095 Students 
participating in GEMS 
programs 

¶ Army S&Es, 92 Near 
Peer Mentors, and 52 
Resource Teachers 
participating in GEMS 
as mentors 

¶ Stipends for students 
to support meals and 
travel 

¶ Centralized branding 
and comprehensive 
marketing 

¶ Centralized evaluation 

¶  ¶ Students engage in 
hands-on and 
experiment-based 
STEM programs 

¶ Army S&Es, Near Peers, 
and Resource Teachers  
facilitate hands-on 
learning experiences 
for students 

¶ Program activities that 
expose students to 
AEOP programs and/or 
STEM careers in the 
Army or DoD 
 

¶  ¶ Number and diversity of 
student participants 
engaged in GEMS 

¶ Number and diversity of 
Army S&Es serving as 
mentors in GEMS 

¶ Number and diversity of , 
Near Peers serving as 
mentors in GEMS 

¶ Number and diversity of 
Resource Teachers serving 
as mentors in GEMS 

¶ Number and Title 1 status of 
schools served through 
participant engagement 

¶ Students, mentors, site 
coordinators, and ASEE 
contributing to evaluation  
 

 ¶ Increased participant 
STEM competencies 
(confidence, knowledge, 
skills, and/or abilities to 
do STEM) 

¶ Increased interest in 
future STEM engagement 

¶ Increased participant 
awareness of and interest 
in other AEOP 
opportunities 

¶ Increased participant 
awareness of and interest 
in STEM research and 
careers 

¶ Increased participant 
awareness of and interest 
in Army/DoD STEM 
research and careers 

¶ Implementation of 
evidence-based 
recommendations to 
improve GEMS programs 

¶ Increased student 
participation in other 
AEOP opportunities and 
Army/DoD-sponsored 
scholarship/ fellowship 
programs 

¶ Increased student 
pursuit of STEM 
coursework in 
secondary and post-
secondary schooling 

¶ Increased student 
pursuit of STEM 
degrees 

¶ Increased student 
pursuit of STEM careers 

¶ Increased student 
pursuit of Army/DoD 
STEM careers 

¶ Continuous 
improvement and 
sustainability of GEMS 

 

 

The GEMS evaluation gathered information from multiple participant groups about GEMS processes, resources, activities, 

and their potential effects in order to address key evaluation questions related to program strengths and challenges, 

benefits to participants, and overall effectiveness in meeting AEOP and GEMS program objectives.  
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The assessment strategy for GEMS included student and mentor questionnaires, 5 focus groups with students and 4 with 

mentors, and 1 Annual Program Report (APR) prepared by ASEE using data from all GEMS sites.  Tables 4-8 outline the 

information collected in student and mentor questionnaires and focus groups, as well as information from the APR that is 

relevant to this evaluation report. 

 

Table 4. 2014 Student Questionnaires 

Category Description 

Profile 
Demographics: Participant gender, age, grade level, race/ethnicity, and socioeconomic status 
indicators  

Education Intentions: Degree level, confidence to achieve educational goals, field sought  

AEOP Goal 1 
 

Capturing the Student Experience: In-school vs. In-GEMS experience (students) 

STEM Competencies: Gains in Knowledge of STEM, Science & Engineering Practices; contribution of 
GEMS to gains (impact) 

Transferrable Competencies: Gains in 21st Century Skills 

STEM Identity: Gains in STEM identity, intentions to participate in STEM, and STEM-oriented 
education and career aspirations; contribution of GEMS to gains (impact) 

AEOP Opportunities: Past participation, awareness of, and interest in participating in other AEOP 
programs; contribution of GEMS, impact of AEOP resources 

Army/DoD STEM: Exposure to Army/DoD STEM jobs, attitudes toward Army/DoD STEM research 
and careers, change in interest for STEM and Army/DoD STEM jobs; contribution of GEMS, impact of 
AEOP resources 

AEOP Goal 2 
and 3 
 

Mentor Capacity: Perceptions of mentor/teaching strategies (students respond to a subset) 

Comprehensive Marketing Strategy: How students learn about GEMS, motivating factors for 
participation, impact of AEOP resources on awareness of AEOPs and Army/DoD STEM research and 
careers 

Satisfaction & 
Suggestions 

Benefits to participants, suggestions for improving programs, overall satisfaction 

Key Evaluation Questions 

¶ What aspects of GEMS programs motivate participation? 

¶ What aspects of GEMS program structure and processes are working well? 

¶ What aspects of GEMS programs could be improved? 

¶ Did participation in GEMS programs: 

o LƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘǎΩ {¢9a ŎƻƳǇŜǘŜƴŎƛŜǎΚ 

o LƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘǎΩ ƛƴǘŜǊŜǎǘ ƛƴ ŦǳǘǳǊŜ {¢9a ŜƴƎŀƎŜƳŜƴǘΚ 

o LƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ ŀƴŘ ƛƴǘŜǊŜǎǘ ƛƴ ƻǘƘŜǊ !9ht ƻǇǇƻǊǘǳƴƛǘƛŜǎΚ 

o LƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ ŀƴŘ ƛƴǘŜǊŜǎǘ ƛƴ !ǊƳȅκ5ƻ5 {¢9a ŎŀǊŜŜǊǎΚ 



   

 

  19            

    

 

Table 5. 2014 Mentor Questionnaires 

Category Description 

Profile Demographics: Participant gender, race/ethnicity, occupation, past participation 

Satisfaction & 
Suggestions 

Awareness of GEMS, motivating factors for participation, satisfaction with and suggestions for 
improving GEMS programs, benefits to participants 

AEOP Goal 1 
 

Capturing the Student Experience: In-program experiences for students 

STEM Competencies: Gains in Knowledge of STEM, Science & Engineering Practices; contribution of 
GEMS to gains (impact) 

Transferrable Competencies: Gains in 21st Century Skills 

AEOP Opportunities: Past participation, awareness of other AEOP programs; efforts to expose 
students to AEOPs,  impact of AEOP resources on efforts; contribution of GEMS to gains (impact) 

Army/DoD STEM: Attitudes toward Army/DoD STEM research and careers, efforts to expose 
students to Army/DoD STEM research/careers,  impact of AEOP resources on efforts; contribution of 
GEMS in changing student Army/DoD career metrics (impact) 

AEOP Goal  2 
and 3  
 

Mentor Capacity: Perceptions of mentor/teaching strategies (mentors) 

Comprehensive Marketing Strategy: How mentors learn about GEMS, usefulness of AEOP resources 
on awareness of AEOPs and Army/DoD STEM research and careers 

 

Table 6. 2014 Student Focus Groups 

Category Description 

Profile Gender, race/ethnicity, grade level, past participation in GEMS, past participation in other AEOP 
programs 

Satisfaction & 
Suggestions 

Awareness of GEMS, motivating factors for participation, involvement in other programs in addition 
to GEMS, satisfaction with and suggestions for improving GEMS programs, benefits to participants 

AEOP Goal 1 
and 2 
Program Efforts 

Army STEM: AEOP Opportunities ς Extent to which students were exposed to other AEOP 
opportunities 

Army STEM: Army/DoD STEM Careersς Extent to which students were exposed to STEM and 
Army/DoD STEM jobs 

 

Table 7. 2014 Mentor Focus Groups 

Category Description 

Profile Gender, race/ethnicity, occupation, organization, role in GEMS, past participation in GEMS, past 
participation in other AEOP programs 

Satisfaction & 
Suggestions 

Perceived value of GEMS, benefits to participants, suggestions for improving GEMS programs 

AEOP Goal 1 
and 2 
Program Efforts 

Army STEM: AEOP Opportunities ς Efforts to expose students to AEOP opportunities 

Army STEM: Army/DoD STEM Careers ς Efforts to expose students to STEM and Army/DoD STEM 
jobs 

Mentor Capacity: Local Educators ς Strategies used to increase diversity/support diversity in GEMS 
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Table 8. 2014 Annual Program Report 

Category Description 

Program  Description of course content, activities, and academic level (high school or college) 

AEOP Goal 1 
and 2 
Program Efforts 

Underserved Populations: mechanisms for marketing to and recruitment of students from 
underserved populations 

Army STEM: Army/DoD STEM Careers ς Career day exposure to Army STEM research and careers;  
Participation of Army engineers and/or Army research facilities in career day activities 

Mentor Capacity: Local Educators - University faculty and student involvement, teacher 
involvement 

 
Detailed information about methods and instrumentation, sampling and data collection, and analysis are described in 
Appendix A, the evaluation plan.  The reader is strongly encouraged to review Appendix A to clarify how data are 
summarized, analyzed, and reported in this document.  Findings of statistical and/or practical significance are noted in 
the report narrative, with tables and footnotes providing results from tests for significance.  Questionnaires and 
respective data summaries are provided in Appendix B (student) and Appendix C (mentor).  Focus group protocols are 
provided in Appendices D (students) and E (mentors); the APR template is located in Appendix F.  Major trends in data 
and analyses are reported herein. 
 

Study Sample  

Students from all 12 GEMS sites responded to questionnaires; mentors from 11 of the 12 sites completed 
questionnaires.  Table 9 shows the number of student and mentor respondents by site. 
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Table 9. 2014 GEMS Site Survey Respondent Numbers 

2014 GEMS Site Students Mentors 

 No. of 
Participants 

No. of Survey 
RespondentsϞ 

No. of 
Participantsϟ 

No. of Survey 
Respondents§ 

AMRDEC 77 75 27 0 

ARL-APG/USAMRICD 303 304 82 26 

ARL-Adelphi 76 76 18 4 

ARL-WSMR 39 39 28 8 

USAFMES 95 91 6 4 

USAARL 177 178 31 5 

USAMRMC-Ft. Detrick 445 437 35 14 

USAISR 68 69 37 5 

USARIEM 195 131 14 7 

WRAIR 492 380 26 4 

ERDC-CERL 40 39 20 3 

ERDC-MS 88 80 66 4 

TOTAL 2,095 1,899 390 84 
Ϟ For three sites, the number of respondents was greater than the number of participants.  The location of the GEMS site is collected on the student 

survey and may have been inaccurately reported by some students. 
ϟ   The number of mentors per site includes Near Peer mentors, Resource Teachers, and all other adult participants. 
§   Three mentors did not indicate a GEMS location. 
 

Table 10 provides an analysis of student and mentor participation in the GEMS questionnaires, the response rate, and the 

margin of error at the 95% confidence level (a measure of how representative the sample is of the population).  The margin 

of error for the mentor survey is larger than generally acceptable, indicating that the sample may not be representative 

of the population of GEMS mentors.  Note that the student response rate for the 2014 student questionnaire is higher 

than in 2013 (which had response rates of 71% and 74% for the pre and post questionnaires, respectively).  There was no 

mentor questionnaire in 2013; thus, the 22% response rate can be seen as a first step in getting feedback from mentors, 

but is an area in which continued effort will be needed. 

Table 10. 2014 GEMS Questionnaire Participation 

Participant Group  Respondents 
(Sample) 

Total 
Participants 
(Population) 

Participation 
 Rate 

Margin of Error 
@ 95% 

Confidence1 

Students 1899 2,095 91% ±0.7% 

Mentors 84 390 22% ±9.5% 

                                                 
1 άaŀǊƎƛƴ ƻŦ ŜǊǊƻǊ Ϫ фр҈ ŎƻƴŦƛŘŜƴŎŜέ ƳŜŀƴǎ ǘƘŀǘ фр҈ ƻŦ ǘƘŜ ǘƛƳŜΣ ǘƘŜ ǘǊǳŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ǘƘŜ population who would select an 

answer lies within the stated margin of error.  For example, if 47% of the sample selects a response and the margin of error at 95% 
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Five student focus groups were conducted that included students from 4 of the 12 GEMS sites.  Student focus groups 

included 30 students (14 females, 16 males) ranging from grades 6 to 11 (or rising 7th to rising 12th graders).  Four mentor 

focus groups were also conducted that included 19 mentors (13 females, 6 males) from four sites.  The participating 

mentors included 2 teachers, a non-teaching school staff member, 6 university students majoring in STEM, 5 STEM 

professionals, and an active-duty soldier.  Focus groups were not intended to yield generalizable findings; rather they were 

intended to provide additional evidence of, explanation for, or illustrations of questionnaire data.  They add to the overall 

narrative of D9a{Ω efforts and impact, and highlight areas for future exploration in programming and evaluation.  

Respondent Profiles  

Student demographics.  Demographic information collected from GEMS questionnaire respondents is summarized in 

Table 11.2  More females (55%) than males (44%) completed the questionnaire.  More responding students identified with 

the race/ethnicity category of white (45%) than any other single race/ethnic category, though there is substantial 

representation of Black or African American (22%) and Asian (15%) populations.  It should be noted that demographic 

characteristics of the survey respondents are similar to those of participating students reported in the APR (47% female, 

37% male,3 44% white, 25% Black or African American, 14% Asian), although both the survey data and APR were based on 

a subset of participants (85% and 88% of the population, respectively).  Demographic data of students participating in 

2014 are also similar to the data for students participating in 2013, indicating that there have been no substantial shifts in 

the population being served between 2013 and 2014.  

 

As would be expected, and similar to 2013, the grades of students who completed the 2014 questionnaire spanned across 

middle and high school, with the largest proportion of respondents reporting that they were in middle school.  A relatively 

small number of students indicated that they were rising 4th or 5th graders, or would be first-year college students in the 

next school year.  The APR reported that about half of participants were in grades 6-8 and about a third of participants 

were in grades 9-12, a somewhat smaller proportion of high school students than respondents to surveys in 2014.   

 

Similar to the data provided in the APR, only 12% of students responding to questionnaires in 2014 reported qualifying for 

free or reduced-price lunch (FRL)τa common indicator of low-income status.  Interestingly, this number is substantially 

lower than in 2013, when 37% were qualified for FRL.  As can be seen in Table 12, the vast majority of respondents attend 

                                                 
confidence is calculated to be 5%, if you had asked the question to the entire population, there is a 95% likelihood that between 42% 

and 52% would have selected that answer.  A 2-5% margin of error is generally acceptable at the 95% confidence level. 
2 In FY15 the AEOP developed and implemented a new application tool through the vendor, Cvent.  This centralized tool will 

facilitate accurate and improved collection of demographic information from participants across the portfolio of AEOP initiatives. 
3 The APR indicated that 16% of students chose not to report their gender. 
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public schools (80%); most attend schools in suburban areas (68%).  These data are similar to 2013 and to those provided 

in the APR.4 

 

Table 11. 2014 GEMS Student Respondent Profile 

Demographic Category Questionnaire Respondents 

Respondent Gender (n = 1888) 

Female 1035 55% 

Male 827 44% 

Choose not to report 26 1% 

Respondent Race/Ethnicity (n = 1887) 

Asian 283 15% 

Black or African American 417 22% 

Hispanic or Latino 123 7% 

Native American or Alaska Native 13 1% 

Native Hawaiian or Other Pacific Islander 9 <1% 

White 849 45% 

Other race or ethnicity, (specify):Ϟ 109 6% 

Choose not to report 84 4% 

Respondent Grade Level (n = 1890) 

4th  2 <1% 

5th  88 5% 

6th  206 11% 

7th  335 18% 

8th  390 21% 

9th  299 16% 

10th  250 13% 

11th 194 10% 

12th  107 6% 

First-Year College Student 13 1% 

OtherϞ 2 <1% 

Choose not to report 4 <1% 

Respondent Eligible for Free/Reduced-Price Lunch (n = 1873) 

Yes 228 12% 

No 1474 79% 

Choose not to report 171 9% 
Ϟ hǘƘŜǊ Ґ ά!ǎƛŀƴ ŀƴŘ ²ƘƛǘŜέ όƴ Ґ мтύΣ άaƛȄŜŘκaǳƭǘƛǊŀŎƛŀƭέ όƴ Ґ моύΣ ά.ƭŀŎƪ ŀƴŘ ²ƘƛǘŜέ όƴ Ґ фύΣ άLƴŘƛŀƴέ όƴ Ґ сύΣ άIƛǎǇŀƴƛŎ ŀƴŘ ²ƘƛǘŜέ όƴ Ґ рύΣ 
άLǘŀƭƛŀƴέ όƴ Ґ нύΣ άaƛŘŘƭŜ 9ŀǎǘŜǊƴέ όƴ Ґ нύΣ ά!Ǌŀōέ όƴ Ґ нύΣ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴΣ bŀǘƛǾŜ !ƳŜǊƛŎŀƴΣ ²ƘƛǘŜέ όƴ Ґ нύΣ άIƛǎǇŀƴƛŎ ŀƴŘ .ƭŀŎƪέ όƴ Ґ нύΣ ά.ƭŀŎƪΣ 
²ƘƛǘŜΣ LƴŘƛŀƴέ όƴ Ґ нύΣ άLǊŀƴƛŀƴ,έ άJamaican,ά ά!Ǌŀō tŀƭŜǎǘƛƴŜκ WƻǊŘŀƴ,έ ά!ƳŜǊƛŎŀƴκ WŀǇŀƴŜǎŜ,έ άмκп IƛǎǇŀƴƛŎ,έ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴ ϧ LƴŘƛŀƴ,έ 
ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴ ŀƴŘ IƛǎǇŀƴƛŎ,έ ά!ŦǊƛŎŀƴ-American/ Lebanese,έ άŀŦǊƻ [ŀǘƛƴƻ,έ ά!ƳŜǊŀǎƛŀƴ,έ ά!ƳŜǊƛŎŀƴ,έ ά!ǎƛŀƴΣ Lǘŀƭƛŀƴ,έ ά!ǎƛŀƴκ .ǊŀȊƛƭƛŀƴ,έ 
ά!ǳǎǘǊŀƭƛŀƴ,έ άōƛǊŀŎƛŀƭ,έ άōƭŀŎƪ ϧ [ŀǘƛƴƻ,έ ά.ƭŀŎƪ Ҍ bŀǘƛǾŜ !ƳŜǊƛŎŀƴ,έ ά.ƭŀŎƪ ŀƴŘ bŀǘƛǾŜ !ƳŜǊƛŎŀƴ,έ άōƭŀŎƪ ŀƴŘ tǳŜǊǘƻ wƛŎŀƴ,έ ά.ǊŀȊƛƭƛŀƴκ.ƭŀŎƪ,έ 
ά/ŀƳōƻŘƛŀƴ !ƳŜǊƛŎŀƴ,έ ά/ŀǳŎŀǎƛŀƴ,έ ά/ƘƛƴŜǎŜκ ōƭŀŎƪ,έ ά9ǳǊŀǎƛŀƴ,έ άDƛƴƎŜǊ,έ άDǳȅŀƴŜǎŜκǿƘƛǘŜ,έ άIŀƛǘƛŀƴΣ ƴŀǘƛǾŜ American,ά άIŀǿŀƛƛŀƴ,έ 

                                                 
4 Information on school type of participants, e.g., public or private, were not provided in the APR. 
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άIƛƴŘǳƛǎƳ,έ άIƛǎǇŀƴƛŎ ŀƴŘ !ǎƛŀƴ,έ άIƛǎǇŀƴƛŎ ƻǊ !ǎƛŀƴ,έ άIƛǎǇŀƴƛŎΣ .ƭŀŎƪΣ ²ƘƛǘŜ,έ άbŀǘƛve American + white,έ άtǳŜǊǘƻ wƛŎŀƴ,έ ά{ƻǳǘƘ !ǎƛŀƴ,έ 
ά¢ǳǊƪƛǎƘ,έ άǿƘƛǘe and Columbian,έ ά²ƘƛǘŜ ŀƴŘ DŜǊƳŀƴ,έ ά²ƘƛǘŜ ŀƴŘ bŀǘƛǾŜ !ƳŜǊƛŎŀƴ,έ ά²ƘƛǘŜΣ DŜǊƳŀƴΣ 9ƴƎƭƛǎƘ,έ ά²ƘƛǘŜΣ IƛǎǇŀƴƛŎ,έ ŀƴŘ 
ά²ƘƛǘŜΣ tŜǊǳǾƛŀƴ.έ 

ϟ hǘƘŜǊ Ґ άIƻƳŜǎŎƘƻƻƭέ όƴ Ґ нύΦ 

 

Table 12. 2014 GEMS Student Respondent School Information 

Demographic Category Questionnaire Respondents 

Respondent School Location (n = 1883) 

Urban (city) 377 20% 

Suburban 1288 68% 

Frontier or tribal school 4 <1% 

Rural (country) 214 11% 

Respondent School Type (n = 1890) 

Public school 1517 80% 

Private school 263 14% 

Home school 95 5% 

Online school 6 <1% 

Department of Defense school (DoDDS or DoDEA) 8 <1% 

 
In addition, students were asked how many times they participated in each of the AEOP programs.  As can be seen in 

Chart 1, 72% of responding students reported participating in GEMS at least once.  Few students (20% or less) reported 

participating in any of the other AEOP programs. 
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Mentor demographics.  The 2014 Mentor Questionnaire collected more extensive demographic information on the 
mentors than past years; these data are summarized in Table 13.  Almost two times as many male as female mentors 
completed the questionnaire (64% vs. 33%).  Similar to the responding students, the majority of mentors identified 
themselves as white (68%).  Forty-one percent of respondents were undergraduate or graduates students in STEM fields 
and about one-fourth were teachers.  The majority of mentors served as NPMs and about a quarter served as RTs.  
Additional characteristics of the mentors are included in Appendix C. 

 
Table 13. 2014 GEMS Mentor Respondent Profile 

Demographic Category Questionnaire Respondents 

Respondent Gender (n = 87) 

Female 29 33% 

Male 56 64% 

Choose not to report 2 2% 

Respondent Race/Ethnicity (n = 87) 

Asian 6 7% 

Black or African American 7 8% 

Hispanic or Latino 8 9% 

Native American or Alaska Native 0 0% 

95%

95%

95%

94%

94%

93%

93%

28%

1%

1%

1%

2%

1%

2%

1%

17%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

High School Apprenticeship Program (HSAP)

UNITE

Junior Solar Sprint (JSS)

Research & Engineering Apprenticeship Program (REAP)

eCYBERMISSION

Science & Engineering Apprenticeship Program (SEAP)

Junior Science & Humanities Symposium (JSHS)

Gains in the Education of Mathematics and Science (GEMS)

Chart 1: Student Participation in AEOP Programs (n = 1620-1655)

Never Once Twice Three or more times
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Native Hawaiian or Other Pacific Islander 1 1% 

White 59 68% 

Other race or ethnicity, (specify):Ϟ 3 3% 

Choose not to report 3 3% 

Respondent Occupation (n = 87) 

Teacher 21 24% 

Other school staff 1 1% 

University educator 0 0% 

Scientist, Engineer, or Mathematician in training 
(undergraduate or graduate student, etc.) 

36 41% 

Scientist, Engineer, or Mathematics professional 2 2% 

Other, (specify):ϟ 27 31% 

Respondent Role in GEMS (n = 84) 

Instructor (typically a University or Army Scientist or 
Engineer) 

3 4% 

Near peer mentor 55 65% 

Resource teacher 21 25% 

Other, (specify)§ 5 6% 
Ϟ hǘƘŜǊ Ґ ά9ǘƘƛƻǇƛŀƴΣέ ŀƴŘ άaǳƭǘƛ-ŜǘƘƴƛŎΦέ 
ϟ hǘƘŜǊ Ґ ά{ǘǳŘŜƴǘέ όƴ Ґ млύΣ ά/ƻƭƭŜƎŜκ¦ƴƛǾŜǊǎƛǘȅ {ǘǳŘŜƴǘέ όƴҐоύΣ ά9ŘǳŎŀǘƛƻƴ ǎǘǳŘŜƴǘέ όƴ Ґ оύΣ άIƛƎƘ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘέ όƴ Ґ оύΣ ά/ǳǊǊƛŎǳƭǳƳ ²ǊƛǘŜǊ 
ŀƴŘ aŀǊƪŜǘƛƴƎ /ƻƻǊŘƛƴŀǘƻǊΣέ άaŜƴǘƻǊΣέ άtǊƻƎǊŀƳ ŎƻƻǊŘƛƴŀǘƻǊΣέ ά{9!tΣέ άǎŜŜƪƛƴƎ ŜƳǇƭƻȅƳŜƴǘ ƛƴ ǎŎƛŜƴŎŜ ŜŘǳŎŀǘƛƻƴΣέ ŀƴŘ ά²w!LwΦέ 

§ hǘƘŜǊ Ґ ά!ǎǎƛǎǘŀƴǘ bŜŀǊ tŜŜǊ aŜƴǘƻǊέ όƴ Ґ нύΣ ŀƴŘ άtǊƻƎǊŀƳ /ƻƻǊŘƛƴŀǘƻǊΦέ 

 

Actionable Program Evaluation  

Actionable Program Evaluation is intended to provide assessment and evaluation of program processes, resources, and 

activities for the purpose of recommending improvements as the program moves forward.  This section highlights 

information outlined in the Satisfaction & Suggestions and AEOP Goal 1 & 2 Program Efforts sections of Tables 4-8. 

 

A focus of the Actionable Program Evaluation is efforts toward the long-term goal of GEMS and all of the AEOP to increase 

ŀƴŘ ŘƛǾŜǊǎƛŦȅ ǘƘŜ ŦǳǘǳǊŜ Ǉƻƻƭ ƻŦ ǘŀƭŜƴǘ ŎŀǇŀōƭŜ ƻŦ ŎƻƴǘǊƛōǳǘƛƴƎ ǘƻ ǘƘŜ ƴŀǘƛƻƴΩǎ ǎŎƛŜƴǘƛŦƛŎ ŀƴŘ ǘŜŎƘƴƻƭƻƎȅ ǇǊƻƎǊŜǎǎΦ  GEMS 

sites reach out to students of traditionally underrepresented and underserved populations.  Thus, it is important to 

consider how GEMS is marketed and ultimately recruits student participants, the factors that motivate students to 

ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ D9a{Σ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ŀƴŘ ǎŀǘƛǎŦŀŎǘƛƻƴ ǿƛǘƘ ŀŎǘƛǾƛǘƛŜǎΣ ǿhat value participants place on program 

activities, and what recommendations participants have for program improvement.  The following sections report 

perceptions of students, mentors, and site program coordinators (from the APR) that pertain to current programmatic 

efforts, as well as recommendations for evidence-based improvements to help GEMS achieve its desired outcomes.   

 

Marketing and Recruiting 

According to the FY14 Annual Program Report, multiple strategies were used to disseminate information about the 

GEMS program.  Email blasts were sent to over 4,000 teachers, guidance counselors, and principals in areas near 
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participating GEMS labs.  Promotional materials, e.g., AEOP brochures, were mailed to requesting teachers.  Outreach 

efforts via social media were also coordinated with Virginia Tech and a cross-promotional outreach effort was organized 

with eCYBERMISSION.  In addition, outreach efforts targeted historically underrepresented and underserved 

populations.  For example, outreach events were organized at: 

 

ω Event it. Build it. Career Expo at the Society of Women Engineers Conference; 

ω Hispanic Association for Colleges and Universities Conference; 

ω DCPS Event at ASEE Headquarters; and 

ω 2014 ASEE Annual Conference. 

 

In order to understand which recruitment methods are most effective, the questionnaire asked students to select all of 

the different ways they heard about GEMS.  Chart 2 ǎǳƳƳŀǊƛȊŜǎ ǎǘǳŘŜƴǘǎΩ responses.  The most frequently reported 

source of information about the local GEMS program, other than past participation, was an immediate family member 

(25%) or family friend (25%).  Other sources selected relatively frequently were the AEOP website (20%), a teacher or 

professor (14%), and a school/university newsletter, email, or website (11%). 

 

 
 
Mentors were also asked how they learned about GEMS (see Chart 3).  Mentor responses indicated that they learned 

about the program through various sources.  About a quarter of the mentors heard about GEMS from a past participant 

in the program.  Other mechanisms frequently identified were learning about GEMS from a Department of Defense 

employee (21%); a school/university/professional organization newsletter, email, or website (20%); the AEOP website 

(20%); and a GEMS Site Host/Director (19%).  

 

7%

1%

1%

2%

2%

2%

8%

11%

14%

14%

20%

25%

25%

31%
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Immediate Family Member
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Chart 2: How Students Learned about GEMS (n = 1637)
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To examine whether mentors are expanding their participation in AEOP programs, the questionnaire asked how many 

times they participated in each of the AEOP programs.  As would be expected, responding mentors most frequently 

reported participating in GEMS.  Outside of GEMS, 15% or fewer mentors reported participating in any other AEOP 

program.  It will be important to track this information on the mentor survey in future years to determine whether the 

program is building a cadre of mentors who can support to GEMS over time. 

 

Motivating Factors for Participation 

Motivating factors for students.  Student questionnaires and focus groups included questions to explore what 

motivated students to participate in GEMS.  Specifically, the questionnaire asked how motivating a number of factors 

were in their decision to participate.  As can be seen in Table 14, the vast majority of responding students indicated that 

the desire to learn something new or interesting (95%), interest in STEM (94%), and learning in ways that are not 

possible in school (90%) were άvery muchέ motivating.  The opportunity to use advance laboratory technology (87%), 

having fun (85%), the desire to expand laboratory or research skills (83%), and parent encouragement (75%) were each 

indicated as άvery muchέ motivating by three-quarters or more of the respondents.  Interestingly, fewer than half of 

GEMS students indicated that earning money over the summer (48%)  or interest in STEM careers with the Army (47%) 

were άvery muchέ motivating factors for participation. 
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1%

1%

2%

2%
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11%

13%

13%

19%

20%

20%
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{ŎƘƻƻƭκ¦ƴƛǾŜǊǎƛǘȅκtǊƻŦŜǎǎƛƻƴŀƭ hǊƎŀƴƛȊŀǘƛƻƴ bŜǿǎƭŜǘǘŜǊΣ 9ƳŀƛƭΣ ƻǊΧ

AEOP Website

Someone who Works with the Department of Defense

Past GEMS Participant

Chart 3: How Mentors Learned about GEMS (n = 84)
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Table 14. Factors Motivating Student Participation in GEMS (n = 1471-1515) 

Item tŜǊŎŜƴǘ LƴŘƛŎŀǘƛƴƎ ά±ŜǊȅ muchέ 

Desire to learn something new or interesting 95% 

Interest in science, technology, engineering, or mathematics (STEM) 94% 

Learning in ways that are not possible in school 90% 

Opportunity to use advanced laboratory technology 87% 

Having fun 85% 

Desire to expand laboratory or research skills 83% 

Parent encouragement 75% 

Serving the community or country 62% 

Teacher or professor encouragement 59% 

Opportunity to do something with friends 55% 

Building college application or résumé 49% 

Earning money over the summer 48% 

Interest in STEM careers with the Army 47% 

Networking opportunities 46% 

The program mentor(s) 46% 

An academic requirement or school grade 38% 

 
In addition to some of the motivating factors students noted on the survey, focus groups also revealed that some 
students participated in GEMS in order to explore different careers or already had a STEM career in mind.  As four 
students explained why they chose to participate: 
 

Because I want to be an engineer.  I feel like doing the program introduces me to different careers.  (GEMS 
Student) 
 
LΩƳ ƴƻǘ ǎǳǊŜ what I want to do when I grow up, but I know I want to do something in the math and science field.  
So I did GEMS to figure out what jobs I miƎƘǘ ǿŀƴǘ ǘƻ Řƻ ǿƘŜƴ LΩƳ ƻƭŘŜǊΦ  (GEMS Student) 
 
L ǊŜŀƭƭȅ ƭƛƪŜ ǎŎƛŜƴŎŜΣ ŀƴŘ ƛǘΩǎ ǿƘŀǘ L ǿŀƴǘ ǘƻ Řƻ ŀǎ ŀ ŎŀǊŜŜǊ ǿƘŜn I get when I get older.  I had a 6th grade science 
ǘŜŀŎƘŜǊ ǊŜŎƻƳƳŜƴŘ ƳŜ ŦƻǊ ǘƘŜ ǇǊƻƎǊŀƳ ŀƴŘ ƛƴŦƻǊƳŜŘ ƳŜ ŀōƻǳǘ ƛǘΦ  {ƻΣ L ŘŜŎƛŘŜŘ ȅƻǳ ƪƴƻǿΣ άOkayΣ LΩƭƭ ŎƘŜŎƪ ƛǘ 
out.έ ŀƴŘ LΩǾŜ ŎƻƳŜ ƘŜǊŜ ŦƻǊ ǘƘŜ Ǉŀǎǘ ŦƻǳǊ ȅŜŀǊǎΦ  (GEMS Student) 
 
LΩƳ ƭƻƻƪƛƴƎ ǘƻ ōŜŎƻƳŜ ŀ ǎŎƛŜƴǘƛǎǘ ƻǊ ŀ ǊŜǎŜŀǊŎƘ ǎŎƛŜƴǘƛǎǘ ǿƘŜƴ LΩƳ ƻƭŘŜǊ ǎƻ ǘƘƛǎ ǿƛƭƭ ƘŜƭǇ ƳŜ ƛƴ Ƴȅ ŎŀǊŜŜǊ ǇŀǘƘ ƛŦ L 
chose that one.  (GEMS Student) 
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The GEMS Experience 

¢ƘŜ ǎǘǳŘŜƴǘ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ƛƴŎƭǳŘŜŘ ǎŜǾŜǊŀƭ ƛǘŜƳǎ ŀǎƪƛƴƎ ŀōƻǳǘ ǘƘŜ ƴŀǘǳǊŜ ƻŦ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜ ƛƴ D9a{Σ ŀƴŘ how 

that experience compared to their STEM learning opportunities in school.5  In addition, the student and mentor 

questionnaires included items about how mentors engaged their students. 

 

When asked what field their GEMS experience focused on, 61% of responding students selected science, 23% 

engineering, 14% technology, and 2% mathematics.  Students were also asked a series a questions about what their 

GEMS experience focused on.  As can be seen in Chart 4, the vast majority of respondents indicated learning about new 

STEM topics, and communicating with other students about STEM on most days or every day of the experience.  

Students also reported interacting with STEM professionals, applying STEM knowledge to real-life situations, learning 

about different STEM careers, and learning about cutting-edge STEM research on most days or every day.  Mentors were 

asked similar questions about the nature of their studentsΩ experience.  Mentor reports of frequency of student 

opportunity to engage in various activities were generally higher than students (responses to these items can be found 

in Appendix C).6 

 

 
 
Because exposing students to STEM careers in the Army and DoD is one objective of the GEMS program, student 
participants in focus groups were asked about how they learned about STEM research and careers in GEMS.  Although 
student descriptions of the emphasis placed on this component varied, speakers on and discussions about different 
careers were often cited as mechanisms for learning about careers.  The student questionnaire also asked how many 
jobs/careers in STEM in general, and STEM jobs/careers in the DoD more specifically, students learned about during 
their experience.  As can be seen in Table 15, nearly all students reported learning about at least one STEM job/career, 

                                                 
5 The mentor questionnaire asked parallel items.  Results were similar and can be found in Appendix C. 
6 Because of the relatively low response rates on the mentor questionnaire, it is impossible to determine whether any differences 

between the two datasets are real or an artifact of which mentors provided data.  In addition, as mentors typically worked with 

multiple students, it is not clear which students mentors were considering when responding to these items. 
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and the majority (66%) reported learning about five or more.  Similarly, 84% of students reported learning about at least 
one DoD STEM job/career, though only about a third reported learning about many different STEM jobs/careers in the 
DoD.  The distributions of responses to these items were tested to see if there were changes in the number of jobs 
students learned about in 2014 compared to 2013.  The results indicated that, for both items, the distribution of 
responses in 2014 were statistically different from responses in 2013, though the effect sizes were extremely small:  
STEM Jobs/Careers d = 0.050 standard deviations, DoD STEM Jobs/Careers d = 0.080 standard deviations.7 
 

Table 15. Number of STEM Jobs/Careers Students Learned about During GEMS 

 STEM Jobs/Careers DoD STEM Jobs/Careers 

 
2013 

(n =1476 ) 
2014 

(n =1745 ) 
2013 

(n =1473) 
2014 

(n = 1653) 

None 3% 2% 11% 16% 

1 3% 3% 9% 9% 

2 7% 6% 19% 13% 

3 13% 12% 24% 20% 

4 13% 11% 12% 9% 

5 or more 61% 66% 25% 33% 

 
Students were also asked which resources impacted their awareness of DoD STEM careers.  Participation in GEMS (75%), 

ǎǘǳŘŜƴǘǎΩ ƳŜƴǘƻǊǎ όст҈ύΣ ŀƴŘ invited speakers or career events (64%) were most often reported as being somewhat or 

very much responsible for this impact (see Chart 5).  Data from the mentor questionnaire (shown in Appendix C) 

indicated greater impact of each of these resources than the student data. 

 

                                                 
7 Independent-samples Kolmogorov-Smirnov test, D = 1.414, p = 0.037. 
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The questionnaire also asked students how often they engaged in various STEM practices during GEMS.  Results indicate 

that students were very actively engaged in doing STEM during the program (see Chart 6).  For example, 92% of 

responding students indicated working as part of a team on most days or every day; 90% reported participating in 

hands-on activities, 83% reported practicing laboratory/field techniques, procedures, and tools; and 81% reported 

building/simulating something.  In addition, students indicated being integrally involved the work of STEM on most days 

or every day, including, designing investigations (61%), carry out investigations (71%), analyzing or interpreting data 

(78%), and drawing conclusions from an investigation (73%).    
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A composite score8 ǿŀǎ ŎŀƭŎǳƭŀǘŜŘ ŦƻǊ ŜŀŎƘ ƻŦ ǘƘŜǎŜ ǘǿƻ ǎŜǘǎ ƻŦ ƛǘŜƳǎΣ ǘƘŜ ŦƛǊǎǘ ǘƛǘƭŜŘ ά[ŜŀǊƴƛƴƎ ŀōƻǳǘ {¢9a ƛƴ D9a{Σέ9 

ŀƴŘ ǘƘŜ ǎŜŎƻƴŘ ά9ƴƎŀƎƛƴƎ ƛƴ {¢9a tǊŀŎǘƛŎŜǎ ƛƴ D9a{Φέ10  Response categories were converted ǘƻ ŀ ǎŎŀƭŜ ƻŦ м Ґ άNot at 

allέ ǘƻ 5 Ґ άEvery dayέ ŀƴŘ ŎŀƭŎǳƭŀǘƛƴƎ ǘƘŜ ŀǾŜǊŀƎŜ ŀŎǊƻǎǎ ŀƭƭ ƛǘŜƳǎ ƛƴ ǘƘŜ ǎŎŀƭŜΦ  The composite scores were used to test 

whether there were differences in student experiences by gender, race/ethnic group (minority vs. non-minority 

students), and FRL status.  There was a significant difference in scores on both composites by each of these variables, 

although the differences were quite small in all cases.  Minority students had, on average, lower scores on the Learning 

about STEM in GEMS and Engaging in STEM practices in GEMS composites than did non-minority students with small 

                                                 
8 Using multiple statistical tests on related outcomes requires the use of a Type I error rate adjustment to reduce the likelihood of 

false positives (i.e., detecting a difference when one does not truly exist).  However, Type I error rate adjustments lead to a 

reduction in statistical power (i.e., the ability to detect a difference if it does exist).  The use of a composite score helps avoid both of 

these problems by reducing the total number of statistical tests used.  In addition, composite scores are typically more reliable than 

individual questionnaire items.   
9 ¢ƘŜ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōƛƭƛǘȅ ŦƻǊ ǘƘŜǎŜ с ƛǘŜƳǎ ǿŀǎ лΦутуΦ 
10 ¢ƘŜ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōƛƭƛǘȅ ŦƻǊ ǘƘŜǎŜ мл ƛǘŜƳǎ ǿŀǎ лΦфмсΦ 
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Design an investigation

Pose questions/problems to investigate

Carry out an investigation

Draw conclusions from an investigation

Analyze or interpret data/information

Come up with creative explanations/solutions

Build/simulate something

Practice laboratory/field techniques, procedures, and tools

Participate in hands-on STEM activities

Work as part of a team

Chart 6: Student Engagement in STEM Practices in GEMS(n = 1799-1873)

Not at all At least once A few times Most days Every day
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effects of d = 0.222 standard deviations11 and d = 0.270 standard deviations, respectively.12  Female students had, on 

average, higher scores than males on both composites with small effect sizes for both: Learning about STEM, d = 0.133 

standard deviations; Engaging in STEM, d = 0.116 standard deviations.13  Students who qualified for FRL, on average 

scored lower than student who did not qualify for FRL, again with small effects: d = 0.217 standard deviations for 

Learning about STEM and d = 0.235 standard deviations for Engaging in STEM Practices.14 

 
To examine how the GEMS experience compares to their typical school experience, students were asked how often they 

engaged in the same activities in school (individual item responses can be found in Appendix B).  These responses were 

also combined into two ŎƻƳǇƻǎƛǘŜ ǾŀǊƛŀōƭŜǎΥ ά[ŜŀǊƴƛƴƎ ŀōƻǳǘ {¢9a ƛƴ {ŎƘƻƻƭΣέ15 ŀƴŘ ά9ƴƎŀƎƛƴƎ ƛƴ {¢9a tǊŀŎǘƛŎŜǎ ƛƴ 

{ŎƘƻƻƭέ16 that are parallel to the ones asking about GEMS.  As can be seen in Chart 7, scores were significantly higher on 

the άin GEMSέ versions of both composites than on the άin schoolέ versions with large effects of d = 1.171 standard 

deviations for Learning about STEM and d = 1.104 standard deviations for Engaging in STEM Practices.17  These findings 

indicate that GEMS provides students with more intensive STEM learning experiences than they would typically receive 

in school. 

 

                                                 
11 9ŦŦŜŎǘ ǎƛȊŜ ŎŀƭŎǳƭŀǘŜŘ ŀǎ /ƻƘŜƴΩǎ ŘΥ ǘƘŜ difference in means of the two groups divided by the pooled standard deviation.  Effect 

sizes of about 0.20 are typically considered small, 0.50 medium, and 0.80 large.  Cohen, J.  (1988). Statistical power analysis for the 

behavioral sciences.  Hillsdale, NJ:  Lawrence Erlbaum Associates. 
12 Two-tailed independent samples t-tests: Learning about STEM t(1878) = 4.46,  p =  0.000; Engaging in STEM Practices t(1878) = 

5.35, p <  0.001. 
13 Two-tailed independent samples t-tests:  Learning about STEM t(1852)= 2.84,  p = 0.005;  Engaging in STEM Practices t(1852) = 

2.48,  p = 0.013. 
14 Two-tailed independent samples t-tests: Learning about STEM t(1694) = 3.04,  p = 0.002; Engaging in STEM Practices t(1694) = 

3.29,  p = 0.001. 
15 /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōƛƭƛǘȅ ƻŦ лΦуул. 
16 /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōƛƭƛǘȅ ƻŦ лΦфрнΦ 
17 Two-tailed paired samples t-tests: Learning about STEM t(1882) = 50.82, p < 0.001; Engaging in STEM Practices t(1876) = 47.85, p < 

0.001. 
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The Role of Mentors 
Mentors, (i.e., NPMs, RTs, and site directors) play a critical role in the GEMS program.  The nature and quality of the 

various support provided by these individuals ƛǎ ŀ ŎǊƛǘƛŎŀƭ ŦŀŎǘƻǊ ŦƻǊ ƳŀȄƛƳƛȊƛƴƎ ǎǘǳŘŜƴǘǎΩ ŜƴƎŀƎŜƳŜƴǘ ŘǳǊƛƴƎ {¢9a 

activities and for inspiring or sustaining their interest in future STEM.  In general, the number of students a mentor 

works with varies depending on the role.  For example, Near Peers tend to work with small groups of students while RTs 

work with entire classes of students.  On average, mentors responding to the mentor questionnaire reported working 

with 69 students, with a range of 8 to 300 students.  The average number of students per mentor varied widely by site, 

with a low of 28 students per mentor at Army Research Laboratory-Aberdeen Proving Ground to a high of 285 at Walter 

Reed Army Institute of Research.   

 

Mentors were also asked whether or not they used a number of strategies when working with students.  These 

strategies comprised five main areas of effective mentoring:18 

 

                                                 
18 Mentoring strategies examined in the evaluation were best practices identified in various articles including:  

Maltese, A. V., & Tai, R. H. (2011). Pipeline persistence: Examining the association of educational experiences with earned 

degrees in STEM among US students. Science Education, 95(5), 877-907.  

Ornstein, A. (2006). The frequency of hands-on experimentation and student attitudes toward science: A statistically significant 

relation (2005-51-Ornstein). Journal of Science Education and Technology, 15(3-4), 285-297. 

Sadler, P. M., Sonnert, G., Hazari, Z., & Tai, R. (2012). Stability and volatility of STEM career interest in high school: A gender 

study. Science Education, 96(3), 411-427.  
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1. Establishing the relevance of learning activities; 

2. Supporting the diverse needs of students as learners; 

3. {ǳǇǇƻǊǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŎƻƭƭŀōƻǊŀǘƛƻƴ ŀƴŘ ƛnterpersonal skills; 

4. {ǳǇǇƻǊǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ŜƴƎŀƎŜƳŜƴǘ ƛƴ άŀǳǘƘŜƴǘƛŎέ {¢9a ŀŎǘƛǾƛǘƛŜǎΤ ŀƴŘ 

5. {ǳǇǇƻǊǘƛƴƎ ǎǘǳŘŜƴǘǎΩ {¢9a ŜŘǳŎŀǘƛƻƴŀƭ ŀƴŘ ŎŀǊŜŜǊ ǇŀǘƘǿŀȅǎΦ 

 

Large proportions of responding mentors used several strategies to help make the learning activities relevant to 

students (see Table 16).  For example, nearly all reported helping students become aware of the roles STEM plays in 

their everyday lives (99%).  A vast majority also found out about students backgrounds and interests at the beginning of 

the program (93%), gave students real-life problems to investigate and solve (91%), asked students to relate outside 

events or activities to topics covered in the program (90%), and helped students understand how STEM can help them 

improve their communities (87%).  Fewer mentors selected readings or activities related tƻ ǎǘǳŘŜƴǘǎΩ ōŀŎƪƎǊƻǳƴŘǎ 

(44%).  It also should be noted that about half of the mentors (48%) made explicit provisions for students wishing to 

carry out independent studies even though the opportunity to conduct independent studies is not an expectation of the 

GEMS program.   

 

Table 16. Mentors Using Strategies to Establish Relevance of Learning Activities (n = 81-82) 

Item Questionnaire Respondents 

Helping students become aware of the roles STEM plays in their everyday lives 99% 

CƛƴŘƛƴƎ ƻǳǘ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ōŀŎƪƎǊƻǳƴŘǎ ŀƴŘ ƛƴǘŜǊŜǎǘǎ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳ 93% 

Giving students real-life problems to investigate or solve 91% 

Asking students to relate outside events or activities to topics covered in the program 90% 

Helping students understand how STEM can help them improve their communities 87% 

Encouraging students to suggest new readings, activities, or projects 66% 

Making explicit provisions for students who wish to carry out independent studies 48% 

{ŜƭŜŎǘƛƴƎ ǊŜŀŘƛƴƎǎ ƻǊ ŀŎǘƛǾƛǘƛŜǎ ǘƘŀǘ ǊŜƭŀǘŜ ǘƻ ǎǘǳŘŜƴǘǎΩ ōŀŎƪƎǊƻǳƴŘǎ 44% 

 

Similarly, mentors reported using a variety of strategies to support the diverse needs of students as learners.  As can be 

seen in Table 17, 96% of mentors reported treating all students the same way, regardless of gender or race/ethnicity, 

and using diverse teaching/mentoring activities.  Many mentors used gender neutral language (93%), tried to find out 

about student learning styles (77%)Σ ŀƴŘ ŦƻǳƴŘ ƻǳǘ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳ 

(76%).  
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Table 17. Mentors Using Strategies to Support the Diverse Needs of Students as Learners (n = 81-82) 

Item Questionnaire Respondents 

Interacting with all students in the same way regardless of their gender or race and 
ethnicity 

96% 

Using diverse teaching/mentoring activities to address a broad spectrum of students 96% 

Using gender neutral language 93% 

Directing students to other individuals or programs if I can only provide limited 
support 

77% 

CƛƴŘƛƴƎ ƻǳǘ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳ 76% 

Providing extra readings, activities, or other support for students who lack essential 
background knowledge or skills 

57% 

Integrating ideas from the literature on pedagogical activities for women and 
underrepresented students 

48% 

 
Mentors reported using Ƴŀƴȅ ǎǘǊŀǘŜƎƛŜǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŎƻƭƭŀōƻǊŀǘƛƻƴ ŀƴŘ ƛƴǘŜǊǇŜǊǎƻƴŀƭ ǎƪƛƭƭǎ όǎŜŜ 

Table 18).  For example, nearly all of those responding to the questionnaire indicated having students work as members 

of a team on activities or projects (98%), listen to the ideas of others with an open mind (96%), develop ways to resolve 

conflict and reach agreement (95%), and pay attention to the feelings of all team members (95%).  The vast majority also 

had students exchange ideas with others whose backgrounds or viewpoints were different from their own (94%), explain 

difficult ideas to others (94%), participate in giving and receiving feedback (94%), and tell others about their 

backgrounds and interests (88%).  

 

Table 18. Mentors Using Strategies to Support Student Development of Collaboration and Interpersonal Skills  

(n = 80-81) 

Item Questionnaire Respondents 

Having students work on collaborative activities or projects as a member of a team 98% 

Having students listen to the ideas of others with an open mind 96% 

Having students develop ways to resolve conflict and reach agreement among the 
team 

95% 

Having students pay attention to the feelings of all team members 95% 

Having students exchange ideas with others whose backgrounds or viewpoints are 
different from their own 

94% 

Having students explain difficult ideas to others 94% 

Having students participate in giving and receiving feedback 94% 

Having students tell others about their backgrounds and interests 88% 

 

When asked about strategies used to support student engagement in authentic STEM activities, 99% of responding 

mentors reported encouraging students to see support from other team members and helping students practice STEM 

skills with supervision (see Table 19).  The strategies of demonstrating the use of laboratory or field techniques, 
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procedures, and tools students and giving constructive feedback were used by 96% and 95% of mentors, respectively.  

Allowing students to work independently as appropriate for their self-management abilities and STEM competencies 

(89%), encouraging opportunities in which students could learn from others (85%), and teaching/assigning readings 

about specific STEM subject matter (74%) were also widely used strategies.  Interestingly less than half of the 

responding mentors reported having students access and critically review technical texts or media (43%). 

 

Table 19. aŜƴǘƻǊǎ ¦ǎƛƴƎ {ǘǊŀǘŜƎƛŜǎ ǘƻ {ǳǇǇƻǊǘ {ǘǳŘŜƴǘ 9ƴƎŀƎŜƳŜƴǘ ƛƴ ά!ǳǘƘŜƴǘƛŎέ {¢9a !ŎǘƛǾƛǘƛŜǎ όƴ Ґ улύ 

Item Questionnaire Respondents 

Encouraging students to seek support from other team members 99% 

Helping students practice STEM skills with supervision 99% 

Demonstrating the use of laboratory or field techniques, procedures, and tools 
students are expected to use 

96% 

DƛǾƛƴƎ ŎƻƴǎǘǊǳŎǘƛǾŜ ŦŜŜŘōŀŎƪ ǘƻ ƛƳǇǊƻǾŜ ǎǘǳŘŜƴǘǎΩ {¢9a ŎƻƳǇŜǘŜƴŎƛŜǎ 95% 

Allowing students to work independently as appropriate for their self-management 
abilities and STEM competencies 

89% 

Encouraging opportunities in which students could learn from others (team projects, 
team meetings, journal clubs) 

85% 

Teaching (or assigning readings) about specific STEM subject matter 74% 

Having students access and critically review technical texts or media to support their 
work 

43% 

 

¢ƘŜ ƭŀǎǘ ǎŜǊƛŜǎ ƻŦ ƛǘŜƳǎ ŀōƻǳǘ ƳŜƴǘƻǊƛƴƎ ǎǘǊŀǘŜƎƛŜǎ ŦƻŎǳǎŜŘ ƻƴ ǎǳǇǇƻǊǘƛƴƎ ǎǘǳŘŜƴǘǎΩ {¢9a ŜŘǳŎŀǘƛƻƴŀƭ ŀƴŘ ŎŀǊŜŜǊ 

pathways (see Table 20).19  Nearly all of the responding mentors reported asking students about their educational and 

career interests (99%) and sharing their own experiences, attitudes, and values about STEM (98%).  Many also provided 

guidance to students, either about educational pathways that would prepare them for a STEM career (91%) or 

recommending extracurricular programs that align with their educational goals (85%).   

 

However, given the GEMS program goals of exposing participants to STEM careers in the Army and DoD, it is somewhat 

surprising that only about three-quarters of responding mentors reported discussing STEM career opportunities with the 

DoD or other government agencies.  Additionally, only 67% of mentors reported recommending AEOPs that align with 

studentsΩ ŜŘǳŎŀǘƛƻƴŀƭ Ǝƻŀƭǎ.  Further, only 40% of the responding mentors reported highlighting the under-

representation of women and racial and ethnic minority populations in STEM and/or their contributions in STEM, which 

seems inconsistent with the broader AEOP goal of increasing the diversity of STEM talent in support of the defense industry 

base. 

 

                                                 
19 The student questionnaire included a subset of these items.  The student data are similar to the mentor data, and can be found in 

Appendix B. 
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Table 20. Mentors Using Strategies to Support Student STEM Educational and Career Pathways (n = 79-80) 

Item Questionnaire Respondents 

!ǎƪƛƴƎ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀǘƛƻƴŀƭ ŀƴŘ ŎŀǊŜŜǊ ƛƴǘŜǊŜǎǘǎ 99% 

Sharing personal experiences, attitudes, and values pertaining to STEM 98% 

Providing guidance about educational pathways that would prepare students for a 
STEM career 

91% 

wŜŎƻƳƳŜƴŘƛƴƎ ŜȄǘǊŀŎǳǊǊƛŎǳƭŀǊ ǇǊƻƎǊŀƳǎ ǘƘŀǘ ŀƭƛƎƴ ǿƛǘƘ ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀǘƛƻƴŀƭ Ǝƻŀƭǎ 85% 

Recommending student and professional organizations in STEM 76% 

Discussing STEM career opportunities with the DoD or other government agencies 74% 

Discussing STEM career opportunities outside of the DoD or other government 
agencies (private industry, academia) 

71% 

Helping students build effective STEM networks 71% 

Discussing non-technical aspects of a STEM career (economic, political, ethical, and/or 
social issues) 

68% 

Recommending AEOPs ǘƘŀǘ ŀƭƛƎƴ ǿƛǘƘ ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀǘƛƻƴŀƭ Ǝƻŀƭǎ 67% 

Highlighting under-representation of women and racial and ethnic minority 
populations in STEM and/or their contributions in STEM 

40% 

/ǊƛǘƛŎŀƭƭȅ ǊŜǾƛŜǿƛƴƎ ǎǘǳŘŜƴǘǎΩ ǊŞǎǳƳŞΣ ŀǇǇƭƛŎŀǘƛƻƴΣ ƻǊ ƛƴǘŜǊǾƛŜǿ ǇǊŜǇŀǊŀǘƛƻƴǎ 25% 
 

A separate item on the mentor questionnaire asked which of the AEOP programs mentors explicitly discussed with their 

students during GEMS.  Not surprisingly, the most frequently discussed program was GEMS (94%) and GEMS NPMs 

(86%), as can be seen in Table 21.  Three-fifths of the responding mentors indicated discussing at least one other AEOP 

with students, most commonly SEAP (49%) and CQL (35%).  Other programs discussed with students by about a quarter 

of responding mentors were HSAP (27%), WPBDC (27%), REAP (25%), eCYBERMISSION (24%), SMART (24%), and URAP 

(24%). 
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Table 21. Mentors Explicitly Discussing AEOPs with Students (n = 78-80) 

Item Questionnaire Respondents 

Gains in the Education of Mathematics and Science (GEMS) 94% 

GEMS Near Peers 86% 

Science & Engineering Apprenticeship Program (SEAP) 49% 

College Qualified Leaders (CQL) 35% 

High School Apprenticeship Program (HSAP) 27% 

Research & Engineering Apprenticeship Program (REAP) 25% 

eCYBERMISSION 24% 

Science Mathematics, and Research for Transformation (SMART) College Scholarship 24% 

Undergraduate Research Apprenticeship Program (URAP) 24% 

Junior Science & Humanities Symposium (JSHS) 23% 

Junior Solar Sprint (JSS) 22% 

UNITE 18% 

National Defense Science & Engineering Graduate (NDSEG) Fellowship 11% 

 

Mentors were also asked how useful various resources were in their efforts to expose students to the different AEOPs.  

As can be seen in Chart 8, participation in GEMS (88%), program managers or site coordinators (69%), invited speakers 

or career events (67%), and AEOP instructional supplies (66%) ǿŜǊŜ Ƴƻǎǘ ƻŦǘŜƴ ǊŀǘŜŘ ŀǎ άǾŜǊȅ ƳǳŎƘέ ǳǎŜŦǳƭΦ  Other 

resources provided by the AEOP program tended not to be seen as very useful, with large proportions of mentors 

indicating they did not experience these resources.  For example, 62% of responding mentors reported not experiencing 

the American Society for Engineering Education website and only 9% rated it ŀǎ άǾŜǊȅ ƳǳŎƘέ ǳǎŜŦǳƭΦ  {ƛƳƛƭŀǊƭȅΣ ŀōƻǳǘ 

55% of responding mentors did not experience the AEOP social media; 4% found this resource very useful. 
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Mentors were also asked how useful these resources were for exposing students to DoD STEM careers (see Chart 9).  As 

ǿƛǘƘ ǘƘŜ ǇǊŜǾƛƻǳǎ ƛǘŜƳΣ ƳŜƴǘƻǊǎ ǿŜǊŜ Ƴƻǎǘ ƭƛƪŜƭȅ ǘƻ ǊŀǘŜ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ D9a{ ŀǎ ǳǎŜŦǳƭΣ ǿƛǘƘ ул҈ ǎŜƭŜŎǘƛƴƎ άǾŜǊȅ 

ƳǳŎƘΦέ  LƴǾƛǘŜŘ ǎǇŜŀƪŜǊǎ or career events (67%), and program managers or site coordinators (65%) were seen as very 

useful by a substantive number of responding mentors.  Again, AEOP materials were less likely to be seen as very useful 

for this purpose (a range of 6-28%), with a substantial proportion of mentors indicating they did not experience these 

resources. 
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Did not experience Not at all A little Somewhat Very Much



   

 

  42            

    

 
 

Mentors in focus groups discussed in more detail the strategies used in their program to expose students to various DoD 
careers.  One mentor described the facility tours and guest speakers: 
 

²Ŝ ǘŀƪŜ ŀ ǿŜŜƪƭȅ ǘƻǳǊΣ ŜǾŜǊȅ ǿŜŜƪΣ ŀƴŘ ƛǘΩǎ ŘƛŦŦŜǊŜƴǘ ŜŀŎƘ ǿŜŜƪΣ ǎƻ ǘƘŀǘ ǘƘŜ ǎtudents would get that exposure.  

TƻŘŀȅ ǿŜ ƘŀŘ ǘǿƻ ŘƛŦŦŜǊŜƴǘ ǇǊŜǎŜƴǘŜǊǎΣ ōǳǘ ǳǎǳŀƭƭȅ ǘƘŜǊŜΩǎ о ƻǊ п ŘƛŦŦŜǊŜƴǘ ŀǊŜŀǎ ǿƘŜǊŜ ȅƻǳ ǿƛƭƭ Ǝƻ ƛƴ ŀ ǇŀǊǘƛŎǳƭŀǊ 

facility, and each one, after talking about what each particular job is, talks about what a student would need to 

do if they were interested in that.  !ƴŘ ǘƘŀǘΩǎ ƻƴŜ ǘƘƛƴƎ L ƪƴƻǿ ǘƘŀǘ ǘƘŜȅ ƛƴŎƻǊǇƻǊŀǘŜŘ ǘƻ ōŜ ŀōƭŜ ǘƻ ŀŘŘ ǘƘŀǘ 

piece, and they do it every week.  (GEMS Mentor) 

 

Two other mentors talked about how discussion of DoD careers was integrated into the lessons that students 

experience.  As they said:  

 

When I spent time with the kids, I try to emphasize some of the different career paths you can take to work on a 

very specific area.  You know, batteries, you can have a materials background, you can come at it from a 

chemistry background, you can come at it from an engineering background.  I think that emphasizes there are a 

lot of different paths to get to different places.  The other thing I think is important is that some of that just goes 

with the lessons that we teach them.  I see them, even as I talk to adults, they think ƛŦ ȅƻǳΩǊŜ ǿƻǊƪƛƴƎ ŦƻǊ ǘƘŜ 

!ǊƳȅ ȅƻǳΩǊŜ ƳŀƪƛƴƎ ōƻƳōǎ ƻǊ ƎǳƴǎΦ  I think it is important to show them that there is a lot that happens that 
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provides important technologies and important capabilities for our soldiers and a lot of them get spun off into 

commercial products as well.  There is a lot more there besides just that first level perspective.  (GEMS Mentor) 

 

I know a lot of times after we present material on a new subject, the last couple slides on every PowerPoint will 

have: these are some careers you can go in to that will relate to whatever subject you just learnedΧwe ask the 

ƪƛŘǎ ǿƘŀǘ ŎŀǊŜŜǊǎ ǘƘŜȅΩǊŜ ƛƴǘŜǊŜǎǘŜŘ ƛƴΣ ŀƴŘ ǿŜ Ǝƻ ǘƘǊƻǳƎƘ ǘƘŜ ƭƛǎǘ ŀƴŘ ǇƛŎƪ ŀ ŎƻǳǇƭŜ ŀƴŘ ŜǎǇŜŎƛŀƭƭȅ ǳǎŜ ǎƻƳŜ ǘƘŀǘ 

are STEM related and show them videos on how the career affects the world, or what sort of education you need.  

Then we have a class discussiƻƴ ƻƴ ǘƘŀǘ ŎŀǊŜŜǊΣ ŀƴŘ ǿŜΩƭƭ ǇǊƻōŀōƭȅ Řƻ ǘƘŀǘ ǘǿƛŎŜ ŀ ŘŀȅΦ  (GEMS Mentor) 

 

Satisfaction with GEMS 

Students and mentors were asked how satisfied they were with a number of features of the GEMS program.  As can be 

seen in Chart 10, the majority of responding students were somewhat or very much satisfied with most of the listed 

program features.  For example, 91% of students were at least somewhat satisfied with the participation stipend, 89% 

with the instruction or mentorship during program activities, and with the availability of program topics or fields of 

interest to them (84%).  In addition, 81% of students were at least somewhat satisfied with the location of program 

activities, and with the invites speakers or career events (81%).  In contrast, fewer than half were somewhat or very 

much satisfied with communication from ASEE. 
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An open-ended item on the questionnaire asked student about their overall satisfaction with their GEMS experience.  

The responses were quite positive.  Of the 199 students sampled,20 172 students answered this question.  About 80% of 

these students commented only on positive aspects of the program, most frequently describing areas of learning, the 

quality of the mentors, and how enjoyable the program was.  For example: 

 

It was very fun and interesting.  I learned a lot of new things and was opened to more ideas of majors and jobs.  

The mentors/teachers were really nice and made GEMS fun.  I was very happy and plan on applying for next 

year.  (GEMS Student) 

 

GEMS was overall a great program.  I thought that the activities were fun, but I also learned about different 

careers in GEMS.  I wish they had shown more math and engineering careers because that is what I'm interested 

in.  I liked the hands-on activities and I had a great week.  (GEMS Student) 

 

I had a lot of fun.  I would definitely want to do this next year.  I loved learning about all the different fields and 

being able to tell my friends about all the things I learned in GEMS.  I now want to have a career in biomedical 

engineering, thanks to the GEMS program.  I also feel more comfortable being a women going into an 

engineering field, and not scared to be the only one, but proud :)  Thanks for this amazing opportunity!!!!  (GEMS 

Student) 

 

Other responses included positive comments, but had some caveats (13% of respondents).  For example, one student 

indicated learning about STEM-related education pathways, but that the lessons and labs were too simple.  Another 

student commented that there was too much lecturing: 

 

I was surprised by how fun the whole GEMS experience was.  We did lots of interesting labs and learned about 

ǾŜǊȅ ŘƛǾŜǊǎŜ ǘƻǇƛŎǎΦ  .ǳǘ ǘƘŜ ƻƴƭȅ ǘƘƛƴƎ L ŘƛŘƴΩǘ ƭƛƪŜ ǿŀǎ ǘƘŀǘ ǘƘŜǊŜ ǿŀǎ ǿŀȅ ǘƻƻ ƳǳŎƘ ǘƛƳŜ Ǉǳǘ ƛƴǘƻ ƭŜŎǘǳǊƛƴƎ ŀƴŘ 

sometimes it got very boring.  In conclusion, I made a lot of friendships and the overall experience was very 

enlightening.  (GEMS Student) 

 

                                                 
20 Responses from a random sample of 199 students were coded, which represents 10% of the population.  The random sample was 

compared to the full dataset and found to be representative in terms of grade, gender, race, FRL, school location, and school type.  
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When asked how the program could be improved, 150 of the 199 students provided at least one response other than 

άnoneέ or άnot applicable.έ  About two-thirds of students responding suggested changes related to program logistics.  

The most common theme in this area were changes to the length of the program (typically longer), the length of the day 

(typically shorter), or the start time (typically later).  Students also suggested changing participant grouping, the amount 

and quality of food, and the equipment/supplies provided. 

 

Almost half of students responding to this question (47%) suggested improvements ǘƻ ǘƘŜ ǇǊƻƎǊŀƳΩǎ content, though 

the suggestions varied widely.  The most common responses were related to the topics offered in the program, 

proposing additional topics or increasing the amount of time spent on topics already addressed.  A similar number of 

students (46%) made suggestions for the format of the program activities, most frequently suggesting more labs and 

hands-on activities.  Other suggestions included increasing the number of field trips (11%), and having fewer/shorter 

lectures (8%). 

 
Mentors also reported being somewhat or very much satisfied with most program components they experienced (see 

Chart 11).  For example 97% were at least somewhat satisfied with the location of program activities, 91% with the 

support for instruction or mentorship during program activities, 89% with the invited speakers or career events, and 

89% with communications from the local GEMS site.  Also similar to the students, less than 40% were somewhat or very 

much satisfied with communication from ASEE. 

 

ñI now want to have a career in biomedical engineering, thanks to the GEMS 

program.  I also feel more comfortable being a women going into an 

engineering field, and not scared to be the only one, but proud :)  Thanks for 

this amazing opportunity!!!!ò-- GEMS Student 



   

 

  46            

    

 
 

As with the student questionnaire, the mentor questionnaire included open-ended items asking for their opinions about 

the program.  One item asked them to identify the three most important strengths of GEMS; 76 mentors responded to 

this question.  Although several important aspects of the program were listed, the most frequently described was the 

experiences provided to the students including opportunities to do hands-on activities, work with lab equipment, tour 

facilities, and hear guest speakers (36 mentors, or 47҈ύΦ  aŜƴǘƻǊǎ ǿǊƻǘŜ ǘƘƛƴƎǎ ƭƛƪŜ άGive students hands-on experienceέ 

ŀƴŘ άUtilizing laboratory materialsΦέ  ¢Ƙƛǎ ǎŜƴǘƛƳŜƴǘ ǿŀǎ ŜŎƘƻŜŘ ƛƴ ǘƘŜ ƳŜƴǘƻǊ ŦƻŎǳǎ ƎǊƻǳǇΦ  !ǎ ǘǿƻ ƳŜƴǘƻǊǎ ǎŀƛŘΥ 

 

L ǘƘƛƴƪ ǘƘŜȅ ŀƭǎƻ ƭŜŀǊƴ ōȅ ŘƻƛƴƎΣ ŀƴŘ ƛǘΩǎ ƳƻǊŜ ƻŦ ŀ Ŧǳƴ ŜƴǾƛǊƻƴƳent where there are no demands set on 

achievement, there are no tests at the end of the camp.  They are allowed to explore their curiosity in a non-

confrontational pressure environment.  (GEMS Mentor) 

 

Well they get to experience some really comprehensive projects that are price prohibitive for schools.  I mean, I 

could not buy the materials on my budget for a hovercraft, or all of the investment that is involved in the science 

materials.  {ƻ ǘƘŀǘΩǎ ƴƻǘ available to the public schools, unless you go out of your own pocket.  (GEMS Mentor) 

 

Other responses to the open-ended questionnaire item focused on the exposure that GEMS provides to  a variety of 

STEM topics, careers, and DoD opportunities in these areas (32 mentors or 42%).  As two mentors wrote: 
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Students learn about STEM and many different concepts of science throughout the week, and [GEMS] makes 

learning science fun.  This sets a base for them in the future to realize that science can be fun as well.  (GEMS 

Mentor) 

 

[GEMS] gives students an opportunity to learn about different careers in all different science fields that they 
might not have thought of.  [It] gives kids the opportunity to see career possibilities through labs they enjoyed.  
(GEMS Mentor) 
 

Collaboration with others was another common area mentors cited as a strength of GEMS (24 mentors or 35%).  

Mentors noted the opportunity to interact with scientists and engineers, with military personnel, and with their peers, 

along with the skills that are built in the process.  As was described by one mentor in a focus group: 

 

It also fosters teamwork, because you have a group of people that are working together.  And I think there are 

some of these soft skills that are reinfƻǊŎŜŘ ƛƴ ŀ ǿŀȅ ǘƘŀǘ ǿŜ Ǌǳƴ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ǘƘŀǘΩǎ ƴƻǘ ƴŜŎŜǎǎŀǊƛƭȅ ŎƻƴǘŜƴǘ 

based, but allows them to work with one another and allows ǘƘŜƳ ǘƻ ǎŜŜ ŘƛŦŦŜǊŜƴǘ Ǉƻƛƴǘǎ ƻŦ ǾƛŜǿΦ  L ǘƘƛƴƪ ǘƘŀǘΩǎ 

really important in a science environment because people look at solutions in different ways, and you know, 

working together for a common goal always gets you there so much faster.  (GEMS Mentor) 

 

Another area of strength noted by mentors was the opportunities that the program provided for students to develop 

disciplinary content knowledge and connect that learning to real-world issues and applications (21 mentors or 31%).  

Mentors also comment on the strong leadership in the program, interactions with NPMs, and how GEMS is fun and 

engaging for students.  Interestingly, when asked about the strengths of the program, a handful of mentors commented 

on opportunities GEMS provided to them, such as doing community outreach and connecting with/teaching students. 

 

Mentors were also asked to note three ways in which GEMS should be improved for future participants.  Of the 68 

individuals who responded to this question, 66% indicated improvements needed to logistical aspects of the program.  

For example, 9 mentors each noted the need for more teaching or lab space and resources/supplies.  Eight mentors 

commented on the need to modify the application process, allowing the sites to revise the application for their needs 

and having the application process ready earlier.  Similar to students, 7 of the mentors suggested changing the length of 

the session (typically longer) or shortening the day.  Other logistics issues mentioned were shortening the overly long 

student surveys and modifying the stipend amount (either increasing it or eliminating it entirely). 

 

About a third of the mentors, (23 mentors or 34%) cited improvements needed to the student activities, suggesting 

fewer lectures, more engaging labs, and more hands-on activities.  Another 30% (21 mentors) commented on the need 

to cover additional topics, provide more challenging content, cover topics in more depth, or cover topics at multiple 

levels.  As a mentor in a focus group shared: 
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I like the aspect of focusing on different areas.  L ƪƴƻǿ ŦƻǊ ŜƴǾƛǊƻƴƳŜƴǘŀƭ ƛǘΩǎ ŀƭǿŀȅǎ ǘƘŜ ȅƻǳƴƎŜǊ ƪƛŘǎΣ ōǳǘ ƳŀȅōŜ 

trying to find something like an engineering type section just for the younger kids because they love that stuff.  

Then maybe having two options for each level, because I see a lot of recurring kids, through each ƻŦ ǘƘŜ ȅŜŀǊǎ LΩǾŜ 

been here.  I had one student this week, ƘŜΩǎ ƛƴ Getgame right now, I had him last year for intermediate, he 

wanted to go to advanced, but he was too young, so he went to GŜǘƎŀƳŜ ŀƴŘ LΩƳ ƭƛƪŜ, άƛǘΩǎ ƻƪŀȅ ōǳŘΣ ȅƻǳΩƭƭ ƎŜǘ 

good experience this week, and then next year you can go to advanced,έ and hŜΩǎ ƭƛƪŜ, άbut I want to go to bio, I 

love that bio.έ  So, maybe a nice transition so that a kid, if they fall in love with an area, they can stay with that 

area and not jump around each year exploring different areas.  Maybe the options for each grade instead of just 

like, oh okay, they have to be here, they have to be there, depending on how old they are.  (GEMS Mentor) 

 

In addition, 24% of responding mentors commented on getting more students into the program, many specifically 

focusing on students from more diverse backgrounds.  A number of these mentors suggested strategies such as 

advertising better in more schools and providing GEMS in more locations.  As one mentor commented: 

 

One thing GEMS could really do, is maybe advertise themselves a little more in middle school and high school 

because I have, honestly I never heard of GEMS until I got into college, and heard about this job from my 

roommate, so I feel like there could be-I know that in high school there are career days, where there are 

professionals that come in and talk about their careers and such, perhaps one of our department of defense 

members can come in and talk, and say if you guys are interested, you guys should try to attend this GEMS 

program, stuff like that.  And also middle school as well, just maybe put a couple posters up or maybe perhaps 

have a huge student assembly maybe, just talk about what they could do during the summer.  Because I know 

back in my day I just threw a couple rocks in the lake and called that fun.  But I feel like spending time in the lab 

and learning about STEM related courses is a better place for your time.  (GEMS Mentor) 

 

Other areas of improvement mentors suggested were related to the involvement program personnel (13 mentors or 

19%).  For example, mentors commented on the need for more NPMs, engaging teachers more in planning activities, 

and having more scientists and engineers from underrepresented groups work in the program. 

 

Lastly, mentors were asked to share their overall satisfaction with their GEMS experience.  The responses were very 

positive.  Of the 66 individuals who responded to this question, nearly all (64 mentors or 97%) were complementary 

about the program.  The most common themes in these responses were GEMS was a good experience for them 

personally, that the program was good for students, that they enjoyed seeing students excited about learning.  For 

example: 

 

I was very happy with my GEMS experience.  It was awesome to be able to see so many kids so enthusiastic 

about science and interested in learning.  I really enjoyed working with the GEMS program.  It was not only a 

great opportunity for me to learn about the topics and about myself but also gave the students a great 

opportunity to learn, have fun and make connections in science.  (GEMS Mentor) 
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This has been a fantastic summer.  The resource teacher and program coordinators have provided me with an 

amazing level of support and information whenever I needed it, and they have helped me grow so much in my 

skills and confidence.  As a future science teacher, I have learned many fun and interesting experiments and 

techniques for my classroom, and I have gained a lot in the area of classroom management.  GEMS is much more 

fun than school, because there are smaller groups, fewer regulations, and no standards or achievement tests.  

The students were (almost) all excited to be at GEMS, and their enjoyment made the program more fun for all of 

us.  (GEMS Mentor) 

 

In summary, findings from the Actionable Program Evaluation indicate that the program is having increasing success in 

providing a program that actively engages students in authentic STEM experiences.  The multi-faceted approach to 

marketing GEMS has allowed the program to recruit students from underrepresented and underserved students. 

 

Once in the GEMS program, students are learning about DoD or STEM job/careers, with most mentors crediting student 

participation in the program and invited speakers as useful in this process.  In an attempt to catalyze continued student 

engagement in the AEOP programs, mentors are also discussing other AEOPs with students, with SEAP and CQL being the 

most commonly discussed AEOPs. 

 

The GEMS program actively engages students in learning about STEM and in STEM practices, more than they would 

typically experience in school.  As part of this engagement, large proportions of mentors employed strategies to help make 

ǘƘŜ ƭŜŀǊƴƛƴƎ ŀŎǘƛǾƛǘƛŜǎ ǊŜƭŜǾŀƴǘ ǘƻ ǎǘǳŘŜƴǘǎΣ ǎǳǇǇƻǊǘ ǘƘŜ ŘƛǾŜǊǎŜ ƴŜŜŘǎ ƻŦ ǎǘǳŘŜƴǘǎ ŀǎ ƭŜŀǊƴŜǊǎΣ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ 

development of collaboration and interpersonal skills, and support student engagement in authentic STEM activities.  

Overall, students and mentors were somewhat or very much satisfied with the GEMS program. 

 

Outcomes Evaluation  

The evaluation of GEMS included measurement of several outcomes relating to AEOP and program objectives, including 

ƛƳǇŀŎǘǎ ƻƴ ǎǘǳŘŜƴǘǎΩ {¢9a ŎƻƳǇŜǘŜƴŎƛŜǎ όŜΦƎΦΣ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎύΣ STEM identity and confidence, interest in and intent 

ñI really enjoyed working with the GEMS program.  It was not only a great 

opportunity for me to learn about the topics and about myself but also gave the 

students a great opportunity to learn, have fun and make connections in 

science.ò-- GEMS Mentor 
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for future STEM engagement (e.g., further education, careers), attitudes toward STEM,  knowledge of and interest in 

participating in additional AEOP opportunities, and knowledge of DoD STEM careers.21   

STEM competencies are necessary for a STEM-literate citizenry.  STEM competencies include foundational knowledge, 

skills, and abilities in STEM, as well as the confidence to apply them appropriately.  STEM competencies are important 

for those engaging in STEM enterprises, but also all members of society as critical consumers of information and 

effective decision makers in a world that is heavily reliant on STEM.  The evaluation of GEMS measured studentsΩ self-

reported gains in STEM competencies and engagement in opportunities intended to develop what is considered to be a 

critical STEM skill in the 21st centuryτcollaboration and teamwork. 

 

STEM Knowledge and Skills  

As can be seen in Chart 12, nearly all responding students reported gains in their STEM knowledge as a result of the 

GEMS program, with large majorities indicating large or extreme gains in most areas.  For example, large or extreme 

gains were reported by 74% of students on their knowledge of how professionals work on real problems in STEM, and 

68% on their knowledge of what everyday research work is like in STEM.  Similar impacts were reported on knowledge 

of a STEM topic or field in depth (65%), and knowledge of research processes, ethics, and rules for conduct in STEM 

(59%).  Slightly fewer than half of the responding student reported large or extreme gains of knowledge of research 

conducted in a STEM topic or field (46%).  Mentors reported somewhat greater ƛƳǇŀŎǘǎ ƻƴ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ {¢9a 

knowledge (see Appendix C). 

 

                                                 
21 The outcomes measured in the evaluation study were informed by the following documents:  

Committee on STEM Education. (2013). Federal Science, Technology, Engineering, and Mathematics (STEM) education 5-year 

strategic plan: A report from the Committee on STEM Education, National Science and Technology Council. Washington, DC: The 

White House, Office of Science and Technology Policy.  

National Research Council. (2009). Learning Science in Informal Environments: People, Places, and Pursuits. Committee on 

Learning Science in Informal Environments. Philip Bell, Bruce Lewenstein, Andrew W. Shouse, and Michael A. Feder, Editors. Board 
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These items were combined into a composite variable22 to test for differential impacts across subgroups of students.  

Female students reported greater gains in this area than male students, although the effect was quite small at d = 0.129 

standard deviations.23  There were no significant differences between minority and non-minority students or between 

students eligible for FRL and those not eligible.   

 
The student questionnaire also asked about perceived impacts on STEM practices.  Table 22 shows the percentage of 

responding students reporting large or extreme gains in science-related practices.  More than half of the responding 

students reported large or greater gains on their ability to apply knowledge, logic, and creativity to propose scientific 

explanations or engineering solutions that can be tested with investigations (64%); carry out procedures for an 

investigation and record data accurately (60%); consider different ways to analyze or interpret data when answering a 

question (59%); make a model to represent the key features and functions of an object, process, or system (59%); 

support a scientific explanation or engineering solution with relevant scientific, mathematical, and/or engineering 

knowledge (59%); design procedures for investigations (58%); support a scientific explanation or engineering solution 

with data from investigations (57%); communicate information about investigations in different formats; and ask 

questions that can be answered by one or more investigations (54%).  Slightly less than half of the respondents reported 

large or extreme gains in displaying numeric data from investigations (47%) and using mathematics or computers to 

analyze numeric data (46%).  Mentors generally reported greater impacts on their students in this area (see Appendix C). 

 

                                                 
22 ¢ƘŜ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōƛƭƛǘȅ ŦƻǊ ǘƘŜǎŜ р ƛǘŜƳǎ ǿŀǎ лΦуутΦ 
23 Independent samples t-test, t(1800) = 2.73 , p = 0.006, 
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Table 22. Students Reporting Large or Extreme Gains in their STEM Competencies ς Science Practices (n = 1678-

1697) 

Item 
Questionnaire 

Respondents 

Applying knowledge, logic, and creativity to propose scientific explanations or 
engineering solutions that can be tested with investigations 

64% 

Carrying out procedures for an investigation and recording data accurately 60% 

Considering different ways to analyze or interpret data when answering a question 59% 

Making a model to represent the key features and functions of an object, process, or 
system 

59% 

Supporting a scientific explanation or engineering solution with relevant scientific, 
mathematical, and/or engineering knowledge 

59% 

Designing procedures for investigations, including selecting methods and tools that are 
appropriate for the data to be collected 

58% 

Supporting a scientific explanation or engineering solution with data from 
investigations 

57% 

Communicating information about your investigations in different formats (orally, 
written, graphically, mathematically, etc.) 

55% 

Asking a question that can be answered with one or more investigations 54% 

Displaying numeric data from an investigation in charts or graphs to identify patterns 
and relationships 

47% 

Using mathematics or computers to analyze numeric data 46% 

 
A composite score was calculated from this set of items24 to examine whether the GEMS program had differential 

impacts on subgroups of students.  There were no significant differences between minority and non-minority students 

or by FRL status on either composite.  However, there were significant differences this composite by gender, as females 

reported greater impacts than males although the effects were quite small (d = 0.146 standard deviations).25 

 

The student questionnaire also asked students about the impact of GEMS ƻƴ ǘƘŜƛǊ άнмst /ŜƴǘǳǊȅ {ƪƛƭƭǎέ ǘƘŀǘ ŀǊŜ 

necessary across a wide variety of fields.  As can be seen in Chart 13, approximately two-thirds of responding students 

reported large or extreme gains in all of these skills, including working collaboratively with a team (71%), communicating 

effectively with others (67%), and a sense of being part of a learning community (66%).  Mentors generally reported 

ƎǊŜŀǘŜǊ ƛƳǇŀŎǘǎ ƻƴ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ƛƴ ǘƘƛǎ ŀǊŜŀ όǎŜŜ !ǇǇŜƴŘƛȄ /ύΦ 

 

                                                 
24 ThŜ ǎŎƛŜƴŎŜ ǇǊŀŎǘƛŎŜǎ ŎƻƳǇƻǎƛǘŜ Ƙŀǎ ŀ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōƛƭƛǘȅ ƻŦ лΦфптΦ 
25 Independent samples t-test, t(1668) = 2.98;  p = 0.033. 
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These items were also combined into a composite variable26 to test for differential impacts across subgroups of 

students.  Similar to other knowledge composites, female students reported greater gains in this area than male 

students with a very small effect of d = 0.163 standard deviations.27  There were no significant differences between 

minority and non-minority students or between students eligible for FRL and those not eligible.   

 
STEM Identity and Confidence   

5ŜŜǇŜƴƛƴƎ ǎǘǳŘŜƴǘǎΩ {¢9a ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ŀǊŜ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ƛƴŎǊŜŀǎƛƴƎ ǘƘŜ ƭƛƪŜƭƛƘƻƻŘ ǘƘŀǘ ǘƘŜȅ will pursue STEM 

further in their education and/or careers.  However, they are unlikely to do so if they do not see themselves as capable 

of succeeding in STEM.28  Consequently, the student questionnaire included a series of items intended to measure the 

imǇŀŎǘ ƻŦ D9a{ ƻƴ ǎǘǳŘŜƴǘǎΩ {¢9a ƛŘŜƴǘƛǘȅΦ  ¢ƘŜǎŜ Řŀǘŀ ŀǊŜ ǎƘƻǿƴ ƛƴ /ƘŀǊǘ 14, and strongly suggest that the program 

has had a positive impact in this area.  For example, 70% of responding students reported a large or extreme gain in 

their ability to think creatively about a STEM project or activity.  Similarly, substantial proportions of students reported 

large or greater gains in their confidence to do well in future STEM courses (69%), preparedness for more challenging 

STEM activities (68%), sense of accomplishing something in STEM (68%), and confidence to contribute to STEM (66%).  In 

addition, 60% reported increased interest in a new STEM topic or field, building academic credentials in STEM (61%), and 

                                                 
26 The 21st Century Sƪƛƭƭǎ ŎƻƳǇƻǎƛǘŜ Ƙŀǎ ŀ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōƛƭƛǘȅ ƻŦ лΦфнуΦ 
27 Independent samples t-test, t (1658) = 3.31, p = 0.001 
28 Chang, M. J., Sharkness, J., Hurtado, S. and Newman, C. B. (2014), What matters in college for retaining aspiring scientists and 

engineers from underrepresented racial groups. J. Res. Sci. Teach., 51: 555ς580. 
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clarifying a STEM career path (51%).  Comparing results on the composite created from these items,29 females reported 

greater gains in STEM identity than males, a very small effect of d = 0.155 standard deviations.30  There were no 

differences in impact based on race/ethnicity or FRL eligibility. 

 

 
 
Interest and Future Engagement in STEM   

A key goal of the AEOP program is to develop a STEM literate citizenry.  To do so, students need to be engaged in and 

out of school with high-quality STEM activities.  In order tƻ ŜȄŀƳƛƴŜ ǘƘŜ ƛƳǇŀŎǘ ƻŦ D9a{ ƻƴ ǎǘǳŘŜƴǘǎΩ interest in future 

engagement in STEM, the questionnaire asked them to reflect on whether the likelihood of their engaging in STEM 

activities outside of school changed as a result of their experience, as well as their interest level in participating in future 

AEOP programs.  As can be seen in Chart 15, students indicated they were more likely to engage in many of these 

activities as a result of GEMS.  For example, 67% reported being more likely to tinker with a mechanical or electrical 

device, 64% to work on a STEM project or experiment in a university or professional setting, 63% to participate in a 

STEM camp, fair, or competition, and 62% to participate in a STEM club, student association, or professional 

organization. 

 

                                                 
29 ¢ƘŜ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōility for these 8 items was 0.942. 
30 Independent samples t-test, t(1778) = 3.25, p = 0.001. 
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In an analysis of a composite created from these items31 by subgroup, female students reported greater gains than 

males (a small effect of d = 0.151 standard deviations).32  In addition, non-minority students scored higher than minority 

students (a small effect of d = 0.184 standard deviations).33  There were no significant differences between students 

eligible for FRL and those not eligible.   

 
When asked how interested they are in participating in future AEOP programs, a large majority (75%) indicated being 

somewhat or very interested in participating in GEMS again, 59% in GEMS NPMs, and 50% in SEAP (see Chart 16).  

Roughly equal proportions expressed having no interest vs. at least a little interest in JSHS, UNITE, eCYBERMISSION, and 

JSS. 

                                                 
31 ¢ƘŜ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōƛƭƛǘȅ ŦƻǊ ǘƘŜǎŜ мр ƛǘŜƳǎ ǿŀǎ лΦфну 
32 Independent samples t-test, t(1788) = 3.18, p = 0.002. 
33 Independent samples t-test, t(1811) = 3.52, p < 0.001. 
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Students were asked which resources impacted their awareness of the various AEOPs.  As can be seen in Chart 17, 

ǎƛƳǇƭȅ ǇŀǊǘƛŎƛǇŀǘƛƴƎ ƛƴ D9a{ ǿŀǎ Ƴƻǎǘ ƭƛƪŜƭȅ ǘƻ ōŜ ǊŀǘŜŘ ŀǎ ƛƳǇŀŎǘƛƴƎ ǘƘŜƛǊ ŀǿŀǊŜƴŜǎǎ άǎƻƳŜǿƘŀǘέ ƻǊ άǾŜǊȅ ƳǳŎƘέ 

(88%).  Their mentor (77%), invited speakers or career events (69%), and AEOP instructional supplies (53%) were also 

rated by a majority of students as having at least some impact on their awareness of AEOP programs.  
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Attitudes toward Research  

{ǘǳŘŜƴǘǎΩ ŀǘǘƛǘǳŘŜǎ ŀōƻǳǘ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ 5ƻ5 ǊŜǎŜŀǊŎƘ ƛǎ ŀƴ ƛƳǇƻǊǘŀƴǘ prerequisite to their continued interest in the 

field and potential involvement in the future.  In order to gauge student attitudes in this area, the questionnaire asked 

students about their opinions of what DoD researchers do and the value of DoD research more broadly.  The data 

indicate that most responding students have favorable opinions (see Chart 18).  For example, 79% agreed or strongly 

agreed that DoD research is valuable to society, 79% that DoD researchers solve real-world problems, and 78% that DoD 

researchers develop cutting-edge technologies. 
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These items were also combined into a composite variable34 to test for differential impacts across subgroups of 

students.  Although there were no differences by gender, small to medium differences were detected in the other 

subgroups.  Specifically, non-minority students scored higher than minority students (d = 0.281 standard deviations)35 

and students not eligible for FRL scored higher than those eligible for FRL (d = 0.341 standard deviations).36   

 
Education and Career Aspirations 

¢ƘŜ ŜǾŀƭǳŀǘƛƻƴ ŀƭǎƻ ŜȄŀƳƛƴŜŘ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ƛƳǇŀŎǘ ƻƴ ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀǘƛƻƴ ŀƴŘ ŎŀǊŜŜǊ ŀǎǇƛǊŀǘƛƻƴǎΦ  Lƴ ǘŜǊƳǎ ƻŦ 

education, the questionnaire asked students how far they wanted to go in school before and after participating in GEMS.  

As can be seen in Table 23, when asked to think back on how far they wanted to go in school before participating in 

GEMS, 12% indicated graduating from high school, 38% finishing college, and 45% getting more education after college.  

In contrast, after GEMS, only 3% reported wanting to finish their education after high school, 32% wanted to finish 

college, and 62% wanted to get more education after college.  This shift towards more education was statistically 

significant37 and quite substantial in size (an effect size38 ˒ Ґ лΦ883). 

                                                 
34 /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōƛƭƛǘȅ ƻŦ лΦфмуΦ 
35 Independent samples t test, t(1729) = 1.90, p = 0.058 
36 Independent samples t test, t(1562) = 0.03, p = 0.979 
37 Chi-square test of independence, ̝2(2) = 1298.82, p < 0.001 

38 The effect size for a chi-square test of independence is calculated as ʒ .  With 2 degrees of freedom, ˒ ƻŦ лΦлт ƛǎ ŎƻƴǎƛŘŜǊŜŘ 

small, 0.21 medium, and 0.35 large.   
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Table 23. Student Education Aspirations (n = 1661) 

 Before GEMS After GEMS 

Graduate from high school 12% 3% 

Go to a trade or vocational school 1% 1% 

Go to college for a little while 4% 3% 

Finish college (get a .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜύ 38% 32% 

Get more education after college 45% 62% 

 

In terms of career aspirations, students were asked what kind of work they expect to be doing at age 30, both reflecting 

on what their aspirations were before participating in GEMS and after GEMS (see Table 24).  A substantive portion of 

responding students expressed interest in STEM-related careers both before and after participating in GEMS.  For 

example, 16% indicated aspiring to a career in engineering before GEMS, with another 15% interested in medicine.  

After GEMS, 17% of students expressed interest in engineering, and 14% in medicine.  To examine whether the GEMS 

program increased student interest in STEM-related careers, each career option was coded as being STEM related or 

non-STEM related.  There was a statistically significant increase39 in the proportion of students aspiring to a STEM-

related career (a small effect40 of ˒  Ґ 0.179). 

 

                                                 
39 McNemar test of dependent proportions, ̝2(1) = 54.005, p < 0.001 

40 The effect size for is calculated as ʒ .  With 1 degree of freedom, ˒ ƻŦ лΦм ƛǎ ŎƻƴǎƛŘŜǊŜŘ ǎƳŀƭƭΣ лΦо ƳŜŘƛǳƳΣ ŀƴŘ лΦр ƭŀǊƎŜΦ   
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Table 24. Student Career Aspirations (n = 1678) 

 Before 

GEMS 
After GEMS 

Engineering 16% 17% 

Medicine (e.g., doctor, dentist, veterinarian, etc.) 15% 14% 

Computer science 5% 6% 

Science (no specific subject) 5% 6% 

Biological science 4% 5% 

Military, police, or security 4% 4% 

Physical science (e.g., physics, chemistry, astronomy, materials science) 3% 4% 

Technology 3% 4% 

Art (e.g., writing, dancing, painting, etc.) 4% 2% 

Law 3% 2% 

Business 2% 2% 

Health (e.g., nursing, pharmacy, technician, etc.) 2% 2% 

Earth, atmospheric or oceanic science 1% 1% 

Environmental science 1% 1% 

Mathematics or statistics 1% 1% 

Social science (e.g., psychologist, sociologist) 1% 1% 

Teaching, non-STEM 1% 1% 

Teaching, STEM 1% 1% 

Agricultural science 0% 0% 

English/language arts 0% 0% 

Farming 0% 0% 

Skilled trade (carpenter, electrician, plumber, etc.) 0% 0% 

Undecided 14% 13% 

OtherϞ 13% 13% 
Ϟ Before, other includes STEM-related careers (n = 117), Non-{¢9a ŎŀǊŜŜǊǎ όƴ Ґ млнύΣ ά9ǾŜǊȅǘƘƛƴƎΣέ άaǳƭǘƛǇƭŜΣέ ŀƴŘ ōƭŀƴƪ ƻǊ ƛƭƭŜƎƛōƭŜ όƴ Ґ рύΦ  !ŦǘŜǊΣ 

other includes STEM-related careers (n = 123), Non-STEM careers (n = улύΣ ά9ǾŜǊȅǘƘƛƴƎέ όƴ Ґ оύΣ άhǘƘŜǊΣέ άbƻƴŜΣ LϥƳ ǊƛŎƘ ŜƴƻǳƎƘ ŀǘ олΣέ 
άaǳƭǘƛǇƭŜΣέ ŀƴŘ ōƭŀƴƪ όƴ Ґ пύΦ 

 
Students were also asked the extent to which they expect to use their STEM knowledge, skills, and/or abilities in their 

work when they are age 30.  As can be seen in Table 25, almost all students expect to STEM somewhat in their career.  

Slightly fewer than half (49%) expect to use STEM 76-100% of the time in their work, 31% expect to use STEM 51-75% of 

the time, and 13% expect to use STEM 26-50% of the time. 
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Table 25. Students Expecting to use STEM in Their Work at Age 30 (n = 1649) 

 Questionnaire Respondents 

Not at all 1% 

Less than 25% of the time 5% 

26% to 50% of the time 13% 

51% to 75% of the time 31% 

75% to 100% of the time 49% 

 

Overall Impact   

Lastly, students were asked about impacts of participating in GEMS more broadly.  From these data, it is clear that 

students thought the program had substantial impacts on them (see Chart 19).  For example, a large majority of 

responding students indicated more confidence in STEM knowledge, skills, and abilities (84%); more interest in pursuing 

a STEM career with the DoD (84%); more interest in participating in STEM activities outside of school requirements 

(81%); and being more aware of DoD STEM research and careers (81%).  Similarly, students indicated more interest in 

pursuing a STEM career (81%) and increased awareness of other AEOPs (78%).  These items were combined into a 

composite variable41 to test for differences among subgroups of students; no significant differences were found.  

LƴǘŜǊŜǎǘƛƴƎƭȅΣ ƳŜƴǘƻǊǎΩ ǊŜǇƻǊǘǎ ƻŦ ǎǘǳŘŜƴǘ Ǝŀƛƴǎ ƛƴ ǘƘŜǎŜ ŀǊŜŀǎ ǾŀǊƛŜŘ ǎƻƳŜǿƘŀǘ ŦǊƻƳ ǎǘǳŘŜƴǘǎΩΦ  Lƴ ǎƻƳŜ ŎŀǎŜǎ ƳŜƴǘƻǊǎ 

ǊŜǇƻǊǘŜŘ ƎǊŜŀǘŜǊ Ǝŀƛƴǎ ǘƘŀƴ ŘƛŘ ǎǘǳŘŜƴǘǎΣ ŀƴŘ ƛƴ ƻǘƘŜǊ ŎŀǎŜǎ ǎǘǳŘŜƴǘǎΩ ǊŜǇƻǊǘŜŘ Ǝŀƛƴǎ ǿŜǊŜ ƘƛƎƘŜǊΦ  ¢ƘŜǎŜ ƛƴŎƻƴǎƛǎǘŜƴŎƛŜǎ 

may be due to the data quality concerns described previously, or differences in perspectives between students and 

mentors. 

 

                                                 
41 ¢ƘŜ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ǊŜƭƛŀōƛƭƛǘȅ ŦƻǊ ǘƘŜǎŜ мм ƛǘŜƳǎ ǿŀǎ лΦфмсΦ 
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An open-ended item on the questionnaire asked students to list the three most important ways they benefited from the 

program; 179 of the 199 sampled students provided at least one answer to the question.  Almost all of the students 

(92%) who responded to the questions identified increased knowledge, either in general or in a specific topic area, as a 

benefit όŜΦƎΦΣ άI learned about engineering,έ άL ƎŀƛƴŜŘ {¢9a ƪƴƻǿƭŜŘƎŜ ǘƘŀǘ L Ŏŀƴ ǳǎŜ ŀǘ ǎŎƘƻƻƭέ).  Just over one-third of 

the responding students listed career- or college-related benefits of the program, usually citing being introduced to 

STEM careers.   

 

Another benefit noted by 23% of student was developing or utilizing skills that are not specific to STEM.  Most 

commonly, students pointed to working as part of a team or developing problem-solving and communication skills.  For 

example: 

 

Learning how to work in teams.  (GEMS Student) 

 

21%

8%

4%

9%

6%

5%

5%

12%

11%

10%

12%

13%

20%

34%

22%

18%

11%

11%

10%

8%

9%

7%

43%

49%

38%

46%

50%

55%
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45%

48%

47%

44%

23%

23%

24%

24%

25%

29%

29%

33%

33%

34%

37%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

I have a greater appreciation of DoD STEM research and careers

I am more interested in earning a STEM degree in college

I am more interested in taking STEM classes in school

I am more interested in attending college

I am more interested in participating in other AEOPs

I am more interested in pursuing a STEM career with the DoD

I am more confident in my STEM knowledge, skills, and abilities

I am more aware of other AEOPs

I am more interested in pursuing a STEM career

I am more aware of DoD STEM research and careers

I am more interested in participating in STEM activities outside of
school requirements

Chart 19: Student Opinions of GEMS Impacts (n = 1631-1731)

Disagree - did not happen Disagree - happened, but not because of GEMS

Agree - GEMS contributed Agree - GEMS was primary reason
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I have learned how to work well with a group and contribute new ideas.  (GEMS Student) 

 

I think more creatively when solving difficult problems.  (GEMS Student) 

 

Other areas indicated by students as beneficial included meeting new people or making friends, increasing interest in 

STEM, and increased confidence and perseverance.  

 

Summary of Findings  

The FY14 evaluation of GEMS collected data about participants; their perceptions of program processes, resources, and 

activities; and indicators of achievement in outcomes related to AEOP and program objectives.  A summary of findings is 

provided in Table 26. 

Table 26. 2014 GEMS Evaluation Findings 

Participant Profiles 

GEMS student participation in 

evaluation yields high level of 

confidence in the findings. 

¶ The student questionnaire response rate of 91% and corresponding margin of error 

of ±0.7% provide strong evidence that the questionnaire results are generalizable to 

the population of participants.   

¶ Additional eǾŀƭǳŀǘƛƻƴ Řŀǘŀ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǘƘŜ ƻǾŜǊŀƭƭ ƴŀǊǊŀǘƛǾŜ ƻŦ D9a{Ωǎ ŜŦŦƻǊǘǎ ŀƴŘ 

impact, and highlight areas for future exploration in programming and evaluation, 

though findings from these data are not intended to be generalized to all GEMS sites 

and participants. 

GEMS serves students of 

historically underrepresented 

and underserved populations.  

¶ GEMS attracted participation from female studentsτa population that is historically 

underrepresented in engineering fields; student questionnaire respondents included 

more females (55%) than males (44%). 

¶ GEMS provided outreach to students from historically underrepresented and 

underserved minority race/ethnicity and low-income groups.  Student questionnaire 

respondents included minority students identifying as Black or African American 

(22%), Hispanic or Latino (7%), and American Indian or Alaskan Native (1%).  A small 

proportion (12%) of students reported qualifying for free or reduced-price lunch. 

¶ GEMS served students across a range of school contexts.  Most student questionnaire 

respondents attended public schools (80%) in suburban settings (68%). 
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GEMS engages a fairly diverse 

group of adult participants as 

STEM mentors. 

¶ GEMS mentor participants, based on questionnaire data, included almost two times 

as many males than females (64% vs. 33%).  Although the majority of mentors 

identified themselves as white (68%), 9% of questionnaire respondents identified as 

Hispanic or Latino and 8% identified as Black or African American.  Forty-one percent 

of the mentor group reported being a scientist, engineer, or mathematician in 

ǘǊŀƛƴƛƴƎΣ нп҈ ǿŜǊŜ ǘŜŀŎƘŜǊǎΣ ŀƴŘ ом҈ ǎǇŜŎƛŦƛŜŘ ŀƴ άƻǘƘŜǊέ ƻŎŎǳǇŀǘƛƻƴ ǎǳŎƘ ŀǎ ŀƴ 

education student or college/university student. 

Actionable Program Evaluation 

GEMS is marketed to schools and 

teachers serving historically 

underserved groups. 

¶ ASEE and GEMS sites employed multiple strategies to disseminate information about 

the GEMS program.  Email blasts were sent to over 4,000 teachers, guidance 

counselors, and principals in areas near participating GEMS labs.  Promotional 

materials, e.g., AEOP brochures, were mailed to requesting teachers.  Outreach 

efforts via social media were also coordinated with Virginia Tech and a cross-

promotional outreach effort was organized with eCYBERMISSION.  In addition, 

outreach efforts targeted historically underrepresented and underserved 

populations through events such as: Event it. Build it. Career Expo at the Society of 

Women Engineers Conference; Hispanic Association for Colleges and Universities 

Conference; DCPS Event at ASEE Headquarters; and 2014 ASEE Annual Conference. 

¶ Students most frequently learned about the local GEMS program, other than from 

past participation, from an immediate family member (25%) or family friend 

(25%).   

GEMS students are motivated to 

participate by learning 

opportunities provided by GEMS. 

¶ Students were most frequently motivated to participate in GEMS this year because 

of their desire to learn something new or interesting (95%), interest in STEM (94%), 

and learn in ways that are not possible in school (90%).  Large proportions also 

wanted the opportunity to use advance laboratory technology (87%), have fun (85%), 

and expand their laboratory or research skills (83%). 

GEMS engages students in 

meaningful STEM learning, 

through team-based and hands-

on activities.  

¶ Most students (73-85%) report learning about STEM topics, careers, cutting-edge 

research, and applications of STEM to real-life situations; communicating with other 

students about STEM; and interacting with STEM professionals on most days or every 

day of their GEMS experience. 

¶ Most students had opportunities to engage in a variety of STEM practices during their 

GEMS experience.  For example, 92% of responding students indicated working as 

part of a team on most days or every day; 90% reported participating in hands-on 

activities, 83% reported practicing laboratory/field techniques, procedures, and 

tools; and 81% reported building/simulating something on most days or every day.   

¶ Students reported greater opportunities to learn about STEM and greater 

engagement in STEM practices in their GEMS experience than they typically have in 

school. 
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¶ Large proportions of mentors report using strategies to help make learning activities 

relevant to studentsΣ ǎǳǇǇƻǊǘ ǘƘŜ ƴŜŜŘǎ ƻŦ ŘƛǾŜǊǎŜ ƭŜŀǊƴŜǊǎΣ ŘŜǾŜƭƻǇ ǎǘǳŘŜƴǘǎΩ 

ŎƻƭƭŀōƻǊŀǘƛƻƴ ŀƴŘ ƛƴǘŜǊǇŜǊǎƻƴŀƭ ǎƪƛƭƭǎΣ ŀƴŘ ŜƴƎŀƎŜ ǎǘǳŘŜƴǘǎ ƛƴ άŀǳǘƘŜƴǘƛŎέ {¢9a 

activities. 

GEMS promotes AEOP initiatives 

and Army STEM careers available 

at Army research laboratories. 

¶ About three-fourths of the responding mentors indicated discussing at least one 

AEOP other than GEMS with students, most commonly SEAP (49%) and CQL (35%).  

Other programs discussed with students by about a quarter of responding mentors 

were HSAP (27%), WPBDC (27%), REAP (25%), eCYBERMISSION (24%), SMART (24%), 

and URAP (24%). 

¶ Mentors found the participation in GEMS, program managers or site coordinators, 

invited speakers or career events, and AEOP instructional supplies as most useful 

in exposing students to other AEOP programs.  A large proportion of mentors have 

no experience with a number of other resources for exposing student to AEOP and 

DoD careers (AEOP website, brochure, ASEE website, AEOP social media) or did not 

find them useful.  

¶ Nearly all of the responding mentors reported asking students about their 

educational and career interests and sharing their own experiences, attitudes, 

and values about STEM.  Many also provided guidance to students, either about 

educational pathways that would prepare them for a STEM career or 

recommending extracurricular programs that align with their educational goals.   

¶ Nearly all students reported learning about at least one STEM job/career, and the 

majority (66%) reported learning about five or more.  Similarly, 84% of students 

reported learning about at least one DoD STEM job/career, though only about a 

third reported learning about many different STEM jobs/careers in the DoD. 

The GEMS experience is valued 

by students and mentors. 

¶ The majority of students indicated being somewhat or very much satisfied with most 

program features, including the stipend, instruction and mentorship, and availability 

of program topics.  Most students also commented on their overall satisfaction with 

the program, most often describing areas where they learned, the quality of the 

mentors, and their enjoyment with the program. 

¶ !ōƻǳǘ ƘŀƭŦ ƻŦ D9a{ ǎǘǳŘŜƴǘǎ ǎǳƎƎŜǎǘŜŘ ƛƳǇǊƻǾŜƳŜƴǘǎ ǘƻ ǘƘŜ ǇǊƻƎǊŀƳΩǎ ŎƻƴǘŜƴǘ 

including proposing additional topics, or increasing the amount of time on topics 

already addressed.  A similar number of students (46%) made suggestions for the 

format of the program activities, most frequently suggesting more labs and 

hands-on activities. 

¶ The majority of mentors indicated being somewhat or very much satisfied with most 

program features, including the location, support of instruction and mentorship, and 

invited speakers or career events.  Nearly all responding mentors indicated having a 
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positive experience.  Further, many commented on the quality of the experience for 

students and that they enjoyed seeing students excited about learning.   

Outcomes Evaluation 

GEMS had positive impacts on 

ǎǘǳŘŜƴǘǎΩ {¢9a ƪƴƻǿƭŜŘƎŜ ŀƴŘ 

competencies. 

 

¶ A majority of students reported large or extreme gains on their knowledge of how 

professionals work on real problems in STEM, what everyday research work is like in 

STEM, a STEM topic or field in depth, the research processes, ethics, and rules for 

conduct in STEM, and research conducted in a STEM topic or field.  These impacts 

were identified across all student groups. 

¶ Many students also reported impacts on their abilities to do STEM, including such 

things as applying knowledge, logic, and creativity to propose solutions that can be 

tested; carrying out procedures for an investigation and record data accurately; 

considering different ways to analyze or interpret data when answering a question; 

making a  model  to represent the key features and functions of an object, process, 

or system; and supporting a scientific explanation or engineering solution with 

relevant scientific, mathematical, and/or engineering knowledge. 

GEMS had positive impacts on 

ǎǘǳŘŜƴǘǎΩ нмst Century Skills. 

¶ A large majority of students reported large or extreme gains in a number of 21st 

Century Skills, such as their ability to work collaboratively with a team, communicate 

effectively with others, sense of being ǇŀǊǘ ƻŦ ŀ ŎƻƳƳǳƴƛǘȅΣ ƛƴŎƭǳŘƛƴƎ ƻǘƘŜǊǎΩ 

perspectives when making decisions, and building relationships with professionals in 

a STEM field. 

GEMS positively impacted 

ǎǘǳŘŜƴǘǎΩ ŎƻƴŦƛŘŜƴŎŜ ŀƴŘ ƛŘŜƴǘƛǘȅ 

in STEM, as well as their interest 

in future STEM engagement. 

¶ Many students reported a large or extreme gain on their ability to think creatively 

about a STEM project or activity (67%), their confidence to do well in future STEM 

courses (69%), feelings of preparedness for more challenging STEM activities (68%), 

sense of accomplishing something in STEM (68%), and confidence to contribute to 

STEM (66%).  In addition, 61% reported building academic credentials in STEM, 

increasing interest in a new STEM topic or field (60%), and clarifying a STEM career 

path (51%). 

¶ Students also reported on the likelihood that they would engage in additional STEM 

activities outside of school.  A majority of students indicated that as a result of GEMS, 

they were more likely to tinker with mechanical or electrical devices, work on a STEM 

project in a university or professional setting, participate in a STEM camp, fair, or 

competition, or participate in a STEM club, student association, or professional 

organization. 

GEMS succeeded in raising 

ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀǘƛƻƴ ŀƴŘ ŎŀǊŜŜǊ 

aspirations. 

¶ After participating in GEMS, students indicated being more likely to go further in their 

schooling than they would have before GEMS, with the greatest change being in the 

proportion of students who expected to continue their education beyond a 

.ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ όпр҈ ōŜŦƻǊŜ D9a{Σ сн҈ ŀŦǘŜǊύΦ 
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¶ Students were asked to indicate what kind of work they expected to be doing at age 

30, and the data were coded as STEM-related or non-STEM-related.  There was a 

small, statistically significant increase in the proportion of students aspiring to a 

STEM-related career after participating in GEMS. 

GEMS students may be unaware 

of the full portfolio of AEOP 

initiatives, but students show 

substantial interest in future 

AEOP opportunities. 

¶ Although large proportions of students are unaware of many other AEOP initiatives, 

the majority of students indicated interest in participating in future AEOP programs.  

Most participants (88%) credited GEMS with increasing their interest in participating 

in other programs. 

GEMS raised student awareness 

of DoD STEM research and 

careers, as well as their interest 

in pursuing a STEM career with 

the DoD. 

¶ A majority of students reported that they had a greater awareness (81%) of DoD 

STEM research and careers.  In addition, 84% indicated that GEMS raised their 

interest in pursuing a STEM career with the DoD. 

 

Recommendations  

1. In FY14, GEMS received 3,343 applications to participate in GEMS and funded 2,095 positions (not including 

GEMS Near-Peer mentors).  From FY13 to FY14 the evaluation provides some evidence that the GEMS program 

could successfully be expanded to accommodate the considerable amount of unmet need and interest that 

persists with qualified students.  Evaluators continue to recommend that more GEMS sites be identified, 

recruited, and started in a variety of geographic locations to meet the needs and interest in more 

communities.  Additionally, evaluators continue to recommend that existing sites expand their capacity to 

accommodate more students so that they may meet existing needs and interest in communities that are 

already served by GEMS programs.  Increasing the number of existing GEMS siteǎΩ administrative staff, 

teaching staff, physical infrastructure, and mentor ό{ϧ9Ωǎ ǎǇŜŎƛŦƛŎŀƭƭȅύ participation is the most effective way 

ǘƻ ƛƴŎǊŜŀǎŜ ŜƴƘŀƴŎŜ ŜȄƛǎǘƛƴƎ ǎƛǘŜΩǎ ŎŀǇŀŎƛǘƛŜǎ ǘƻ ƳŜŜǘ ǘƘŜ ǾŜǊȅ ƭŀǊƎŜ ƴŜŜŘǎ ŀƴŘ ƛƴǘŜǊŜǎǘ ƻŦ ǇƻǘŜƴǘƛŀƭ D9a{ 

participants.  

 

2. GEMS and AEOP objectives include expanding participation of historically underrepresented and 

underserved populations.  ASEE has conducted targeted marketing of GEMS to underrepresented and 

underserved populations to meet this objective.  However, the demographic characteristics of GEMS 

participants have not changed significantly from FY13 to FY14.  Specifically, about one-third of GEMS 

students report that they are from underrepresented or underserved racial/ethnic groups (Black or African 

American, Hispanic or Latino, & Native American or Alaska Native) and only 12% report that they qualify for 

free or reduced lunches at school.  It is likely that GEMS will need to implement more aggressive marketing 

and recruitment practices than years past.  Proven practices include; targeted marketing and partnerships 
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with low-income and minority-serving schools, educational networks, community organizations, and 

professional associations that serve these populations.  As in FY13, FY14 guidance includes the directive to 

ŜƴǎǳǊŜ ƻǘƘŜǊ άŎƻƴƴŜŎǘŜŘέ ŀǇǇƭƛŎŀƴǘǎ όŜΦƎΦΣ ǘƘƻǎŜ ǿƛǘƘ ŦŀƳƛƭȅΣ ŦŀƳƛƭȅ ŦǊƛŜƴŘǎΣ ƻǊ ǎŎƘƻƻƭ-based connections to 

the site) are not disproportionately selected into the program over other qualified applicants who have no 

previous association with the GEMS site.  Finally, The Army, ASEE, and GEMS sites will need to consider 

practical solutions to help more GEMS students travel to sites that are not close in proximity to their homes.  

Most notably, as a day program, GEMS may consider offering commuting accommodations (e.g., bus 

transportation) that make participation more feasible for underrepresented and underserved populations 

that live further from GEMS sites.  

 

3.  Given the goal of having students progress from GEMS into other AEOP programs, the program may want to 

ǿƻǊƪ ǿƛǘƘ ǎƛǘŜǎ ǘƻ ƛƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘǎΩ ŜȄǇƻǎǳǊŜ ǘƻ !9htΦ  !ƭǘƘƻǳƎƘΣ Ƴŀƴȅ ǎǘǳŘŜƴǘǎ ŜȄǇǊŜǎǎŜŘ ƛƴǘŜǊŜǎǘ ƛƴ 

participating in other AEOP programs, a substantial proportion indicated having no interest.  Given the 

proportion of students who reported learning about other AEOPs from their mentors, the program may 

want to work with each site to ensure that all students have access to structured opportunities that both 

describe the other AEOPs and provide information to students on how they can apply to them.  In addition, 

given that a relatively large proportion  of mentors have not experienced many of the resource provide for 

exposing students to AEOPs, it likely would be useful for the program to familiarize mentors with these 

resources and how they can be used these to provide students with more information and facilitate their 

enrollment in other AEOPs. 

 

4. Similarly, mentors play an important role in exposing students, especially students from underrepresented 

and underserved populations, to Army STEM careers.  Evaluation data indicate that only about three-

quarters of mentors discuss STEM career opportunities, DoD or otherwise, with students, with only 67% of 

mentors report recommending AEOPs that align with studentsΩ ŜŘǳŎŀǘƛƻƴŀƭ Ǝƻŀƭǎ.  Further, only 40% of 

mentors highlighted the under-representation of women and racial and ethnic minority populations in STEM 

and/or their contributions in STEM as part of supporting students educational and career pathways.  Similar 

to providing resources for helping raise student awareness of other AEOPs, it would be useful for the 

program to familiarize mentors with resources available to expose students to DoD STEM careers as many 

ƳŜƴǘƻǊǎ ƘŀǾŜ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ǘƘŜȅ ƘŀǾŜ ƘŀŘ άƴƻ ŜȄǇŜǊƛŜƴŎŜέ ǿƛǘƘ ŀ ƴǳƳōŜǊ ƻŦ ǘƘŜ ǊŜǎƻǳǊŎŜǎ ŀǾŀƛƭŀōƭŜ to 

them.  In addition, it would be beneficial to familiarize mentors with strategies that to increase the 

likelihood that the program will have a long-term impact on the number of students who pursue STEM.  For 

example, interactions with role models with similar backgrounds as the students and providing coaching on 

ǘƘŜ άǎƻŦǘ ǎƪƛƭƭǎέ όŜΦƎΦΣ ǘƛƳŜ ƳŀƴŀƎŜƳŜƴǘΣ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎƪƛƭƭǎύ ƴŜŜŘŜŘ ǘƻ ōŜ ǎǳŎŎŜǎǎŦǳƭ ƛƴ {¢9a ŎŀǊŜŜǊǎΦ  

 

5. Continued efforts should be undertaken to improve participation in completion of the mentor survey, as the 

low response rate raises questions about the representativeness of the results.  Improved communication 

with the individual program sites about expectations for the evaluation may help.  In addition, the mentor 
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survey may need to be streamlined as perceived response burden can affect participation.  In particular, 

consideration should be given to whether the parallel nature of the student and mentor questionnaires is 

necessary, with items being asked only of the most appropriate data source. 
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Questionnaires 

  

Purpose: 

As per the approved FY14 AEOP APP, the external evaluation of GEMS conducted by VT includes two post-program 

questionnaires: 

1. AEOP Youth Questionnaire to be completed by student participants; and 

2. AEOP Mentor Questionnaire to be completed by Army S&Es, near-peer mentors, and/or resource teachers that 

facilitate, assist, or support students during GEMS educational activities. 

 

Questionnaires are the primary method of data collection for AEOP evaluation and collect information about 

ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ǿƛǘƘ ŀƴŘ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ǇǊƻƎǊŀƳ ǊŜǎƻǳǊŎŜǎΣ ǎǘǊǳŎǘǳǊŜǎΣ ŀƴŘ ŀŎǘƛǾƛǘƛŜǎΤ ǇƻǘŜƴǘƛŀƭ ōŜƴŜŦƛǘǎ ǘƻ 

participants; and strengths and areas of improvement for programs. 

 

The questionnaires have been revised for FY14 to align with: 

¶ !ǊƳȅΩǎ ǎǘǊŀǘŜƎƛŎ Ǉƭŀƴ ŀƴŘ !9ht tǊƛƻǊƛǘƛŜǎ м ό{¢9a [ƛǘŜǊŀǘŜ /ƛǘƛȊŜƴǊȅύ, 2 (STEM Savvy Educators) and 3 

(Sustainable Infrastructure); 

¶ Federal guidance for evaluation of Federal STEM investments (e.g., inclusive of implementation and outcomes 

evaluation, and outcomes of STEM-specific competencies, transferrable competencies, attitudes 

about/identifying with STEM, future engagement in STEM-related activities, and educational/career pathways); 

¶ Best practices and published assessment tools in STEM education, STEM informal/outreach, and the evaluation/ 

research communities; and 

¶ !9htΩǎ Ǿƛǎƛƻƴ ǘƻ ƛƳǇǊƻǾŜ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ǘƘŜ Řŀǘŀ ŎƻƭƭŜŎǘŜŘΣ ŦƻŎǳǎƛƴƎ ƻƴ ŎƘŀƴƎŜǎ ƛƴ ƛƴǘŜƴŘŜŘ ǎǘǳŘŜƴǘ ƻǳǘŎƻƳŜǎ 

and contributions of AEOPs like CQL effecting those changes. 

 

The use of common questionnaires and sets of items that are appropriate across programs will allow for comparisons 

across AEOP programs and, if administered in successive years, longitudinal studies of students as they advance through 

pipelines within the AEOP.  Because the questionnaires incorporate batteries of items from existing tools that have been 

validated in published research, external comparisons may also be possible.  

 

All AEOPs are expected to administer the Youth and Mentor questionnaires provided for their program.  Both the Youth 

ŀƴŘ aŜƴǘƻǊ ǉǳŜǎǘƛƻƴƴŀƛǊŜǎ ƘŀǾŜ ǘǿƻ ǾŜǊǎƛƻƴǎΣ ŀƴ άŀŘǾŀƴŎŜŘέ ǾŜǊǎƛƻƴ όW{I{ ŀƴŘ ŀǇǇǊŜƴǘƛŎŜǎƘƛǇ ǇǊƻƎǊŀƳǎύ ƻǊ ŀ άōŀǎƛŎέ 

version (all other programs).  The same basic set of items is used in both, with slightly modified items and/or additional 

items used in the advanced version.  Additionally, the surveys are customized to gather information specific structures, 

resources, and activities of programs. 

 
Site Visits/Onsite Focus Groups 

  

Purpose: 
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As per the approved FY14 AEOP APP, the external evaluation of GEMS conducted by VT includes site visits for 2-3 

laboratories with a local GEMS-SEAP-CQL pipeline.  

 

Site visits provide the VT evaluation team with first-hand opportunities to speak with apprentices and their 

mentors.  We are able to observe the AEOPs in action.  The information gleaned from these visits assists us in illustrating 

and more deeply understanding the findings of other data collected (from questionnaires).  Lƴ ǘƻǘŀƭΣ ±¢Ωǎ ŦƛƴŘƛƴƎǎ are 

used to highlight program successes and inform program changes so that the AEOPs can be even better in the future. 

 

Site Selection:  

VT evaluators will visit one or two sites in the National Capitol region whose site schedules would provide a range of 

STEM topics and grade levels impacted.  In addition, we will select two distant sites with new, developing, or atypical 

programming, or that serve distinct populations.  The sites will be mutually agreed upon by VT, ASEE, and the CAM--

preliminary conversations include Adelphi, Alabama, and Champaign.  VT will coordinate site visits directly with the lab 

coordinators at the selected sites (final site selection will be made and sites notified by mid-June). 

 

Evaluation Activities during GEMS Site Visits: 

¶ One 45 minute focus group with 6-8 youth participants (apprentices); 

¶ One 45-minute focus group with 6-8 mentors; 

¶ 30-60 minutes to observe your program (specifically, to see students engaged in program activities, preferably 

with their mentors); and   

¶ 10-15 minute transitions between each evaluation activity for moving groups in and out and providing 

evaluators with time to organize paperwork and take nature breaks. 

 

Data Analyses 

Quantitative and qualitative data were compiled and analyzed after all data collection concluded.  Evaluators 

summarized quantitative data with descriptive statistics such as numbers of respondents, frequencies and proportions 

of responses, average response when responses categories are assigned to a 6-Ǉƻƛƴǘ ǎŎŀƭŜ όŜΦƎΦΣ м Ґ ά{ǘǊƻƴƎƭȅ 5ƛǎŀƎǊŜŜέ 

ǘƻ с Ґ ά{ǘǊƻƴƎƭȅ !ƎǊŜŜέύΣ ŀƴŘ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǘƛƻƴǎΦ  9ƳŜǊƎŜƴǘ ŎƻŘƛƴƎ ǿŀǎ ǳǎŜŘ ŦƻǊ ǘƘŜ ǉǳŀƭƛǘŀǘƛǾŜ Řŀǘŀ ǘƻ ƛŘŜƴǘƛŦȅ ǘƘŜ 

most common themes in responses. 

 

Evaluators conducted inferential statistics to study any differences among participant groups (e.g., by gender or 

race/ethnicity) that could indicate inequities in the GEMS program.  Statistical significance indicates whether a result is 

unlikely to be due to chance alone.  Statistical significance was determined with t-tests, chi-square tests, and various 

non-parametric tests as appropriate, with significance defined at p < 0.05.  Because statistical significance is sensitive to 

the number of respondents, it is more difficult to detect significant changes with small numbers of respondents.  

Practical significance, also known as effect size, indicates the magnitude of an effect, and is typically reported when 
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differences are statistically significant.  The formula for effect sizes depends on the type of statistical test used, and is 

specified, along with generally accepted rules of thumb for interpretation, in the body of the report. 
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Appendix B  

FY14 GEMS  Student Questionnaire and Data Summaries  
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2014 Gains in the Education of Mathematics and Science (GEMS): GEMS Youth Survey 
 
Virginia Tech conducts program evaluation on behalf of the American Society for Engineering Education and U.S. Army to determine 
how well the Army Educational Outreach Program (AEOP) is achieving its goals of promoting student interest and engagement in 
science, technology, engineering, and mathematics (STEM). As part of this study Virginia Tech is surveying students (like you) who 
have participated in Gains in the Education of Mathematics and Science (GEMS). The survey will collect information about you, your 
experiences in school, and your experiences in GEMS.      
 
About this survey:  

¶ While this survey is not anonymous, your responses are CONFIDENTIAL. When analyzing data and reporting results, your 
name will not be linked to any item responses or any comments you make. 

¶ Responding to this survey is VOLUNTARY. You are not required to participate, although we hope you do because your 
responses will provide valuable information for meaningful and continuous improvement. 

¶ If you provide your email address, the AEOP may contact you in the future to ask about your academic and career success. 

¶ The survey takes about 25-30 minutes to complete on average, but could take longer. If there are parts of the survey that 
ȅƻǳ ŘƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘΣ ŀǎƪ ŀƴ ŀŘǳƭǘ ŦƻǊ ƘŜƭǇ ƻǊ ǎƪƛǇ that part.   

¶ In the online survey you can scroll over purple print in the survey to see definitions of words or phrases. These same words 

ƻǊ ǇƘǊŀǎŜǎ ŀǊŜ ǇǊƻǾƛŘŜŘ ƻƴ ǘƘŜ ά¢ŜǊƳǎέ ǇŀƎŜ ƛƴ ǘƘŜ ǇŀǇŜǊ ǎǳǊǾŜȅΦ 

If you have any additional questions or concerns, please contact one of the following people: 
 
Tanner Bateman, Virginia Tech  
Senior Project Associate, AEOPCA  
(540) 231-4540, tbateman@vt.edu 
 
Rebecca Kruse, Virginia Tech  
Evaluation Director, AEOPCA  
(703) 336-7922, rkruse75@vt.edu 
 
If you are 17 and under, your parent/guardian provided permission for you to participate in the evaluation study when they 
authorized your participation in GEMS. 
 
Q1. Do you agree to participate in this survey? (required) 
¿ Yes, I agree to participate in this survey 
¿ No, I do not wish to participate in this survey **If selected, do not complete this survey** 
 
Q2. Please provide your personal information below: (required) 

First Name: _____________________________________________________ 
Last Name: _____________________________________________________ 

 
Q3. What is your email address? (optional) 

Email: _________________________________________________________ 
 
So that we can determine how diverse students respond to participation in AEOP programs please tell us about yourself and your 
school. 

mailto:tbateman@vt.edu
mailto:rkruse75@vt.edu
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Q4. What grade will you start in the fall? 
¿ 4th 
¿ 5th 
¿ 6th 
¿ 7th 
¿ 8th 
¿ 9th 
¿ 10th 
¿ 11th 
¿ 12th 
¿ College freshman 
¿ Other, (specify): 
¿ Choose not to report 
 
Q5. What is your gender? 
¿ Male 
¿ Female 
¿ Choose not to report 
 
Q6. What is your race or ethnicity? 
¿ Hispanic or Latino 
¿ Asian 
¿ Black or African American 
¿ Native American or Alaska Native 
¿ Native Hawaiian or Other Pacific Islander 
¿ White 
¿ Other race or ethnicity, (specify): ____________________ 
¿ Choose not to report 
 
Q7. Do you qualify for free or reduced lunches at school?  
¿ Yes 
¿ No 
¿ Choose not to report 
 
Q8. Which best describes the location of your school?  
¿ Frontier or tribal school 
¿ Rural (country) 
¿ Suburban 
¿ Urban (city) 
 
Q9. What kind of school do you attend?  
¿ Public school 
¿ Private school 
¿ Home school 
¿ Online school 
¿ Department of Defense school (DoDDS or DoDEA) 
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Q10. Where was the GEMS program located? 
¿ Army Medical Research and Material Command at Fort Detrick (Frederick, MD) 
¿ Army Aviation and Missile Research Development and Engineering Center (Huntsville, AL) 
¿ Army Aeromedical Research Laboratory (Fort Rucker, AL) 
¿ Army Medical Research Institute of Chemical Defense (Aberdeen, MD) 
¿ Army Research Institute for Surgical Research (San Antonio, TX) 
¿ Army Research Institute for Environmental Medicine (Natick, MA) 
¿ Armed Forces Medical Examiner System (Dover AFB, DE) 
¿ Walter Reed Army Institute of Research (Silver Spring, MD) 
¿ Walter Reed Army Institute of Research @ Wheaton High School (Wheaton, MD) 
¿ Army Research Laboratory-Aberdeen Proving Ground (Aberdeen, MD) 
¿ Army Research Laboratory-Adelphi (Adelphi, MD) 
¿ Army Research Laboratory-White Sands Missile Range (White Sands, NM) 
¿ Engineer Research & Development Center-Construction Engineering Research Laboratory  (Champaign, IL) 
¿ Engineer Research & Development Center-Mississippi (Vicksburg, MS) 
 
Q11. Which GEMS program did you attend?  
¿ GEMS 
¿ Beginning GEMS/GEMS-1 
¿ Beginning Biomedical GEMS 
¿ Beginning Engineering GEMS 
¿ Intermediate GEMS/GEMS-2 
¿ Intermediate Biomedical GEMS 
¿ Intermediate Engineering GEMS 
¿ Advanced GEMS/GEMS-3 
¿ Advanced Biomedical GEMS 
¿ Advanced Engineering GEMS 
¿ Advanced GEMS - Power 
¿ Advanced GEMS - Computer Science  
¿ Advanced GEMS - Advanced Topics 
¿ Environmental GEMS 
¿ Battlebots GEMS 
¿ CSI GEMS 
¿ GetGame GEMS 
¿ Robotics GEMS 
¿ Physical Science & Forensics GEMS 
¿ Other, (specify):________________ 
 
Q12. How often did you do each of the following in STEM classes at school this year? 

 Not at all 
At least 

once 
A few 
times 

Most 
days 

Every 
day 

Learn about new science, technology, engineering, or mathematics 
(STEM) topics 

¿  ¿  ¿  ¿  ¿  

Apply STEM knowledge to real life situations ¿  ¿  ¿  ¿  ¿  

Learn about cutting-edge STEM research ¿  ¿  ¿  ¿  ¿  

Learn about different STEM careers ¿  ¿  ¿  ¿  ¿  
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Interact with STEM professionals ¿  ¿  ¿  ¿  ¿  

 
Q13. How often did you do each of the following in GEMS this year? 

 Not at all 
At least 

once 
A few 
times 

Most 
days 

Every 
day 

Learn about new science, technology, engineering, or mathematics 
(STEM) topics 

¿  ¿  ¿  ¿  ¿  

Apply STEM knowledge to real life situations ¿  ¿  ¿  ¿  ¿  

Learn about cutting-edge STEM research ¿  ¿  ¿  ¿  ¿  

Learn about different STEM careers ¿  ¿  ¿  ¿  ¿  

Interact with STEM professionals ¿  ¿  ¿  ¿  ¿  

 
Q14. How often did you do each of the following in STEM classes at school this year? 

 Not at all 
At least 

once 
A few 
times 

Most 
days 

Every 
day 

Practice using laboratory or field techniques, procedures, and tools ¿  ¿  ¿  ¿  ¿  

Participate in hands-on STEM activities ¿  ¿  ¿  ¿  ¿  

Work as part of a team ¿  ¿  ¿  ¿  ¿  

Communicate with other students  about STEM ¿  ¿  ¿  ¿  ¿  

 
Q15. How often did you do each of the following in GEMS this year? 

 Not at all 
At least 

once 
A few 
times 

Most 
days 

Every 
day 

Practice using laboratory or field techniques, procedures, and tools ¿  ¿  ¿  ¿  ¿  

Participate in hands-on STEM activities ¿  ¿  ¿  ¿  ¿  

Work as part of a team ¿  ¿  ¿  ¿  ¿  

Communicate with other students  about STEM ¿  ¿  ¿  ¿  ¿  

 
Q16. How often did you do each of the following in STEM classes at school this year? 

 Not at all 
At least 

once 
A few 
times 

Most 
days 

Every 
day 

Pose questions or problems to investigate ¿  ¿  ¿  ¿  ¿  

Design an investigation ¿  ¿  ¿  ¿  ¿  

Carry out an investigation ¿  ¿  ¿  ¿  ¿  

Analyze and interpret data or information ¿  ¿  ¿  ¿  ¿  

Draw conclusions from an investigation ¿  ¿  ¿  ¿  ¿  

Come up with creative explanations or solutions ¿  ¿  ¿  ¿  ¿  

Build (or simulate) something ¿  ¿  ¿  ¿  ¿  



   

 

  AP-10            

    

Q17. How often did you do each of the following in GEMS this year? 

 Not at all 
At least 

once 
A few 
times 

Most 
days 

Every 
day 

Pose questions or problems to investigate ¿  ¿  ¿  ¿  ¿  

Design an investigation ¿  ¿  ¿  ¿  ¿  

Carry out an investigation ¿  ¿  ¿  ¿  ¿  

Analyze and interpret data or information ¿  ¿  ¿  ¿  ¿  

Draw conclusions from an investigation ¿  ¿  ¿  ¿  ¿  

Come up with creative explanations or solutions ¿  ¿  ¿  ¿  ¿  

Build (or simulate) something ¿  ¿  ¿  ¿  ¿  

 
Q18. The list below describes instructional and mentoring strategies that are effective ways to support STEM learners. From the 
list below, please indicate which strategies that your mentor(s) used when working directly with you in GEMS. 

 
No - my mentor did 

not use this 
strategy with me 

Yes - my mentor 
used this strategy 

with me 

Helped me become aware of the roles STEM play in my everyday life ¿  ¿  

Helped me understand how STEM can help me improve my community ¿  ¿  

Used teaching/mentoring activities that addressed my learning style ¿  ¿  

Provided me with extra support when I needed it ¿  ¿  

Encouraged me to exchange ideas with others whose backgrounds or viewpoints 
are different from mine 

¿  ¿  

Allowed me to work on a collaborative project as a member of a team ¿  ¿  

Helped me practice a variety of STEM skills with supervision ¿  ¿  

Gave me constructive feedback to improve my STEM knowledge, skills, or 
abilities 

¿  ¿  

Gave me guidance about educational pathways that would prepare me for a 
STEM career 

¿  ¿  

Recommended Army Educational Outreach Programs that match my interests ¿  ¿  

Discussed STEM career opportunities with DoD or other government agencies ¿  ¿  

 
Q19. Rate how the following items impacted your awareness of Army Educational Outreach Programs (AEOPs) during GEMS: 

 
Did not 

experience 
Not at all A little Somewhat Very much 

American Society for Engineering Education (ASEE) website ¿  ¿  ¿  ¿  ¿  

Army Educational Outreach Program (AEOP) website ¿  ¿  ¿  ¿  ¿  

AEOP social media ¿  ¿  ¿  ¿  ¿  
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AEOP brochure ¿  ¿  ¿  ¿  ¿  

AEOP instructional supplies (Rite in the Rain notebook, Lab 
Coat, etc.) 

¿  ¿  ¿  ¿  ¿  

My mentor(s) ¿  ¿  ¿  ¿  ¿  

Invited ǎǇŜŀƪŜǊǎ ƻǊ άŎŀǊŜŜǊέ ŜǾŜƴǘǎ ¿  ¿  ¿  ¿  ¿  

Participation in GEMS ¿  ¿  ¿  ¿  ¿  

 
Q20. Rate how the following items impacted your awareness of Department of Defense (DoD) STEM careers during GEMS: 

 
Did not 

experience 
Not at all A little Somewhat Very much 

American Society for Engineering Education (ASEE) website ¿  ¿  ¿  ¿  ¿  

Army Educational Outreach Program (AEOP) website ¿  ¿  ¿  ¿  ¿  

AEOP social media ¿  ¿  ¿  ¿  ¿  

AEOP brochure ¿  ¿  ¿  ¿  ¿  

AEOP instructional supplies (Rite in the Rain notebook, Lab 
Coat, etc.) 

¿  ¿  ¿  ¿  ¿  

My mentor(s) ¿  ¿  ¿  ¿  ¿  

Invited ǎǇŜŀƪŜǊǎ ƻǊ άŎŀǊŜŜǊέ ŜǾŜƴǘǎ ¿  ¿  ¿  ¿  ¿  

Participation in GEMS ¿  ¿  ¿  ¿  ¿  

 
Q21. How SATISFIED were you with each of the following GEMS program features? 

 
Did not 

experience 
Not at all A little Somewhat Very much 

Application or registration process ¿  ¿  ¿  ¿  ¿  

Communications from American Society for Engineering 
Education (ASEE) 

¿  ¿  ¿  ¿  ¿  

Communications from GEMS program site ¿  ¿  ¿  ¿  ¿  

Location of program activities ¿  ¿  ¿  ¿  ¿  

Availability of program topics or fields that interest you ¿  ¿  ¿  ¿  ¿  

Instruction or mentorship during program activities ¿  ¿  ¿  ¿  ¿  

Participation stipends (payment) ¿  ¿  ¿  ¿  ¿  

Online educational resources used or provided during 
program activities 

¿  ¿  ¿  ¿  ¿  

LƴǾƛǘŜŘ ǎǇŜŀƪŜǊǎ ƻǊ άŎŀǊŜŜǊέ ŜǾŜƴǘǎ ¿  ¿  ¿  ¿  ¿  

Field trips or laboratory tours ¿  ¿  ¿  ¿  ¿  
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Q22. Which category best describes the focus of your GEMS experience?  
 
¿ Science 
¿ Technology 
¿ Engineering 
¿ Mathematics 
 
Q23. AS A RESULT OF YOUR GEMS EXPERIENCE, how much did you GAIN in the following areas? 

 No gain 
A little 
gain 

Some 
gain 

Large 
gain 

Extreme 
gain 

Knowledge of a STEM topic or field in depth ¿  ¿  ¿  ¿  ¿  

Knowledge of research conducted in a STEM topic or field ¿  ¿  ¿  ¿  ¿  

Knowledge of research processes, ethics, and rules for conduct in 
STEM 

¿  ¿  ¿  ¿  ¿  

Knowledge of how professionals work on real problems in STEM ¿  ¿  ¿  ¿  ¿  

Knowledge of what everyday research work is like in STEM ¿  ¿  ¿  ¿  ¿  

 
Q24. AS A RESULT OF YOUR GEMS EXPERIENCE, how much did you GAIN in the following areas?  

 No gain 
A little 
gain 

Some 
gain 

Large 
gain 

Extreme 
gain 

Asking a question that can be answered with one or more 
investigations 

¿  ¿  ¿  ¿  ¿  

Making a  model  to represent the key features and functions of an 
object, process, or system 

¿  ¿  ¿  ¿  ¿  

Designing procedures for investigations, including selecting methods 
and tools that are appropriate for the  data  to be collected 

¿  ¿  ¿  ¿  ¿  

Carrying out procedures for an investigation and recording  data  
accurately 

¿  ¿  ¿  ¿  ¿  

Considering different ways to analyze or interpret  data  when 
answering a question 

¿  ¿  ¿  ¿  ¿  

Displaying numeric data from an investigation in charts or graphs to 
identify patterns and relationships 

¿  ¿  ¿  ¿  ¿  

Using mathematics or computers to analyze numeric data ¿  ¿  ¿  ¿  ¿  

Supporting a scientific explanation or engineering solution with  data  
from investigations 

¿  ¿  ¿  ¿  ¿  

Supporting a scientific explanation or engineering solution with 
relevant scientific, mathematical, and/or engineering knowledge 

¿  ¿  ¿  ¿  ¿  

Communicating information about your investigations and 
explanations in different formats (orally, written, graphically, 
mathematically, etc.) 

¿  ¿  ¿  ¿  ¿  
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Q25. AS A RESULT OF YOUR GEMS EXPERIENCE, how much did you GAIN in the following areas? 

 No gain 
A little 
gain 

Some 
gain 

Large 
gain 

Extreme 
gain 

Sticking with a task until it is complete ¿  ¿  ¿  ¿  ¿  

Making changes when things do not go as planned ¿  ¿  ¿  ¿  ¿  

Working collaboratively with a team ¿  ¿  ¿  ¿  ¿  

Communicating effectively with others ¿  ¿  ¿  ¿  ¿  

LƴŎƭǳŘƛƴƎ ƻǘƘŜǊǎΩ ǇŜǊǎǇŜŎǘƛǾŜǎ ǿƘŜƴ ƳŀƪƛƴƎ ŘŜŎƛǎƛƻƴǎ ¿  ¿  ¿  ¿  ¿  

Sense of being part of a learning community ¿  ¿  ¿  ¿  ¿  

Building relationships with professionals in a field ¿  ¿  ¿  ¿  ¿  

Connecting a topic or field and your personal values ¿  ¿  ¿  ¿  ¿  

 
Q26. AS A RESULT OF YOUR GEMS EXPERIENCE, how much did you GAIN in the following areas? 

 No gain 
A little 
gain 

Some 
gain 

Large 
gain 

Extreme 
gain 

Interest in a new STEM topic or field ¿  ¿  ¿  ¿  ¿  

Clarifying a STEM career path ¿  ¿  ¿  ¿  ¿  

Sense of accomplishing something in STEM ¿  ¿  ¿  ¿  ¿  

Building academic credentials in STEM ¿  ¿  ¿  ¿  ¿  

Feeling prepared for more challenging STEM activities ¿  ¿  ¿  ¿  ¿  

Confidence to do well in future STEM courses ¿  ¿  ¿  ¿  ¿  

Confidence to contribute to STEM ¿  ¿  ¿  ¿  ¿  

Thinking creatively about a STEM project or activity ¿  ¿  ¿  ¿  ¿  

 
Q27. AS A RESULT OF YOUR GEMS EXPERIENCE, how much MORE or LESS likely are you to engage in the following activities in 
science, technology, engineering, or mathematics (STEM) outside of school requirements or activities? 

 
Much 
less 

likely 

Less 
likely 

About 
the 

same 
before 

and 
after 

More 
likely 

Much 
more 
likely 

Visit a science museum or zoo ¿  ¿  ¿  ¿  ¿  

Watch or read non-fiction STEM ¿  ¿  ¿  ¿  ¿  

Look up STEM information at a library or on the internet ¿  ¿  ¿  ¿  ¿  

Tinker (play) with a mechanical or electrical device ¿  ¿  ¿  ¿  ¿  

Work on solving mathematical or scientific puzzles ¿  ¿  ¿  ¿  ¿  
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Design a computer program or website ¿  ¿  ¿  ¿  ¿  

Observe things in nature (plant growth, animal behavior, stars or 
planets, etc.) 

¿  ¿  ¿  ¿  ¿  

Talk with friends or family about STEM ¿  ¿  ¿  ¿  ¿  

Mentor or teach other students about STEM ¿  ¿  ¿  ¿  ¿  

Help with a community service project that relates to STEM ¿  ¿  ¿  ¿  ¿  

Participate in a STEM club, student association, or professional 
organization 

¿  ¿  ¿  ¿  ¿  

Participate in STEM camp, fair, or competition ¿  ¿  ¿  ¿  ¿  

Take an elective (not required) STEM class ¿  ¿  ¿  ¿  ¿  

Work on a STEM project or experiment in a university or professional 
setting 

¿  ¿  ¿  ¿  ¿  

Receive an award or special recognition for STEM accomplishments ¿  ¿  ¿  ¿  ¿  

 
Q28. How far did you want to go in school BEFORE participating in GEMS?  
¿ Graduate from high school 
¿ Go to a trade or vocational school 
¿ Go to college for a little while 
¿ CƛƴƛǎƘ ŎƻƭƭŜƎŜ όƎŜǘ ŀ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜύ 
¿ Get more education after college 
 
Q29. How far do you want to go in school AFTER participating in GEMS?  
¿ Graduate from high school 
¿ Go to a trade or vocational school 
¿ Go to college for a little while 
¿ CƛƴƛǎƘ ŎƻƭƭŜƎŜ όƎŜǘ ŀ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜύ 
¿ Get more education after college 
 
Q30. BEFORE GEMS, what kind of work did you expect to be doing when you are 30 years old? (select the ONE answer that best 
describes your career goals BEFORE GEMS) 
¿ Undecided ¿ Teaching, non-STEM 

¿ Science (no specific subject) ¿ Medicine (e.g., doctor, dentist, veterinarian, etc.) 

¿ Physical science (e.g., physics, chemistry, astronomy, 
materials science) 

¿ Health (e.g., nursing, pharmacy, technician, etc.) 

¿ Biological science ¿ Social science (e.g., psychologist, sociologist) 

¿ Earth, atmospheric or oceanic science ¿ Business 

¿ Agricultural science ¿ Law 

¿ Environmental science ¿ English/language arts 

¿ Computer science ¿ Farming 

¿ Technology ¿ Military, police, or security 

¿ Engineering ¿ Art (e.g., writing, dancing, painting, etc.) 

¿ Mathematics or statistics ¿ Skilled trade (carpenter, electrician, plumber, etc.) 
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¿ Teaching, STEM Other ____________________ 

 
Q31. AFTER GEMS, what kind of work do you expect to be doing when you are 30 years old?  (select the ONE answer that best 
describes your career AFTER GEMS) 
¿ Undecided ¿ Teaching, non-STEM 

¿ Science (no specific subject) ¿ Medicine (e.g., doctor, dentist, veterinarian, etc.) 

¿ Physical science (e.g., physics, chemistry, astronomy, 
materials science) 

¿ Health (e.g., nursing, pharmacy, technician, etc.) 

¿ Biological science ¿ Social science (e.g., psychologist, sociologist) 

¿ Earth, atmospheric or oceanic science ¿ Business 

¿ Agricultural science ¿ Law 

¿ Environmental science ¿ English/language arts 

¿ Computer science ¿ Farming 

¿ Technology ¿ Military, police, or security 

¿ Engineering ¿ Art (e.g., writing, dancing, painting, etc.) 

¿ Mathematics or statistics ¿ Skilled trade (carpenter, electrician, plumber, etc.) 

¿ Teaching, STEM Other ____________________ 

 
Q32. When you are 30, to what extent do you expect to use your STEM knowledge, skills, and/or abilities in your work? 
¿ not at all 
¿ less than 25% of the time 
¿ 26% to 50% of the time 
¿ 51% to 75% of the time 
¿ 76% to 100% of the time 
 
Q33. How many times have you participated in any of the following Army Educational Outreach Programs (AEOPs)? If you have 
heard of an AEOP but never partiŎƛǇŀǘŜŘ ǎŜƭŜŎǘ άbŜǾŜǊέΦ LŦ ȅƻǳ ƘŀǾŜ ƴƻǘ ƘŜŀǊŘ ƻŦ ŀƴ !9ht ǎŜƭŜŎǘ άbŜǾŜǊ ƘŜŀǊŘ ƻŦ ƛǘέΦ 

 Never Once Twice 
Three or 

more 
times 

Never 
heard of 

it  

Camp Invention ¿  ¿  ¿  ¿  ¿  

eCYBERMISSION ¿  ¿  ¿  ¿  ¿  

Junior Solar Sprint (JSS) ¿  ¿  ¿  ¿  ¿  

West Point Bridge Design Contest (WPBDC) ¿  ¿  ¿  ¿  ¿  

Junior Science & Humanities Symposium (JSHS) ¿  ¿  ¿  ¿  ¿  

Gains in the Education of Mathematics and Science (GEMS) ¿  ¿  ¿  ¿  ¿  

GEMS Near Peers ¿  ¿  ¿  ¿  ¿  

UNITE ¿  ¿  ¿  ¿  ¿  

Science & Engineering Apprenticeship Program (SEAP) ¿  ¿  ¿  ¿  ¿  

Research & Engineering Apprenticeship Program (REAP) ¿  ¿  ¿  ¿  ¿  

High School Apprenticeship Program (HSAP) ¿  ¿  ¿  ¿  ¿  
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College Qualified Leaders (CQL) ¿  ¿  ¿  ¿  ¿  

Undergraduate Research Apprenticeship Program (URAP) ¿  ¿  ¿  ¿  ¿  

Science Mathematics, and Research for Transformation 
(SMART) College Scholarship 

¿  ¿  ¿  ¿  ¿  

National Defense Science & Engineering Graduate (NDSEG) 
Fellowship 

¿  ¿  ¿  ¿  ¿  

 
Q34. How interested are you in participating in the following programs in the future?  

 
Not  
at all 

A little Somewhat 
Very  
much 

Camp Invention ¿  ¿  ¿  ¿  

eCYBERMISSION ¿  ¿  ¿  ¿  

Junior Solar Sprint (JSS) ¿  ¿  ¿  ¿  

West Point Bridge Design Contest (WPBDC) ¿  ¿  ¿  ¿  

Junior Science & Humanities Symposium (JSHS) ¿  ¿  ¿  ¿  

Gains in the Education of Mathematics and Science (GEMS) ¿  ¿  ¿  ¿  

GEMS Near Peers ¿  ¿  ¿  ¿  

UNITE ¿  ¿  ¿  ¿  

Science & Engineering Apprenticeship Program (SEAP) ¿  ¿  ¿  ¿  

Research & Engineering Apprenticeship Program (REAP) ¿  ¿  ¿  ¿  

High School Apprenticeship Program (HSAP) ¿  ¿  ¿  ¿  

College Qualified Leaders (CQL) ¿  ¿  ¿  ¿  

Undergraduate Research Apprenticeship Program (URAP) ¿  ¿  ¿  ¿  

Science Mathematics, and Research for Transformation (SMART) College 
Scholarship 

¿  ¿  ¿  ¿  

National Defense Science & Engineering Graduate (NDSEG) Fellowship ¿  ¿  ¿  ¿  

 
Q35. How many jobs/careers in science, technology, engineering, or math (STEM) did you learn about during GEMS? 
¿ None 
¿ 1 
¿ 2 
¿ 3 
¿ 4 
¿ 5 or more 
 
Q36. How many Department of Defense (DoD) STEM jobs/careers did you learn about during GEMS? 
¿ None 
¿ 1 
¿ 2 
¿ 3 



   

 

  AP-17            

    

¿ 4 
¿ 5 or more 
 
Q37. Rate how much you agree or disagree with each of the following statements about Department of Defense (DoD) 
researchers and research: 

 
Strongly 
Disagree 

Disagree 
Neither Agree 
nor Disagree 

Agree 
Strongly 
Agree 

DoD researchers advance science and engineering fields ¿  ¿  ¿  ¿  ¿  

DoD researchers develop new, cutting edge technologies ¿  ¿  ¿  ¿  ¿  

DoD researchers support non-defense related advancements in 
science and technology 

¿  ¿  ¿  ¿  ¿  

DoD researchers solve real-world problems ¿  ¿  ¿  ¿  ¿  

DoD research is valuable to society ¿  ¿  ¿  ¿  ¿  

 
Q38. Which of the following statements describe you AFTER PARTICIPATING IN THE GEMS PROGRAM? 

 
Disagree -  

This did not 
happen 

Disagree -  
This 

happened but 
not because 

of GEMS 

Agree -  
GEMS 

contributed 

Agree -  
GEMS was 
primary 
reason 

I am more confident in my STEM knowledge, skills, and 
abilities 

¿  ¿  ¿  ¿  

I am more interested in participating in STEM activities outside 
of school requirements 

¿  ¿  ¿  ¿  

I am more aware of other AEOPs ¿  ¿  ¿  ¿  

I am more interested in participating in other AEOPs ¿  ¿  ¿  ¿  

I am more interested in taking STEM classes in school ¿  ¿  ¿  ¿  

I am more interested in attending college ¿  ¿  ¿  ¿  

I am more interested in earning a STEM degree in college ¿  ¿  ¿  ¿  

I am more interested in pursuing a STEM career ¿  ¿  ¿  ¿  

I am more aware of DoD STEM research and careers ¿  ¿  ¿  ¿  

I have a greater appreciation of DoD STEM research and 
careers 

¿  ¿  ¿  ¿  

I am more interested in pursuing a STEM career with the DoD ¿  ¿  ¿  ¿  

 
Q39. What are the three most important ways that you have benefited from GEMS? 

Benefit #1: 
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Benefit #2: 
 
 
 
Benefit #3:  
 

 
 
 
40. What are the three ways that GEMS should be improved for future participants? 

Improvement #1: 
 
 
 
Improvement #2: 
 
 
 
Improvement #3: 
 
 

 
 
Q41. Tell us about your overall satisfaction with your GEMS experience. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Thank you for your input and remember that your responses are completely confidential. 
 

If you have any questions or concerns, please email: 
Tanner Bateman ς tbateman@vt.edu or Rebecca Kruse ς rkruse75@vt.edu 

 
  

mailto:tbateman@vt.edu
mailto:tbateman@vt.edu
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GEMS Youth Data Summary 
 

So that we can determine how diverse students respond to participation in AEOP programs, 
please tell us about yourself and your school. What grade will you start in the fall? (select one) 
(Avg. = 8.46, SD = 1.89) 

 Freq. % 

4th  2 <1% 

5th  88 5% 

6th  206 11% 

7th  335 18% 

8th  390 21% 

9th  299 16% 

10th  250 13% 

11th 194 10% 

12th 107 6% 

College freshman (13) 13 1% 

College sophomore (14) 0 0% 

College junior (15) 0 0% 

College senior (16) 0 0% 

Graduate program (17) 0 0% 

Other, (specify): 2 <1% 

Choose not to report 4 <1% 

Total 1890 100% 

bƻǘŜΦ hǘƘŜǊ Ґ άIƻƳŜǎŎƘƻƻƭέ όƴ Ґ нύΦ 

 
 

What is your gender? 

 Freq. % 

Male 1035 55% 

Female 827 44% 

Choose not to report 26 1% 

Total 1888 100% 
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What is your race or ethnicity? 

 Freq. % 

Hispanic or Latino 123 7% 

Asian 283 15% 

Black or African American 417 22% 

Native American or Alaska Native 13 1% 

Native Hawaiian or Other Pacific Islander 9 <1% 

White 849 45% 

Other race or ethnicity, (specify): 109 6% 

Choose not to report 84 4% 

Total 1887 100% 

bƻǘŜΦ hǘƘŜǊ Ґ ά!ǎƛŀƴ ŀƴŘ ²ƘƛǘŜέ όƴ Ґ мтύΣ άaƛȄŜŘκaǳƭǘƛǊŀŎƛŀƭέ όƴ Ґ моύΣ ά.ƭŀŎƪ ŀƴŘ ²ƘƛǘŜέ όƴ Ґ фύΣ άLƴŘƛŀƴέ όƴ Ґ сύΣ άIƛǎǇŀƴƛŎ ŀƴŘ 
²ƘƛǘŜέ όƴ Ґ рύΣ άLǘŀƭƛŀƴέ όƴ Ґ нύΣ άaƛŘŘƭŜ 9ŀǎǘŜǊƴέ όƴ Ґ нύΣ ά!Ǌŀōέ όƴ Ґ нύΣ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴΣ bŀǘƛǾŜ !ƳŜǊƛŎŀƴΣ ²ƘƛǘŜέ όƴ Ґ 2), 
άIƛǎǇŀƴƛŎ ŀƴŘ .ƭŀŎƪέ όƴ Ґ нύΣ ά.ƭŀŎƪΣ ²ƘƛǘŜΣ LƴŘƛŀƴέ όƴ Ґ нύΣ άLǊŀƴƛŀƴέΣ άWŀƳŀƛŎŀƴ άΣ ά!Ǌŀō tŀƭŜǎǘƛƴŜκ WƻǊŘŀƴέΣ ά!ƳŜǊƛŎŀƴκ 
WŀǇŀƴŜǎŜέΣ άмκп IƛǎǇŀƴƛŎέΣ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴ ϧ LƴŘƛŀƴέΣ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴ ŀƴŘ IƛǎǇŀƴƛŎέΣ ά!ŦǊƛŎŀƴ-!ƳŜǊƛŎŀƴκ [ŜōŀƴŜǎŜέΣ άŀŦǊƻ 
[ŀǘƛƴƻέΣ ά!ƳŜǊŀǎƛŀƴέΣ ά!ƳŜǊƛŎŀƴέΣ ά!ǎƛŀƴΣ LǘŀƭƛŀƴέΣ ά!ǎƛŀƴκ .ǊŀȊƛƭƛŀƴέΣ ά!ǳǎǘǊŀƭƛŀƴέΣ άōƛǊŀŎƛŀƭέΣ άōƭŀŎƪ ϧ [ŀǘƛƴƻέΣ ά.ƭŀŎƪ Ҍ bŀǘƛǾŜ 
!ƳŜǊƛŎŀƴέΣ ά.ƭŀŎƪ ŀƴŘ bŀǘƛǾŜ !ƳŜǊƛŎŀƴέΣ άōƭŀŎƪ ŀƴŘ tǳŜǊǘƻ wƛŎŀƴέΣ ά.ǊŀȊƛƭƛŀƴκ.ƭŀŎƪέΣ ά/ŀƳōƻŘƛŀƴ !ƳŜǊƛŎŀƴέΣ ά/ŀǳŎŀǎƛŀƴέΣ 
ά/ƘƛƴŜǎŜκ ōƭŀŎƪέΣ ά9ǳǊŀǎƛŀƴέΣ άDƛƴƎŜǊέΣ άDǳȅŀƴŜǎŜκǿƘƛǘŜέΣ άIŀƛǘƛŀƴΣ ƴŀǘƛǾŜ !ƳŜǊƛŎŀƴ άΣ άIŀǿŀƛƛŀƴέΣ άIƛƴŘǳƛǎƳέΣ άIƛǎǇŀƴƛŎ ŀƴŘ 
!ǎƛŀƴέΣ άIƛǎǇŀƴƛŎ ƻǊ !ǎƛŀƴέΣ άIƛǎǇŀƴƛŎΣ .ƭŀŎƪΣ ²ƘƛǘŜέΣ άbŀǘƛŎ !ƳŜǊƛŎŀƴ Ҍ ǿƘƛǘŜέΣ άtǳŜǊǘƻ wƛŎŀƴέΣ ά{ƻǳǘƘ !ǎƛŀƴέΣ ά¢ǳǊƪƛǎƘέΣ άǿhite 
ŀƴŘ /ƻƭǳƳōƛŀƴέΣ ά²ƘƛǘŜ ŀƴŘ DŜǊƳŀƴέΣ ά²ƘƛǘŜ ŀƴŘ bŀǘƛǾŜ !ƳŜǊƛŎŀƴέΣ ά²ƘƛǘŜΣ DŜǊƳŀƴΣ 9ƴƎƭƛǎƘέΣ ά²ƘƛǘŜΣ IƛǎǇŀƴƛŎέΣ ŀƴŘ ά²ƘƛǘŜΣ 
tŜǊǳǾƛŀƴέΦ 

 
 

Do you qualify for free or reduced lunches at school? 

 Freq. % 

Yes 228 12% 

No 1474 79% 

Choose not to report 171 9% 

Total 1873 100% 

 
 

Which best describes the location of your school? 

 Freq. % 

Frontier or tribal school 4 <1% 

Rural (country) 214 11% 

Suburban 1288 68% 

Urban (city) 377 20% 

Total 1883 100% 
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What kind of school do you attend? 

 Freq. % 

Public school 1517 80% 

Private school 263 14% 

Home school 95 5% 

Online school 6 <1% 

Department of Defense school (DoDDS or DoDEA) 8 <1% 

Total 1890 100% 

 
 

Where was the GEMS program located? 

 Freq. %   Freq. % 

Army Medical Research and Material 
Command at Fort Detrick (Frederick, MD) 

437 23% 
 Walter Reed Army Institute of Research 

(Silver Spring, MD) 
299 16% 

Army Aviation and Missile Research 
Development and Engineering Center 
(Huntsville, AL) 

75 4% 
 

Walter Reed Army Institute of Research 
@ Wheaton High School (Wheaton, MD) 

81 4% 

Army Aeromedical Research Laboratory 
(Fort Rucker, AL) 

178 9% 
 Army Research Laboratory-Aberdeen 

Proving Ground (Aberdeen, MD) 
191 10% 

Army Medical Research Institute of 
Chemical Defense (Aberdeen, MD) 

113 6% 
 Army Research Laboratory-Adelphi 

(Adelphi, MD) 
76 4% 

Army Research Institute for Surgical 
Research (San Antonio, TX) 

69 4% 
 Army Research Laboratory-White Sands 

Missile Range (White Sands, NM) 
39 2% 

Army Research Institute for 
Environmental Medicine (Natick, MA) 

131 7% 
 Engineer Research & Development 

Center- Construction Engineering 
Research Laboratory  (Champaign, IL) 

39 2% 

Armed Forces Medical Examiner System 
(Dover AFB, DE) 

91 5% 
 Engineer Research & Development 

Center-Mississippi (Vicksburg, MS) 
80 4% 

    Total 1899 100% 
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Which GEMS program did you attend? 

 Freq. %   Freq. % 

GEMS 279 15%  Advanced GEMS - Power 22 1% 

Beginning GEMS / GEMS-1 230 12%  Advanced GEMS - Computer Science 30 2% 

Beginning Biomedical GEMS 92 5%  Advanced GEMS - Advanced Topics 15 1% 

Beginning Engineering GEMS 43 2%  Environmental GEMS 72 4% 

Intermediate GEMS / GEMS-2 344 18%  Battlebots GEMS 47 2% 

Intermediate Biomedical GEMS 148 8%  CSI GEMS 93 5% 

Intermediate Engineering GEMS 19 1%  GetGame GEMS 89 5% 

Advanced GEMS / GEMS-3 86 5%  Robotics GEMS 43 2% 

Advanced Biomedical GEMS 121 6%  Physical Science & Forensic GEMS 0 0% 

Advanced Engineering GEMS 22 1%  Other, (specify): 104 5% 

    Total 1899 100% 

bƻǘŜΦ hǘƘŜǊ Ґ άbŜǳǊƻǎŎƛŜƴŎŜέ όƴ Ґ млпύΦ 

 
 

How often do you do each of the following in STEM classes at school this year? 

 1 2 3 4 5 n Avg. SD 

Learn about new science, technology, 
engineering, or mathematics (STEM) topics 

132 (7%) 125 (7%) 445 (24%) 565 (30%) 611 (33%) 1878 3.74 1.18 

Apply STEM knowledge to real life situations 225 (12%) 259 (14%) 571 (31%) 537 (29%) 277 (15%) 1869 3.20 1.21 

Learn about cutting-edge STEM research 428 (23%) 385 (21%) 576 (31%) 296 (16%) 160 (9%) 1845 2.66 1.24 

Learn about different STEM careers 341 (18%) 352 (19%) 665 (36%) 295 (16%) 201 (11%) 1854 2.82 1.22 

Interact with STEM professionals 653 (35%) 471 (25%) 413 (22%) 116 (6%) 215 (12%) 1868 2.34 1.32 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻǘ ŀǘ ŀƭƭΣέ н Ґ ά!ǘ ƭŜŀǎǘ ƻƴŎŜΣέ о Ґ ά! ŦŜǿ ǘƛƳŜǎΣέ п Ґ άaƻǎǘ ŘŀȅǎΣέ р Ґ ά9ǾŜǊȅ ŘŀȅέΦ 

 
 

How often do you do each of the following in GEMS this year? 

 1 2 3 4 5 n Avg. SD 

Learn about new science, technology, 
engineering, or mathematics (STEM) topics 

30 (2%) 78 (4%) 161 (9%) 287 (15%) 1316 (70%) 1872 4.49 0.93 

Apply STEM knowledge to real life situations 84 (5%) 129 (7%) 257 (14%) 505 (27%) 889 (48%) 1864 4.07 1.14 

Learn about cutting-edge STEM research 107 (6%) 135 (7%) 253 (14%) 464 (25%) 888 (48%) 1847 4.02 1.20 

Learn about different STEM careers 72 (4%) 123 (7%) 246 (13%) 343 (19%) 1070 (58%) 1854 4.20 1.13 

Interact with STEM professionals 94 (5%) 142 (8%) 234 (13%) 406 (22%) 978 (53%) 1854 4.10 1.19 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻǘ ŀǘ ŀƭƭΣέ н Ґ ά!ǘ ƭŜŀǎǘ ƻƴŎŜΣέ о Ґ ά! ŦŜǿ ǘƛƳŜǎΣέ п Ґ άaƻǎǘ ŘŀȅǎΣέ р Ґ ά9ǾŜǊȅ ŘŀȅέΦ 
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How often do you do each of the following in STEM classes at school this year? 

 1 2 3 4 5 n Avg. SD 

Practice using laboratory or field techniques, 
procedures, and tools 

325 (17%) 248 (13%) 678 (36%) 425 (23%) 196 (10%) 1872 2.96 1.21 

Participate in hands-on STEM activities 186 (10%) 245 (13%) 720 (39%) 472 (25%) 244 (13%) 1867 3.18 1.13 

Work as part of a team 131 (7%) 112 (6%) 474 (25%) 756 (40%) 399 (21%) 1872 3.63 1.10 

Communicate with other students  about STEM 296 (16%) 270 (14%) 449 (24%) 479 (26%) 373 (20%) 1867 3.19 1.34 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻǘ ŀǘ ŀƭƭΣέ н Ґ ά!ǘ ƭŜŀǎǘ ƻƴŎŜΣέ о Ґ ά! ŦŜǿ ǘƛƳŜǎΣέ п Ґ άaƻǎǘ ŘŀȅǎΣέ р Ґ ά9ǾŜǊȅ ŘŀȅέΦ 

 
 

How often do you do each of the following in GEMS this year? 

 1 2 3 4 5 n Avg. SD 

Practice using laboratory or field techniques, 
procedures, and tools 

51 (3%) 100 (5%) 157 (8%) 302 (16%) 1263 (67%) 1873 4.40 1.03 

Participate in hands-on STEM activities  23 (1%) 60 (3%) 114 (6%) 242 (13%) 1432 (77%) 1871 4.60 0.84 

Work as part of a team  17 (1%) 35 (2%) 96 (5%) 243 (13%) 1477 (79%) 1868 4.67 0.74 

Communicate with other students  about STEM 74 (4%) 84 (5%) 146 (8%) 277 (15%) 1285 (69%) 1866 4.40 1.07 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻǘ ŀǘ ŀƭƭΣέ н Ґ ά!ǘ ƭŜŀǎǘ ƻƴŎŜΣέ о Ґ ά! ŦŜǿ ǘƛƳŜǎΣέ п Ґ άaƻǎǘ ŘŀȅǎΣέ р Ґ ά9ǾŜǊȅ ŘŀȅέΦ 

 
 

How often do you do each of the following in STEM classes at school this year? 

 1 2 3 4 5 n Avg. SD 

Pose questions or problems to investigate 208 (12%) 229 (13%) 528 (29%) 569 (32%) 264 (15%) 1798 3.25 1.20 

Design an investigation 429 (24%) 367 (20%) 577 (32%) 304 (17%) 117 (7%) 1794 2.62 1.20 

Carry out an investigation 350 (20%) 334 (19%) 590 (33%) 359 (20%) 157 (9%) 1790 2.80 1.22 

Analyze and interpret data or information 163 (9%) 176 (10%) 468 (26%) 648 (36%) 339 (19%) 1794 3.46 1.17 

Draw conclusions from an investigation 224 (13%) 228 (13%) 540 (30%) 562 (31%) 233 (13%) 1787 3.20 1.19 

Come up with creative explanations or 
solutions 

172 (10%) 219 (12%) 558 (31%) 526 (30%) 299 (17%) 1774 3.32 1.18 

Build (or simulate) something 242 (14%) 358 (20%) 663 (37%) 357 (20%) 172 (10%) 1792 2.92 1.15 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻǘ ŀǘ ŀƭƭΣέ н Ґ ά!ǘ ƭŜŀǎǘ ƻƴŎŜΣέ о Ґ ά! ŦŜǿ ǘƛƳŜǎΣέ п Ґ άaƻǎǘ ŘŀȅǎΣέ р Ґ ά9ǾŜǊȅ ŘŀȅέΦ 
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How often do you do each of the following in GEMS this year? 

 1 2 3 4 5 n Avg. SD 

Pose questions or problems to investigate    84 (5%) 128 (7%) 274 (15%) 449 (25%) 871 (48%) 1806 4.05 1.16 

Design an investigation 202 (11%) 203 (11%) 306 (17%) 381 (21%) 713 (40%) 1805 3.66 1.38 

Carry out an investigation 122 (7%) 171 (9%) 232 (13%) 347 (19%) 933 (52%) 1805 4.00 1.28 

Analyze and interpret data or information 68 (4%) 118 (7%) 215 (12%) 382 (21%) 1019 (57%) 1802 4.20 1.12 

Draw conclusions from an investigation 106 (6%) 147 (8%) 226 (13%) 361 (20%) 961 (53%) 1801 4.07 1.23 

Come up with creative explanations or 
solutions 

54 (3%) 119 (7%) 213 (12%) 391 (22%) 1022 (57%) 1799 4.23 1.08 

Build (or simulate) something 43 (2%) 112 (6%) 203 (11%) 389 (22%) 1057 (59%) 1804 4.28 1.04 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻǘ ŀǘ ŀƭƭΣέ н Ґ ά!ǘ ƭŜŀǎǘ ƻƴŎŜΣέ о Ґ ά! ŦŜǿ ǘƛƳŜǎΣέ п Ґ άaƻǎǘ ŘŀȅǎΣέ р Ґ ά9ǾŜǊȅ ŘŀȅέΦ 

 
 

The list below describes instructional and mentoring strategies that are effective ways to support STEM learners. From the list 
below, please indicate which strategies your mentor(s) used when working directly with you in GEMS: 

 

 Yes - my mentor(s) 
used this strategy 

with me 

No - my mentor(s) 
did not use this 

strategy with me 

 n Freq. % Freq. % 

Helped me become aware of the roles STEM play in my everyday 
life 

1741 1482 85% 259 15% 

Helped me understand how STEM can help me improve my 
community 

1738 1267 73% 471 27% 

Used teaching/mentoring activities that addressed my learning style 1742 1435 82% 307 18% 

Provided me with extra support when I needed it 1737 1617 93% 120 7% 

Encouraged me to exchange ideas with others whose backgrounds 
or viewpoints are different from mine 

1737 1391 80% 346 20% 

Allowed me to work on a collaborative project as a member of a 
team 

1741 1672 96% 69 4% 

Helped me practice a variety of STEM skills with supervision 1738 1604 92% 134 8% 

Gave me constructive feedback to improve my STEM knowledge, 
skills, or abilities 

1739 1539 88% 200 12% 

Gave me guidance about educational pathways that would prepare 
me for a STEM career 

1736 1421 82% 315 18% 

Recommended Army Educational Outreach Programs that match 
my interests 

1739 901 52% 838 48% 

Discussed STEM career opportunities with DoD or other 
government agencies 

1739 1063 61% 676 39% 
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Rate how the following items impacted your awareness of Army Educational Outreach Programs (AEOPs) during GEMS: 

 0 1 2 3 4 n Avg. SD 

American Society for Engineering Education 
(ASEE) website 

1088 (63%) 120 (7%) 191 (11%) 201 (12%) 125 (7%) 1725 2.52 1.01 

Army Educational Outreach Program (AEOP) 
website 

776 (45%) 106 (6%) 260 (15%) 302 (17%) 284 (16%) 1728 2.80 0.99 

AEOP social media 1005 (58%) 181 (10%) 232 (13%) 190 (11%) 117 (7%) 1725 2.34 1.03 

AEOP brochure 809 (47%) 165 (10%) 265 (15%) 238 (14%) 242 (14%) 1719 2.61 1.06 

AEOP instructional supplies (Rite in the Rain 
notebook, Lab Coat, etc.) 

405 (24%) 108 (6%) 292 (17%) 342 (20%) 572 (33%) 1719 3.05 0.99 

My  mentor(s) 122 (7%) 64 (4%) 207 (12%) 327 (19%) 1004 (58%) 1724 3.42 0.86 

LƴǾƛǘŜŘ ǎǇŜŀƪŜǊǎ ƻǊ άŎŀǊŜŜǊέ ŜǾŜƴǘǎ 252 (15%) 81 (5%) 201 (12%) 400 (23%) 788 (46%) 1722 3.29 0.90 

Participation in GEMS 74 (4%) 34 (2%) 102 (6%) 235 (14%) 1278 (74%) 1723 3.67 0.68 

Note. wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ л Ґ ά5ƛŘ bƻǘ 9ȄǇŜǊƛŜƴŎŜΣέ м Ґ άbƻǘ ŀǘ ŀƭƭΣέ н Ґ ά! ƭƛǘǘƭŜΣέ о Ґ ά{ƻƳŜǿƘŀǘΣέ п Ґ ά±ŜǊȅ ƳǳŎƘέΦ 

 
 

Rate how the following items impacted your awareness of Department of Defense (DoD) STEM careers during GEMS: 

 0 1 2 3 4 n Avg. SD 

American Society for Engineering Education 
(ASEE) website 

1062 (62%) 141 (8%) 197 (12%) 185 (11%) 128 (7%) 1713 2.46 1.04 

Army Educational Outreach Program (AEOP) 
website 

840 (49%) 159 (9%) 274 (16%) 241 (14%) 195 (11%) 1709 2.54 1.03 

AEOP social media 998 (58%) 193 (11%) 214 (13%) 172 (10%) 132 (8%) 1709 2.34 1.07 

AEOP brochure 838 (49%) 187 (11%) 274 (16%) 218 (13%) 185 (11%) 1702 2.46 1.05 

AEOP instructional supplies (Rite in the Rain 
notebook, Lab Coat, etc.) 

488 (29%) 210 (12%) 281 (16%) 310 (18%) 418 (24%) 1707 2.77 1.10 

My  mentor(s) 209 (12%) 116 (7%) 232 (14%) 348 (20%) 793 (47%) 1698 3.22 0.98 

LƴǾƛǘŜŘ ǎǇŜŀƪŜǊǎ ƻǊ άŎŀǊŜŜǊέ ŜǾŜƴǘǎ 299 (17%) 113 (7%) 208 (12%) 346 (20%) 744 (44%) 1710 3.22 0.97 

Participation in GEMS 167 (10%) 77 (5%) 189 (11%) 303 (18%) 974 (57%) 1710 3.41 0.89 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ л Ґ ά5ƛŘ bƻǘ 9ȄǇŜǊƛŜƴŎŜΣέ м Ґ άbƻǘ ŀǘ ŀƭƭΣέ н Ґ ά! ƭƛǘǘƭŜΣέ о Ґ ά{ƻƳŜǿƘŀǘΣέ п Ґ ά±ŜǊȅ ƳǳŎƘέΦ 
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How SATISFIED were you with the following GEMS program features? 

 0 1 2 3 4 n Avg. SD 

Application or registration process 137 (8%) 77 (4%) 262 (15%) 543 (32%) 695 (41%) 1714 3.18 0.88 

Communications from American Society for 
Engineering Education (ASEE) 

623 (37%) 75 (4%) 221 (13%) 346 (20%) 441 (26%) 1706 3.06 0.94 

Communications from [GEMS site] 334 (20%) 67 (4%) 240 (14%) 417 (24%) 647 (38%) 1705 3.20 0.90 

Location of program activities 70 (4%) 54 (3%) 200 (12%) 397 (23%) 984 (58%) 1705 3.41 0.83 

Availability of program topics or fields that 
interest you 

48 (3%) 46 (3%) 179 (11%) 372 (22%) 1052 (62%) 1697 3.47 0.80 

Instruction or mentorship during program 
activities 

40 (2%) 18 (1%) 130 (8%) 317 (19%) 1195 (70%) 1700 3.62 0.68 

Participation stipends (payment) 45 (3%) 30 (2%) 89 (5%) 266 (16%) 1269 (75%) 1699 3.68 0.66 

Online educational resources used or provided 
during program activities 

394 (23%) 91 (5%) 232 (14%) 392 (23%) 586 (35%) 1695 3.13 0.94 

Invited speakers or "career" events 155 (9%) 46 (3%) 150 (9%) 367 (22%) 986 (58%) 1704 3.48 0.79 

Field trips or laboratory tours 414 (24%) 59 (3%) 136 (8%) 251 (15%) 845 (50%) 1705 3.46 0.86 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ л Ґ ά5ƛŘ bƻǘ 9ȄǇŜǊƛŜƴŎŜΣέ м Ґ άbƻǘ ŀǘ ŀƭƭΣέ н Ґ ά! ƭƛǘǘƭŜΣέ о Ґ ά{ƻƳŜǿƘŀǘΣέ п Ґ ά±ŜǊȅ ƳǳŎƘέΦ 

 
 

Which category best describes the focus of your GEMS experience?  

 Freq. % 

Science 1070 61% 

Technology 251 14% 

Engineering 403 23% 

Mathematics 43 2% 

Total 1767 100% 

 
 

AS A RESULT OF YOUR GEMS EXPERIENCE, how much did you GAIN in the following areas? 

 1 2 3 4 5 n Avg. SD 

Knowledge of a STEM topic or field in depth 46 (3%) 132 (7%) 454 (25%) 739 (40%) 455 (25%) 1826 3.78 0.98 

Knowledge of research conducted in a STEM 
topic or field 

50 (3%) 137 (8%) 419 (23%) 736 (40%) 483 (26%) 1825 3.80 1.00 

Knowledge of research processes, ethics, and 
rules for conduct in STEM 

81 (4%) 172 (9%) 484 (27%) 606 (33%) 474 (26%) 1817 3.67 1.10 

Knowledge of how professionals work on real 
problems in STEM 

39 (2%) 116 (6%) 330 (18%) 653 (36%) 687 (38%) 1825 4.00 1.00 

Knowledge of what everyday research work is 
like in STEM 

63 (3%) 135 (7%) 392 (21%) 569 (31%) 668 (37%) 1827 3.90 1.08 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻ ƎŀƛƴΣέ н Ґ ά! ƭƛǘǘƭŜ ƎŀƛƴΣέ о Ґ ά{ƻƳŜ ƎŀƛƴΣέ п Ґ ά[ŀǊƎŜ ƎŀƛƴΣέ р Ґ ά9ȄǘǊŜƳŜ ƎŀƛƴέΦ 
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AS A RESULT OF YOUR GEMS EXPERIENCE, how much did you GAIN in the following areas? 

 1 2 3 4 5 n Avg. SD 

Asking a question that can be answered with 
one or more investigations 

88 (5%) 190 (11%) 506 (30%) 543 (32%) 370 (22%) 1697 3.54 1.10 

Applying knowledge, logic, and creativity to 
propose scientific  explanations or engineering 
solutions  that can be tested with investigations 

59 (3%) 129 (8%) 410 (24%) 598 (35%) 494 (29%) 1690 3.79 1.05 

Making a  model  to represent the key features 
and functions of an object, process, or system 

81 (5%) 169 (10%) 438 (26%) 523 (31%) 482 (28%) 1693 3.68 1.13 

Designing procedures for investigations, 
including selecting methods and tools that are 
appropriate for the  data  to be collected 

100 (6%) 169 (10%) 433 (26%) 530 (31%) 456 (27%) 1688 3.64 1.15 

Carrying out procedures for an investigation 
and recording  data  accurately 

90 (5%) 151 (9%) 433 (26%) 537 (32%) 472 (28%) 1683 3.68 1.13 

Considering different ways to analyze or 
interpret  data  when answering a question 

93 (6%) 164 (10%) 431 (26%) 548 (33%) 442 (26%) 1678 3.64 1.13 

Displaying numeric  data  from an investigation 
in charts or graphs to identify patterns and 
relationships 

206 (12%) 223 (13%) 470 (28%) 437 (26%) 345 (21%) 1681 3.29 1.27 

Using  mathematics  or computers to analyze 
numeric  data 

281 (17%) 228 (14%) 413 (25%) 412 (25%) 345 (21%) 1679 3.19 1.36 

Supporting a scientific  explanation or 
engineering solution with data  from 
investigations 

104 (6%) 211 (13%) 416 (25%) 499 (30%) 453 (27%) 1683 3.59 1.18 

Supporting a scientific explanation or 
engineering solution with relevant scientific, 
mathematical, and/or engineering knowledge 

93 (6%) 183 (11%) 409 (24%) 543 (32%) 456 (27%) 1684 3.64 1.15 

Communicating information about your 
investigations in different formats (orally, 
written, graphically, mathematically, etc.) 

118 (7%) 206 (12%) 433 (26%) 475 (28%) 449 (27%) 1681 3.55 1.20 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻ ƎŀƛƴΣέ н Ґ ά! ƭƛǘǘƭŜ ƎŀƛƴΣέ о Ґ ά{ƻƳŜ ƎŀƛƴΣέ п Ґ ά[ŀǊƎŜ ƎŀƛƴΣέ р Ґ ά9ȄǘǊŜƳŜ ƎŀƛƴέΦ 

 
 

AS A RESULT OF YOUR GEMS EXPERIENCE, how much did you GAIN in the following areas? 

 1 2 3 4 5 n Avg. SD 

Sticking with a task until it is complete 78 (5%) 126 (7%) 383 (23%) 575 (34%) 526 (31%) 1688 3.80 1.10 

Making changes when things do not go as 
planned 

66 (4%) 142 (8%) 383 (23%) 592 (35%) 500 (30%) 1683 3.78 1.08 

Working collaboratively with a team 46 (3%) 127 (8%) 308 (18%) 530 (31%) 672 (40%) 1683 3.98 1.06 

Communicating effectively with others 54 (3%) 142 (8%) 345 (21%) 543 (32%) 595 (35%) 1679 3.88 1.08 

LƴŎƭǳŘƛƴƎ ƻǘƘŜǊǎΩ ǇŜǊǎǇŜŎǘƛǾŜǎ ǿƘŜƴ ƳŀƪƛƴƎ 
decisions 

62 (4%) 158 (9%) 357 (21%) 533 (32%) 572 (34%) 1682 3.83 1.11 
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Sense of being part of a learning community 67 (4%) 165 (10%) 325 (19%) 557 (33%) 570 (34%) 1684 3.83 1.12 

Building relationships with professionals in a 
field 

111 (7%) 170 (10%) 348 (21%) 510 (30%) 543 (32%) 1682 3.72 1.20 

Connecting a topic or field and your personal 
values 

101 (6%) 186 (11%) 350 (21%) 518 (31%) 530 (31%) 1685 3.71 1.19 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻ ƎŀƛƴΣέ н Ґ ά! ƭƛǘǘƭŜ ƎŀƛƴΣέ о Ґ ά{ƻƳŜ ƎŀƛƴΣέ п Ґ ά[ŀǊƎŜ ƎŀƛƴΣέ р Ґ ά9ȄǘǊŜƳŜ ƎŀƛƴέΦ 

 
 

AS A RESULT OF YOUR GEMS EXPERIENCE, how much did you GAIN in the following areas? 

 1 2 3 4 5 n Avg. SD 

Interest in a new STEM topic or field 118 (7%) 184 (10%) 427 (24%) 557 (31%) 520 (29%) 1806 3.65 1.18 

Clarifying a STEM career path 167 (9%) 227 (13%) 476 (26%) 512 (28%) 423 (23%) 1805 3.44 1.23 

Sense of accomplishing something in STEM 70 (4%) 157 (9%) 346 (19%) 611 (34%) 619 (34%) 1803 3.86 1.10 

Building academic credentials in STEM 110 (6%) 157 (9%) 422 (23%) 597 (33%) 510 (28%) 1796 3.69 1.15 

Feeling prepared for more challenging STEM 
activities 

69 (4%) 158 (9%) 342 (19%) 599 (33%) 640 (35%) 1808 3.88 1.11 

Confidence to do well in future STEM courses 67 (4%) 150 (8%) 335 (19%) 603 (33%) 646 (36%) 1801 3.89 1.10 

Confidence to contribute to STEM 84 (5%) 145 (8%) 397 (22%) 574 (32%) 606 (34%) 1806 3.82 1.12 

Thinking creatively about a STEM project or 
activity 

79 (4%) 150 (8%) 305 (17%) 564 (31%) 707 (39%) 1805 3.93 1.13 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻ ƎŀƛƴΣέ н Ґ ά! ƭƛǘǘƭŜ ƎŀƛƴΣέ о Ґ ά{ƻƳŜ ƎŀƛƴΣέ п Ґ ά[ŀǊƎŜ ƎŀƛƴΣέ р Ґ ά9ȄǘǊŜƳŜ ƎŀƛƴέΦ 

 
 

AS A RESULT OF YOUR GEMS EXPERIENCE, how much MORE or LESS likely are you to engage in the following activities in science, 
technology, engineering, or mathematics (STEM) outside of school requirements or activities? 

 1 2 3 4 5 n Avg. SD 

Visit a science museum or zoo 79 (4%) 67 (4%) 941 (52%) 485 (27%) 241 (13%) 1813 3.41 0.92 

Watch or read non-fiction STEM 83 (5%) 122 (7%) 892 (49%) 530 (29%) 184 (10%) 1811 3.34 0.91 

Look up STEM information at a library or on the 
internet 

85 (5%) 98 (5%) 710 (39%) 643 (36%) 274 (15%) 1810 3.51 0.97 

Tinker (play) with a mechanical or electrical 
device 

31 (2%) 60 (3%) 491 (27%) 677 (37%) 551 (30%) 1810 3.92 0.93 

Work on solving mathematical or scientific 
puzzles 

47 (3%) 78 (4%) 644 (36%) 649 (36%) 383 (21%) 1801 3.69 0.94 

Design a computer program or website 102 (6%) 107 (6%) 798 (44%) 452 (25%) 347 (19%) 1806 3.46 1.04 

Observe things in nature (plant growth, animal 
behavior, stars or planets, etc.) 

59 (3%) 85 (5%) 853 (47%) 508 (28%) 307 (17%) 1812 3.51 0.94 

Talk with friends or family about STEM 60 (3%) 68 (4%) 568 (31%) 671 (37%) 443 (24%) 1810 3.76 0.97 

Mentor or teach other students about STEM 65 (4%) 92 (5%) 598 (33%) 628 (35%) 420 (23%) 1803 3.69 1.00 

Help with a community service project that 
relates to STEM 

54 (3%) 72 (4%) 642 (36%) 634 (35%) 394 (22%) 1796 3.69 0.96 
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Participate in a STEM club, student association, 
or professional organization 

62 (3%) 64 (4%) 557 (31%) 676 (37%) 449 (25%) 1808 3.77 0.98 

Participate in STEM camp, fair, or competition 53 (3%) 78 (4%) 528 (29%) 655 (36%) 492 (27%) 1806 3.81 0.98 

Take an elective (not required) STEM class 60 (3%) 68 (4%) 549 (31%) 634 (35%) 479 (27%) 1790 3.78 0.99 

Work on a STEM project or experiment in a 
university or professional setting 

41 (2%) 66 (4%) 542 (30%) 636 (35%) 517 (29%) 1802 3.84 0.96 

Receive an award or special recognition for 
STEM accomplishments 

36 (2%) 48 (3%) 487 (27%) 658 (37%) 572 (32%) 1801 3.93 0.93 

Note. Response scale: 1 = άaǳŎƘ ƭŜǎǎ ƭƛƪŜƭȅΣέ н Ґ ά[Ŝǎǎ ƭƛƪŜƭȅΣέ о Ґ ά!ōƻǳǘ ǘƘŜ ǎŀƳŜ ōŜŦƻǊŜ ŀƴŘ ŀŦǘŜǊΣέ п Ґ άaƻǊŜ ƭƛƪŜƭȅΣέ р Ґ άaǳŎƘ 
ƳƻǊŜ ƭƛƪŜƭȅέΦ 

 
 

How far did you want to go in school BEFORE participating in GEMS? 

 Freq. % 

Graduate from high school 204 12% 

Go to a trade or vocational school 13 1% 

Go to college for a little while 65 4% 

CƛƴƛǎƘ ŎƻƭƭŜƎŜ όƎŜǘ ŀ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜύ 638 38% 

Get more education after college 744 45% 

Total 1664 100% 

 
 

How far did you want to go in school AFTER participating in GEMS? 

 Freq. % 

Graduate from high school 45 3% 

Go to a trade or vocational school 10 1% 

Go to college for a little while 47 3% 

CƛƴƛǎƘ ŎƻƭƭŜƎŜ όƎŜǘ ŀ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜύ 527 32% 

Get more education after college 1038 62% 

Total 1667 100% 

 
 

BEFORE GEMS, what kind of work did you expect to be doing when you are 30 years old (select the ONE answer that best 
describes your career goals BEFORE GEMS) 

 Freq. %   Freq. % 

Undecided 245 15%  Teaching, non-STEM 20 1% 

Science (no specific subject) 85 5% 
 Medicine (doctor, dentist, veterinarian, 

etc.) 
246 15% 

Physical science (physics, chemistry, 
astronomy, materials science, etc.) 

49 3% 
 Health (nursing, pharmacy, technician, 

etc.) 
35 2% 
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Biological science 71 4%  Social science (psychologist, sociologist) 15 1% 

Earth, atmospheric or oceanic science 15 1%  Business 39 2% 

Agricultural science 6 <1%  Law 44 3% 

Environmental science 12 1%  English/language arts 7 <1% 

Computer science 82 5%  Farming 4 <1% 

Technology 52 3%  Military, police, or security 70 4% 

Engineering 261 16%  Art (writing, dancing, painting, etc.) 59 4% 

Mathematics or statistics 25 1% 
 Skilled trade (carpenter, electrician, 

plumber, etc.) 
1 <1% 

Teaching, STEM 12 1%  Other, (specify): 226 13% 

    Total 1681 100% 

Note: Other = STEM careers (n = 75), STEM-related careers (n = 42), Non-{¢9a ŎŀǊŜŜǊǎ όмлнύΣ ά9ǾŜǊȅǘƘƛƴƎέΣ ŀƴŘ άaǳƭǘƛǇƭŜέΦ 

 
 

AFTER GEMS, what kind of work do you expect to be doing when you are 30 years old? (select the ONE answer that best describes 
your career goals AFTER GEMS) 

 Freq. %   Freq. % 

Undecided 217 13%  Teaching, non-STEM 10 1% 

Science (no specific subject) 105 6% 
 Medicine (doctor, dentist, veterinarian, 

etc.) 
237 14% 

Physical science (physics, chemistry, 
astronomy, materials science, etc.) 

68 4% 
 Health (nursing, pharmacy, technician, 

etc.) 
32 2% 

Biological science 88 5%  Social science (psychologist, sociologist) 18 1% 

Earth, atmospheric or oceanic science 17 1%  Business 28 2% 

Agricultural science 6 <1%  Law 36 2% 

Environmental science 11 1%  English/language arts 3 <1% 

Computer science 99 6%  Farming 1 <1% 

Technology 62 4%  Military, police, or security 65 4% 

Engineering 290 17%  Art (writing, dancing, painting, etc.) 32 2% 

Mathematics or statistics 25 1% 
 Skilled trade (carpenter, electrician, 

plumber, etc.) 
1 <1% 

Teaching, STEM 14 1%  Other, (specify): 214 13% 

    Total 1679 100% 

Note. Other = STEM careers (n = 84), STEM-related careers (n = 40), Non-{¢9a ŎŀǊŜŜǊǎ όунύΣ ά9ǾŜǊȅǘƘƛƴƎέ όƴ Ґ оύΣ άhǘƘŜǊέΣ άbƻƴŜΣ 
LϥƳ ǊƛŎƘ ŜƴƻǳƎƘ ŀǘ олέΣ ŀƴŘ άaǳƭǘƛǇƭŜέΦ 
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When you are 30, to what extent do you expect to use your STEM knowledge, skills, and/or 
abilities in your work? 

 Freq. % 

not at all 23 1% 

less than 25% of the time 81 5% 

26% to 50% of the time 215 13% 

51% to 75% of the time 515 31% 

76% to 100% of the time 815 49% 

Total 1649 100% 

 
 

How many times have you participated in any of the following Army Educational Outreach Programs? If you have not heard of an 
AEOP, select "Never heard of it." If you have heard of an AEOP but never participated, select "Never." 

 0 1 2 3 4 n Avg. SD 

Camp Invention 785 (47%) 698 (42%) 85 (5%) 47 (3%) 40 (2%) 1655 1.34 0.78 

eCYBERMISSION 671 (41%) 873 (53%) 51 (3%) 32 (2%) 23 (1%) 1650 1.19 0.60 

Junior Solar Sprint (JSS) 716 (43%) 849 (52%) 42 (3%) 29 (2%) 11 (1%) 1647 1.14 0.51 

West Point Bridge Design Contest (WPBDC) 639 (39%) 893 (54%) 52 (3%) 32 (2%) 31 (2%) 1647 1.21 0.64 

Junior Science & Humanities Symposium (JSHS) 704 (43%) 817 (50%) 38 (2%) 40 (2%) 21 (1%) 1620 1.20 0.62 

Gains in the Education of Mathematics and 
Science (GEMS) 

171 (10%) 302 (18%) 586 (36%) 306 (19%) 282 (17%) 1647 2.38 1.01 

GEMS Near Peers 474 (29%) 922 (56%) 103 (6%) 65 (4%) 82 (5%) 1646 1.41 0.88 

UNITE 721 (44%) 843 (51%) 32 (2%) 33 (2%) 17 (1%) 1646 1.16 0.56 

Science & Engineering Apprenticeship Program 
(SEAP) 

604 (37%) 923 (56%) 49 (3%) 38 (2%) 33 (2%) 1647 1.21 0.66 

Research & Engineering Apprenticeship 
Program (REAP) 

657 (40%) 883 (54%) 43 (3%) 34 (2%) 30 (2%) 1647 1.20 0.64 

High School Apprenticeship Program (HSAP) 699 (43%) 856 (52%) 36 (2%) 30 (2%) 23 (1%) 1644 1.17 0.59 

College Qualified Leaders (CQL) 727 (44%) 834 (51%) 31 (2%) 33 (2%) 20 (1%) 1645 1.17 0.59 

Undergraduate Research Apprenticeship 
Program (URAP) 

739 (45%) 823 (50%) 27 (2%) 35 (2%) 21 (1%) 1645 1.18 0.60 

Science Mathematics, and Research for 
Transformation (SMART) College Scholarship 

731 (44%) 800 (49%) 43 (3%) 39 (2%) 35 (2%) 1648 1.25 0.71 

National Defense Science & Engineering 
Graduate (NDSEG) Fellowship 

820 (50%) 743 (45%) 28 (2%) 33 (2%) 23 (1%) 1647 1.20 0.64 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ л Ґ άbŜǾŜǊ ƘŜŀǊŘ ƻŦ ƛǘΣέ м Ґ άbŜǾŜǊΣέ н Ґ άhƴŎŜΣέ оҐ ά¢ǿƛŎŜΣέ п Ґ ά¢ƘǊŜŜ ƻǊ ƳƻǊŜ ǘƛƳŜǎέΦ 

 
 



   

 

  AP-32            

    

How interested are you in participating in the following programs in the future? 

 1 2 3 4 n Avg. SD 

Camp Invention 706 (43%) 455 (28%) 306 (19%) 178 (11%) 1645 1.97 1.02 

eCYBERMISSION 736 (45%) 410 (25%) 305 (19%) 189 (12%) 1640 1.97 1.05 

Junior Solar Sprint (JSS) 775 (47%) 396 (24%) 282 (17%) 180 (11%) 1633 1.92 1.04 

West Point Bridge Design Contest (WPBDC) 653 (40%) 395 (24%) 347 (21%) 237 (15%) 1632 2.10 1.09 

Junior Science & Humanities Symposium (JSHS) 725 (45%) 381 (23%) 310 (19%) 206 (13%) 1622 2.00 1.07 

Gains in the Education of Mathematics and Science (GEMS) 215 (13%) 228 (13%) 301 (18%) 969 (57%) 1713 3.18 1.08 

GEMS Near Peers 373 (22%) 328 (19%) 422 (25%) 589 (34%) 1712 2.72 1.15 

UNITE 720 (44%) 379 (23%) 324 (20%) 210 (13%) 1633 2.01 1.07 

Science & Engineering Apprenticeship Program (SEAP) 487 (30%) 332 (20%) 402 (24%) 423 (26%) 1644 2.46 1.16 

Research & Engineering Apprenticeship Program (REAP) 578 (35%) 362 (22%) 354 (22%) 345 (21%) 1639 2.28 1.15 

High School Apprenticeship Program (HSAP) 563 (34%) 387 (24%) 335 (20%) 353 (22%) 1638 2.29 1.15 

College Qualified Leaders (CQL) 631 (39%) 382 (23%) 335 (20%) 287 (18%) 1635 2.17 1.12 

Undergraduate Research Apprenticeship Program (URAP) 639 (39%) 389 (24%) 311 (19%) 297 (18%) 1636 2.16 1.13 

Science Mathematics, and Research for Transformation 
(SMART) College Scholarship 

507 (31%) 344 (21%) 362 (22%) 430 (26%) 1643 2.44 1.18 

National Defense Science & Engineering Graduate (NDSEG) 
Fellowship 

638 (39%) 379 (23%) 332 (20%) 294 (18%) 1643 2.17 1.13 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻǘ ŀǘ ŀƭƭΣέ н Ґ ά! ƭƛǘǘƭŜΣέ о Ґ ά{ƻƳŜǿƘŀǘΣέ п Ґ ά±ŜǊȅ ƳǳŎƘέΦ 

 
 

How many jobs/careers in science, technology, engineering, or math (STEM) did you learn 
about during GEMS? 

 Freq. % 

None 43 2% 

1 55 3% 

2 97 6% 

3 217 12% 

4 187 11% 

5 or more 1146 66% 

Total 1745 100% 
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How many Department of Defense (DoD) STEM jobs/careers did you learn about during 
GEMS? 

 Freq. % 

None 267 16% 

1 141 9% 

2 222 13% 

3 334 20% 

4 151 9% 

5 or more 538 33% 

Total 1653 100% 

 
 

Rate how much you agree or disagree with each of the following statements about Department of Defense (DoD) researchers and 
research: 

 1 2 3 4 5 n Avg. SD 

DoD researchers advance science and 
engineering fields 

31 (2%) 24 (1%) 333 (20%) 703 (43%) 542 (33%) 1633 4.04 0.87 

DoD researchers develop new, cutting edge 
technologies 

23 (1%) 33 (2%) 300 (18%) 671 (41%) 601 (37%) 1628 4.10 0.87 

DoD researchers support non-defense related 
advancements in science and technology 

45 (3%) 64 (4%) 496 (30%) 618 (38%) 405 (25%) 1628 3.78 0.96 

DoD researchers solve real-world problems 23 (1%) 25 (2%) 294 (18%) 649 (40%) 642 (39%) 1633 4.14 0.86 

DoD research is valuable to society 29 (2%) 21 (1%) 294 (18%) 590 (36%) 698 (43%) 1632 4.17 0.89 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ ά{ǘǊƻƴƎƭȅ 5ƛǎŀƎǊŜŜΣέ н Ґ ά5ƛǎŀƎǊŜŜΣέ о Ґ άbŜƛǘƘŜǊ !ƎǊŜŜ ƴƻǊ 5ƛǎŀƎǊŜŜΣέ п Ґ ά!ƎǊŜŜΣέ р Ґ ά{ǘǊƻƴƎƭȅ !ƎǊŜŜέΦ 

 
 

Which of the following statements describe you after participating in GEMS? 

 1 2 3 4 n Avg. SD 

I am more confident in my STEM knowledge, skills, and 
abilities 

93 (5%) 184 (11%) 954 (55%) 500 (29%) 1731 3.08 0.78 

I am more interested in participating in STEM activities 
outside of school requirements 

190 (12%) 122 (7%) 722 (44%) 607 (37%) 1641 3.06 0.95 

I am more aware of other AEOPs 201 (12%) 167 (10%) 731 (45%) 532 (33%) 1631 2.98 0.96 

I am more interested in participating in other AEOPs 110 (6%) 311 (18%) 857 (50%) 426 (25%) 1704 2.94 0.83 

I am more interested in taking STEM classes in school 64 (4%) 554 (34%) 627 (38%) 390 (24%) 1635 2.82 0.84 

I am more interested in attending college 139 (9%) 355 (22%) 754 (46%) 384 (24%) 1632 2.85 0.88 

I am more interested in earning a STEM degree in college 145 (8%) 336 (20%) 831 (49%) 400 (23%) 1712 2.87 0.87 

I am more interested in pursuing a STEM career 174 (11%) 138 (8%) 780 (48%) 549 (33%) 1641 3.04 0.92 

I am more aware of DoD STEM research and careers 157 (10%) 154 (9%) 768 (47%) 561 (34%) 1640 3.06 0.90 
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I have a greater appreciation of DoD STEM research and 
careers 

341 (21%) 205 (13%) 713 (43%) 381 (23%) 1640 2.69 1.05 

I am more interested in pursuing a STEM career with the 
DoD 

93 (5%) 184 (11%) 954 (55%) 500 (29%) 1731 3.08 0.78 

Note. Response scale: 1 Ґ ά5ƛǎŀƎǊŜŜ ς ¢Ƙƛǎ ŘƛŘ ƴƻǘ ƘŀǇǇŜƴΣέ 2 Ґ ά5ƛǎŀƎǊŜŜ ς ¢Ƙƛǎ ƘŀǇǇŜƴŜŘ ōǳǘ ƴƻǘ ōŜŎŀǳǎŜ ƻŦ D9a{Σέ 3 Ґ ά!ƎǊŜŜ ς 
D9a{ ŎƻƴǘǊƛōǳǘŜŘΣέ 4 Ґ ά!ƎǊŜŜ ς D9a{ ǿŀǎ ǇǊƛƳŀǊȅ ǊŜŀǎƻƴέΦ 
 
 
**Data from GEMS registration/application records*** 

How did you learn about GEMS? (check all that apply) (n = 1637) 

 Freq. %   Freq. % 

Program or AEOP website 330 20%  
Extended family member (grandparents, 
aunts, uncles, cousins) 

38 2% 

Facebook, Twitter, Pinterest, or other 
social media 

10 1%  Friend of the family 402 25% 

School or university newsletter, email, or 
website 

187 11%  Teacher or professor 235 14% 

News story or other media coverage 14 1%  Guidance counselor 38 2% 

Past participant of GEMS 512 31%  Mentor  from GEMS 40 2% 

Friend 237 14%  
Someone who works at an Army 
laboratory 

134 8% 

Immediate family member (mother, 
father, siblings) 

416 25%  Other, (specify): 113 7% 

bƻǘŜΦ hǘƘŜǊ Ґ άмлл .ƭŀŎƪ aŜƴ ƻŦ DǊŜŀǘŜǊ ²ŀǎƘƛƴƎǘƻƴΣ 5/έ όƴ Ґ мсύΣ άa²wέ όƴ Ґ рύΣ ά5ǊΦ /ƭȅǘǊƛŎŜ ²ŀǘǎƻƴέ όƴ Ґ оύΣ ά{¢9a CƛŜǎǘŀέ όƴ 
Ґ оύΣ ά!ƛǊ CƻǊŎŜ .ŀǎŜέ όƴ Ґ нύΣ ά!ǳƴǘ ŀƴŘ ¦ƴŎƭŜ ƛƴ ǘƘŜ ¦{ !ǊƳȅέ όƴ Ґ нύΣ ά.ƻȅǎŎƻǳǘǎ ƻŦ !ƳŜǊƛŎŀέ όƴ Ґ нύΣ ά/ŀǊŜŜǊ ¢ŜŎƘƴƻƭƻƎȅ /enter 
hǇŜƴ IƻǳǎŜέ όƴ Ґ нύΣ ά5ƻǾŜǊ !C. ŜƳŀƛƭέ όƴ Ґ нύΣ άaŀǊŎƻ /ƛŀǾƻƭƛƴƻέ όƴ Ґ нύΣ άaL¢w9 9ƳǇƭƻȅŜŜέ όƴ Ґ нύΣ άaƻǘƘŜǊ ǿƻǊƪǎ ŦƻǊ 
¦{!awa/ ŀǘ CƻǊǘ 5ŜǘǊƛŎƪέ όƴ Ґ нύΣ ά¦{!awL/5έ όƴ Ґ нύΣ ά! .ŜǘǘŜǊ /ƘŀƴŎŜέΣ ά!9ht ōƻƻǘƘ ŀǘ ǎǘŀǘŜ C[[ ŎƻƳǇŜǘƛǘƛƻƴέΣ ά!ƛǊ CƻǊŎŜ 
/ŀǇǘŀƛƴκ¦ƴŎƭŜέΣ ά!ǘ ŀ DƛǊƭ {Ŏƻǳǘ ǎŜǾƛŎŜ ǳƴƛǘ ƳŜŜǘƛƴƎέΣ ά!ǘǘŜƴŘŜŘ [ŀǎǘ ¸ŜŀǊέΣ ά!ǘǘŜƴŘŜŘ ¦{b! {¢9a ǇǊƻƎǊŀƳέΣ ά.ƛƻƳŜŘƛŎŀƭ 
/ƻƻǊŘƛƴŀǘƻǊέΣ ά.ƻƻǘƘ ŀǘ CǊŜŘŜǊƛŎƪ CŀƛǊέΣ ά.ǊƻǘƘŜǊ-tǊƛƻǊ ǇŀǊǘƛŎƛǇŀƴǘέΣ ά/ŀǊŜŜǊ ¢ŜŎƘƴƻƭƻƎȅ /ŜƴǘŜǊ hǇŜƴ IƻǳǎŜέΣ ά/ŀǊƻƭ 5ȅŜǊέΣ 
ά/ƘǳǊŎƘ aŜƳōŜǊέΣ ά/ƻƴǎƛǎǘŀƴǘ ŎƻƳŜǊέΣ ά/ƻƻǊŘƛƴŀǘƻǊΣ Dƭƻōŀƭ {ǘǳŘƛŜǎ ŀƴŘ LƴǘŜǊƴŀǘƛƻƴŀƭ .ŀŎŎŀƭŀǳǊŜŀǘŜ ŀǘ 9ŘƎŜǿƻƻŘ IƛƎƘ {ŎƘƻƻƭέΣ 
ά/tмс hŦŦƛŎŜέΣ ά/{{/έΣ άŘŀŘ ǊŜŎŜƛǾŜŘ ŜƳŀƛƭέΣ ά5ŀŘ ǿƻǊƪǎ ƻƴ ōŀǎŜΦέΣ ά5/ {¢9a CŀƛǊέΣ ά5ǊΦ  aŀǊƎŜǊȅ !ƴŘŜǊǎƻƴέΣ ά5ǊΦ /Φ ²ŀǘǎƻƴ   
όtǊƻŦŜǎǎƻǊ ƻŦ .ƛƻƭƻƎȅ ŀǘ 5{¦ύέΣ ά9a!L[ ¢h ahaέ{ /h²hwY9wέΣ ά9ƴƎƛƴŜŜǊƛƴƎ ȅƻǳǊ ¢ƻƳƻǊǊƻǿέΣ άCƛǊǎǘ {ŜƎŜŀƴǘέΣ άŦƻǊƳŜǊ ŎŀƳǇŜǊέΣ 
άCǊƛŜƴŘ ƻŦ ǇŀǊŜƴǘέΣ άŦǊƻƳ ŀ {¢9a ǿƻǊƪǎƘƻǇ ŀǘ ŀ 5/ ǎŎƘƻƻƭέΣ άDƛǊƭ tƻǿŜǊ 9ȄǇƻέΣ άDƛǊƭ {Ŏƻǳǘ [ŜŀŘŜǊέΣ άƎƻǘ ŜƳŀƛƭ ōŜŎŀǳǎŜ ƛ ǿŀǎ 
ǇŀǊǘƛŎƛǇŀƴǘ ƛƴ ǇǊƛƻǊ ȅŜŀǊέΣ άDǊŜŀǘ CǊŜŘŜǊƛŎƪ CŀƛǊέΣ άƘƻƳŜǎŎƘƻƻƭ ǎǳǇǇƻǊǘ ƎǊƻǳǇέΣ άaŜǘǊƻ ²ŀǊǊƛƻǊǎ {¢9a Ŝ-ƳŀƛƭέΣ άaƛƭƛǘŀǊȅ 
AffiliaǘƛƻƴέΣ άƳƛƭƛǘŀǊȅ ŜƳŀƛƭέΣ άaƻƳ ǊŜŎŜƛǾŜŘ ŦƭȅŜǊ ŀǘ ǿƻǊƪέΣ άaȅ ōǊƻǘƘŜǊ ǿŀǎ ŀ ǇǊƛƻǊ ǇŀǊǘƛŎƛǇŀƴǘ ŀƴŘ ǊŜŀƭƭȅ ŜƴƧƻȅŜŘ ǘƘŜ ǇǊƻƎǊŀƳΦέΣ 
άaȅ ōǊƻǘƘŜǊǎ ŀǘǘŜƴŘŜŘέΣ άaȅ ƎǊǊƪŜǊŀƴŘƳƻǘƘŜǊ Ŏƻ-ǿƻέΣ άaȅ ƭƛǘǘƭŜ ōǊƻǘƘŜǊ ōǊƻǳƎƘǘ ƘƻƳŜ ŀ ŦƭȅŜǊ ŦƻǊ ǘƘŜ D9aǎ ǇǊƻƎǊŀƳΦέΣ άƳȅ 
ƳƻƳΩǎ ŎƻƭƭŜŀƎǳŜέΣ άbŜǿǎǇŀǇŜǊέΣ άhƭŘŜǊ ǎƛōƭƛƴƎ ŀǘǘŜƴŘŜŘέΣ άƻƭŘŜǊ ǎƛōƭƛƴƎ ǇŀǊǘƛŎƛǇŀǘŜŘέΣ άtŀǊŜƴǘ !Ŏǘƛƻƴ ƎǊƻǳǇ ŀǘ tŀǳƭέΣ άtŀǊŜƴǘ ƻŦ 
ǇǊƛƻǊ ǇŀǊǘƛŎƛǇŀƴǘέΣ άǇŀǊŜƴǘǎέΣ άǇŀǊŜƴǘΩǎ ƛƴǘŜǊƴŜǘ ǎŜŀǊŎƘέΣ άǇŀǊǘƛŎƛǇŀǘŜŘ ƭŀǎǘ ȅŜŀǊΗέΣ άǇŀǎǘ ǘŜŀŎƘŜǊέΣ άtŀǘ ǇǊƛŎŜέΣ άǇǊŜǾƛƻǳǎ 
participationέΣ άwŀƴŘȅ aŎ/ŀƛƴ aŜǘǊƻ ²ŀǊǊƛƻǊǎέΣ άwŜŎƻƳƳŜƴŘŜŘ ōȅ {ŎƘƻƻƭέΣ άwƘƻƴŘŀ DǊŀǎōŜǊƎŜǊέΣ ά{ŎƘƻƻƭ {ǘŀŦŦ ƳŜƳōŜǊέΣ 
ά{ŎƻǳǘƛƴƎ /ƻǳƴŎƛƭέΣ άǎŜŀǊŎƘ ŜƴƎƛƴŜέΣ ά{ŜŀǊŎƘŜŘ ƛǘ ǳǇέΣ ά{ƛǎǘŜǊ ŀǘǘŜƴŘŜŘέΣ ά{ƛǎǘŜǊ ŀǘǘŜƴŘŜŘ ǇǊƻƎǊŀƳ ƭŀǎǘ ȅŜŀǊέΣ ά{ƻŎƛŀƭ ²ƻǊƪŜǊέΣ 
ά{{D aƛǘŎƘŜƭƭ aŎƪƴƛƎƘǘέΣ ά{ǘŀŎȅ wƻōƛƴǎƻƴέΣ ά{¢9a ǿŜōǎƛǘŜέΣ ά¦ƴŎƭŜ ƛǎ ǇƻǎǘŘƻŎǘƻǊŀƭ ŦŜƭƭƻǿ ŀǘ ![/έΣ ά¦{!{9CέΣ άǿŜō ǎŜŀǊŎƘ - found 
ǘƘƛǎ ƻƴ ŀ ǎŎƛŜƴŎŜ ŀƴŘ ǘŜŎƘƴƻƭƻƎȅ ŦƻǊ ƪƛŘǎ ǿŜōǎƛǘŜέΣ ŀƴŘ άǿƻǊƪŜǊ ŦǊƻƳ ǇǊƻǾƛƴƎ ƎǊƻǳƴŘέΦ 

 
 
 



   

 

  AP-35            

    

 
***Data from GEMS registration/application records*** 

How motivating were the following factors in your decision to participate in GEMS? 

 1 2 3 4 n Avg. SD 

Teacher/Professor encouragement 91 (6%) 93 (6%) 427 (29%) 886 (59%) 1497 3.41 0.86 

 An academic requirement or school grade 322 (22%) 216 (15%) 381 (26%) 560 (38%) 1479 2.80 1.16 

 Learning something new or interesting 2 (0%) 2 (0%) 78 (5%) 1433 (95%) 1515 3.94 0.26 

 The program mentor 164 (11%) 139 (9%) 487 (33%) 681 (46%) 1471 3.15 0.99 

 Resume/college application building 116 (8%) 174 (12%) 474 (32%) 726 (49%) 1490 3.21 0.93 

 Networking opportunities 138 (9%) 196 (13%) 469 (32%) 678 (46%) 1481 3.14 0.97 

 Interest in Science, Technology, Engineering, 
and Mathematics (STEM) 

2 (0%) 7 (0%) 86 (6%) 1416 (94%) 1511 3.93 0.29 

 Interest in STEM careers with the Army 72 (5%) 202 (14%) 520 (35%) 694 (47%) 1488 3.23 0.86 

 Having fun 4 (0%) 26 (2%) 201 (13%) 1277 (85%) 1508 3.82 0.44 

 Earning money over the summer 97 (7%) 191 (13%) 487 (33%) 716 (48%) 1491 3.22 0.91 

 Doing something with friends 59 (4%) 150 (10%) 459 (31%) 816 (55%) 1484 3.37 0.82 

 Using advanced laboratory technology 6 (0%) 20 (1%) 169 (11%) 1311 (87%) 1506 3.85 0.42 

 Expanding laboratory or research skills 5 (0%) 31 (2%) 215 (14%) 1256 (83%) 1507 3.81 0.47 

 Learning in ways that are not possible in school 3 (0%) 8 (1%) 139 (9%) 1357 (90%) 1507 3.89 0.35 

 Serving the community or country 26 (2%) 95 (6%) 454 (30%) 921 (62%) 1496 3.52 0.69 

 Parent encouragement 11 (1%) 43 (3%) 322 (21%) 1136 (75%) 1512 3.71 0.56 

bƻǘŜΦ wŜǎǇƻƴǎŜ ǎŎŀƭŜΥ м Ґ άbƻǘ ŀǘ ŀƭƭ ƳƻǘƛǾŀǘƛƴƎέΣ н Ґ άbƻǘ ǘƻƻ ƳƻǘƛǾŀǘƛƴƎΣέ о Ґ ά{ƻƳŜǿƘŀǘ ƳƻǘƛǾŀǘƛƴƎέΣ п Ґ ά±ŜǊȅ 
ƳƻǘƛǾŀǘƛƴƎέΦ 
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Appendix C  

FY14 GEMS  Mentor Questionnaire and Data Summaries  
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2014 Gains in the Education of Mathematics and Science (GEMS): GEMS Mentor Survey 
 
Virginia Tech is conducting an evaluation study on behalf of the Academy of Applied Science and the U.S. Army to determine how 
well JSHS is achieving its goals of promoting student interest and engagement in science, technology, engineering, and mathematics 
(STEM). As part of this study Virginia Tech is surveying adults who participate in JSHS in the capacity of STEM mentors (e.g., 
instructors, research mentors, or competition advisors). The questionnaire will collect information about you, your experiences in 
school, and your experiences in JSHS. The results of this survey will be used to help us improve JSHS and to report to the 
organizations that support JSHS.          
 
About this survey: 

¶ This research protocol has been approved for use with human subjects by the Virginia Tech IRB office.  

¶ Although this questionnaire is not anonymous, it is CONFIDENTIAL. Prior to analysis and reporting responses will be de-
identified and no one will be able to connect your responses to you or your apprentice's name.   

¶ Only AEOP evaluation personnel will have access to completed questionnaires and personal information will be stored 
securely.         

¶ Responding to this survey is VOLUNTARY. You are not required to participate, although we hope you do because your 
responses will provide valuable information for meaningful and continuous improvement.              

¶ If you provide your email address, the AEOP may contact you in the future to ask about you or your students.                
 
 
If you have any additional questions or concerns, please contact one of the following people:         
 
Tanner Bateman, Virginia Tech  
Senior Project Associate, AEOPCA  
(540) 231-4540, tbateman@vt.edu        
 
Rebecca Kruse, Virginia Tech  
Evaluation Director, AEOPCA  
(540) 315-5807, rkruse75@vt.edu        
 
 
Q1 Do you agree to participate in this survey? (required) 
¿ Yes, I agree to participate in this survey 
¿ No, I do not wish to participate in this survey 
If No, I do not wish to partic... Is Selected, Then Skip To End of Survey 
 
Q2 Please provide your personal information below: (required) 

First Name __________________________________________________________ 
Last Name __________________________________________________________ 

 
Q3 Please provide your email address: (optional) 

Email ____________________________________________________________ 
 
Q4 What is your gender? 
¿ Male  

¿ Female  

¿ Choose not to report  
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Q5 What is your race or ethnicity? 
¿ Hispanic or Latino  

¿ Asian  

¿ Black or African American  

¿ Native American or Alaska Native  

¿ Native Hawaiian or Other Pacific Islander  

¿ White  

¿ Other race or ethnicity, (specify):  ____________________ 

¿ Choose not to report  

 
Q6 Which of the following BEST describes your current occupation (select ONE) 
¿ Teacher   

¿ Other school staff  

¿ University educator  

¿ Scientist, Engineer, or Mathematician in training (undergraduate or graduate student, etc.)  

¿ Scientist, Engineer, or Mathematics professional  

¿ Other, (specify):  ____________________ 

 
Q7 Which of the following BEST describes your organization? (select ONE) 
¿ No organization  

¿ School or district (K-12)  

¿ State educational agency  

¿ Institution of higher education (vocational school, junior college, college, or university)  

¿ Industry  

¿ Department of Defense or other government agency  

¿ Non-profit   

¿ Other, (specify):  ____________________ 

 
Answer If Which of the following BEST describes your current occupation (select ONE)  Teacher  Is Selected Or Which of the 

following BEST describes your current occupation (select ONE) Other school staff Is Selected 

Q8 What grade level(s) do you teach? (Select all that apply) 
Ç Upper elementary school  

Ç Middle school  

Ç High school  

 
Answer If Which of the following BEST describes your current occupation (select ONE)  Teacher  Is Selected Or Which of the 

following BEST describes your current occupation (select ONE) Other school staff Is Selected 

Q9 Which best describes the location of your school? 
¿ Frontier or tribal school  

¿ Rural (country)  

¿ Suburban  

¿ Urban (city)  
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Answer If Which of the following BEST describes your current occupation (select ONE)  Teacher  Is Selected Or Which of the 

following BEST describes your current occupation (select ONE) Other school staff Is Selected 

Q10 At what kind of school do you work? 
¿ Public school  

¿ Private school  

¿ Home school  

¿ Online school  

¿ Department of Defense school (DoDDS, DoDEA)  

 
Answer If Which of the following BEST describes your current occupation (select ONE)  Teacher  Is Selected Or Which of the 

following BEST describes your current occupation (select ONE) Other school staff Is Selected 

Q11 Do you work at a "Title-I" school? 
¿ Yes  

¿ No  

¿ I am not sure  

 
Answer If Which of the following BEST describes your current occupation (select ONE)  Teacher  Is Selected Or Which of the 

following BEST describes your current occupation (select ONE) Other school staff Is Selected 

Q12 Which of the following subjects do you teach? (Select all that apply) 
Ç Physical science (physics, chemistry, astronomy, materials science)  

Ç Biological science  

Ç Earth, atmospheric, or oceanic science  

Ç Agricultural science  

Ç Environmental science  

Ç Computer science  

Ç Technology  

Ç Engineering  

Ç Mathematics or statistics  

Ç Medical, health, or behavioral science  

Ç Social science (psychology, sociology, anthropology, etc.)  

Ç Other, (specify)  ____________________ 

 
Answer If Which of the following BEST describes your current occupation (select ONE) Scientist, Engineer, or Mathematician in 

training (undergraduate or graduate student, etc.) Is Selected Or Which of the following BEST describes your current occupation 

(select ONE) Scientist, Engineer, or Mathematics professional Is Selected 

Q13 Which of the following best describes your primary area of research? 
¿ Physical science (physics, chemistry, astronomy, materials science)  

¿ Biological science  

¿ Earth, atmospheric, or oceanic science  

¿ Agricultural science  

¿ Environmental science  

¿ Computer science  
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¿ Technology  

¿ Engineering  

¿ Mathematics or statistics  

¿ Medical, health, or behavioral science  

¿ Social science (psychology, sociology, anthropology, etc.)  

¿ Other, (specify)  ____________________ 

 
Q14 Where was the GEMS program located? 
¿ Army Medical Research and Material Command at Fort Detrick (Frederick, MD) 

¿ Army Aviation and Missile Research Development and Engineering Center (Huntsville, AL) 

¿ Army Aeromedical Research Laboratory (Fort Rucker, AL) 

¿ Army Medical Research Institute of Chemical Defense (Aberdeen, MD) 

¿ Army Research Institute for Surgical Research (San Antonio, TX) 

¿ Army Research Institute for Environmental Medicine (Natick, MA) 

¿ Armed Forces Medical Examiner System (Dover AFB, DE) 

¿ Walter Reed Army Institute of Research (Silver Spring, MD) 

¿ Walter Reed Army Institute of Research @ Wheaton High School (Wheaton, MD) 

¿ Army Research Laboratory-Aberdeen Proving Ground (Aberdeen, MD) 

¿ Army Research Laboratory-Adelphi (Adelphi, MD) 

¿ Army Research Laboratory-White Sands Missile Range (White Sands, NM) 

¿ Engineer Research & Development Center- Construction Engineering Research Laboratory  (Champaign, IL) 

¿ Engineer Research & Development Center-Mississippi (Vicksburg, MS) 

 
Q15 Which GEMS program(s) did you support? (Check all that apply) 
Ç GEMS 

Ç Beginning GEMS or GEMS-1 

Ç Beginning Engineering GEMS 

Ç Beginning Biomedical GEMS 

Ç Intermediate GEMS or GEMS-2 

Ç Intermediate Biomedical GEMS 

Ç Intermediate Engineering GEMS 

Ç Advanced GEMS or GEMS-3 

Ç Advanced Biomedical GEMS 

Ç Advanced Engineering GEMS 

Ç Advanced GEMS - Power 

Ç Advanced GEMS - Computer Science 

Ç Advanced GEMS - Advanced Topics 

Ç Environmental GEMS 

Ç Battlebots GEMS 

Ç CSI GEMS 

Ç GetGame GEMS 

Ç Robotics GEMS 
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Ç Physical Science & Forensic GEMS 

Ç Other, (specify):  ____________________ 

 
Q16 Which of the following BEST describes your role during GEMS? 
¿ Instructor (typically a University or Army Scientist or Engineer) 

¿ Near peer mentor 

¿ Resource teacher  

¿ Other, (specify)  ____________________ 

 
Q17 How many GEMS students did you work with this year? 

 
 
Q18 How did you learn about GEMS? (Check all that apply) 
Ç Technology Student Association website  

Ç Army Educational Outreach Program (AEOP) website  

Ç Facebook, Twitter, Pinterest, or other social media  

Ç State or national educator conference  

Ç STEM conference  

Ç School, university, or professional organization newsletter, email or website  

Ç A news story or other media coverage  

Ç Past GEMS participant  

Ç A student   

Ç A colleague   

Ç A supervisor or superior   

Ç GEMS event or site host/director  

Ç Workplace communications  

Ç Someone who works at an Army laboratory  

Ç Someone who works with the Department of Defense  

Ç Other, (specify):  ____________________ 

 
Q19 How many times have YOU PARTICIPATED in any of the following Army Educational Outreach Programs (AEOPs) in any 
capacity?  If you have heard of an AEOP but never participated select "Never." If you have not heard of an AEOP select "Never 
heard of it." 

 Never  Once  Twice  
Three or more 

times  
Never heard 

of it  

Camp Invention  ¿  ¿  ¿  ¿  ¿  

eCYBERMISSION  ¿  ¿  ¿  ¿  ¿  

Junior Solar Sprint (JSS)  ¿  ¿  ¿  ¿  ¿  

West Point Bridge Design Contest (WPBDC)  ¿  ¿  ¿  ¿  ¿  

Junior Science & Humanities Symposium (JSHS)  ¿  ¿  ¿  ¿  ¿  
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Gains in the Education of Mathematics and Science (GEMS)  ¿  ¿  ¿  ¿  ¿  

GEMS Near Peers  ¿  ¿  ¿  ¿  ¿  

UNITE  ¿  ¿  ¿  ¿  ¿  

Science & Engineering Apprenticeship Program (SEAP)  ¿  ¿  ¿  ¿  ¿  

Research & Engineering Apprenticeship Program (REAP)  ¿  ¿  ¿  ¿  ¿  

High School Apprenticeship Program (HSAP)  ¿  ¿  ¿  ¿  ¿  

College Qualified Leaders (CQL)  ¿  ¿  ¿  ¿  ¿  

Undergraduate Research Apprenticeship Program (URAP)  ¿  ¿  ¿  ¿  ¿  

Science Mathematics, and Research for Transformation (SMART) 
College Scholarship  

¿  ¿  ¿  ¿  ¿  

National Defense Science & Engineering Graduate (NDSEG) 
Fellowship  

¿  ¿  ¿  ¿  ¿  

 
Q20 How SATISFIED were you with each of the following GEMS features? 

 
Did not 

experience 
Not at 

all  
A 

little  
Somewhat  

Very 
much  

Application or registration process ¿  ¿  ¿  ¿  ¿  

Other administrative tasks ¿  ¿  ¿  ¿  ¿  

Communications from American Society for Engineering 
Education 

¿  ¿  ¿  ¿  ¿  

Communications from [GEMS site] ¿  ¿  ¿  ¿  ¿  

Location(s) of program activity ¿  ¿  ¿  ¿  ¿  

Availability of programs in your area ¿  ¿  ¿  ¿  ¿  

Support for instruction or mentorship during program 
activities 

¿  ¿  ¿  ¿  ¿  

Participation stipends (payment) ¿  ¿  ¿  ¿  ¿  

Online educational resources used or provided during 
program activities 

¿  ¿  ¿  ¿  ¿  

Invited speakers or "career" events  ¿  ¿  ¿  ¿  ¿  

Field trips or tours  ¿  ¿  ¿  ¿  ¿  
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Q21 The list below describes instructional and mentoring strategies that are effective ways to establish the relevance of learning 
activities for students. From the list below, please indicate which strategies you used when working with your student(s) in 
GEMS. 

 
Yes - I used this 

strategy  
No - I did not use this 

strategy  

CƛƴŘƛƴƎ ƻǳǘ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ōŀŎƪƎǊƻǳƴŘǎ ŀƴŘ ƛƴǘŜǊŜǎǘǎ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ 
of the program  

¿  ¿  

Giving students real-life problems to investigate or solve   ¿  ¿  

Asking students to relate outside events or activities to topics covered in 
the program   

¿  ¿  

{ŜƭŜŎǘƛƴƎ ǊŜŀŘƛƴƎǎ ƻǊ ŀŎǘƛǾƛǘƛŜǎ ǘƘŀǘ ǊŜƭŀǘŜ ǘƻ ǎǘǳŘŜƴǘǎΩ ōŀŎƪƎǊƻǳƴŘǎ   ¿  ¿  

Encouraging students to suggest new readings, activities, or projects  ¿  ¿  

Making explicit provisions for students who wish to carry out 
independent studies   

¿  ¿  

Helping students become aware of the roles STEM plays in their 
everyday lives   

¿  ¿  

Helping students understand how STEM can help them improve their 
communities  

¿  ¿  

Other, (specify):  ¿  ¿  

 
Q22 The list below describes instructional and mentoring strategies that are effective ways to support the diverse needs of 
students as learners. From the list below, please indicate which strategies you used when working with your student(s) in GEMS. 

 Yes - I used this strategy  
No - I did not use this 

strategy  

CƛƴŘƛƴƎ ƻǳǘ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ 
program   

¿  ¿  

Interacting with all students in the same way regardless of their 
gender or race and ethnicity  

¿  ¿  

Using gender neutral language  ¿  ¿  

Using diverse teaching/mentoring activities to address a broad 
spectrum of students   

¿  ¿  

Integrating ideas from the literature on pedagogical activities for 
women and underrepresented students   

¿  ¿  

Providing extra readings, activities, or other support for students who 
lack essential background knowledge or skills   

¿  ¿  

Directing students to other individuals or programs if I can only 
provide limited support  

¿  ¿  

Other, (specify):  ¿  ¿  
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Q23 The list below describes instructional and mentoring strategies that are effective ways to support students development of 
collaboration and interpersonal skills. From the list below, please indicate which strategies you used when working with your 
student(s) in GEMS. 

 Yes - I used this strategy  
No - I did not use this 

strategy  

Having students tell others about their backgrounds and interests   ¿  ¿  

Having students explain difficult ideas to others  ¿  ¿  

Having students exchange ideas with others whose backgrounds or 
viewpoints are different from their own  

¿  ¿  

Having students participate in giving and receiving feedback  ¿  ¿  

Having students work on collaborative activities or projects as a 
member of a team  

¿  ¿  

Having students listen to the ideas of others with an open mind ¿  ¿  

Having students pay attention to the feelings of all team members ¿  ¿  

Having students develop ways to resolve conflict and reach agreement 
among the team 

¿  ¿  

Other, (specify): ¿  ¿  

 
Q24 ¢ƘŜ ƭƛǎǘ ōŜƭƻǿ ŘŜǎŎǊƛōŜǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŀƴŘ ƳŜƴǘƻǊƛƴƎ ǎǘǊŀǘŜƎƛŜǎ ǘƘŀǘ ŀǊŜ ŜŦŦŜŎǘƛǾŜ ǿŀȅǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ŜƴƎŀƎŜƳŜƴǘ ƛƴ 
άŀǳǘƘŜƴǘƛŎέ {¢9a ŀŎǘƛǾƛǘƛŜǎΦ CǊƻƳ ǘƘŜ ƭƛǎǘ ōŜƭƻǿΣ ǇƭŜŀǎŜ ƛƴŘƛŎŀǘŜ ǿƘƛŎƘ ǎǘǊŀǘŜƎƛŜǎ ȅƻǳ ǳǎŜŘ ǿƘŜƴ ǿƻǊƪƛƴƎ ǿƛǘƘ ȅƻǳǊ ǎǘǳŘŜƴǘόǎύ in 
GEMS. 

 Yes - I used this strategy  
No - I did not use this 

strategy  

Teaching (or assigning readings) about specific STEM subject matter ¿  ¿  

Having students access and critically review technical texts or media to 
support their work 

¿  ¿  

Demonstrating the use of laboratory or field techniques, procedures, 
and tools students are expected to use 

¿  ¿  

Helping students practice STEM skills with supervision ¿  ¿  

Giving constructive feedback to improve ǎǘǳŘŜƴǘǎΩ {¢9a ŎƻƳǇŜǘŜƴŎƛŜǎ ¿  ¿  

Allowing students to work independently as appropriate for their self-
management abilities and STEM competencies 

¿  ¿  

Encouraging students to seek support  from other team members ¿  ¿  

Encouraging opportunities in which students could learn from others 
(team projects, team meetings, journal clubs) 

¿  ¿  

Other, (specify): ¿  ¿  
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Q25 ¢ƘŜ ƭƛǎǘ ōŜƭƻǿ ŘŜǎŎǊƛōŜǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŀƴŘ ƳŜƴǘƻǊƛƴƎ ǎǘǊŀǘŜƎƛŜǎ ǘƘŀǘ ŀǊŜ ŜŦŦŜŎǘƛǾŜ ǿŀȅǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ {¢9a 
educational and career pathways. The list also includes items that reflect AEOP and Army priorities. From the list below, please 
indicate which strategies you used when working with your student(s) in GEMS. 
 

 Yes - I used this strategy  
No - I did not use this 

strategy  

!ǎƪƛƴƎ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀtional and career interests  ¿  ¿  

Recommending extracurricular programs that align wiǘƘ ǎǘǳŘŜƴǘǎΩ 
educational goals  

¿  ¿  

Recommending Army Educational Outreach Programs that align with 
ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀǘƛƻƴŀƭ Ǝƻŀƭǎ  

¿  ¿  

Providing guidance about educational pathways that would prepare 
students for a STEM career  

¿  ¿  

Sharing personal experiences, attitudes, and values pertaining to 
STEM  

¿  ¿  

Discussing STEM career opportunities with the DoD or other 
government agencies 

¿  ¿  

Discussing STEM career opportunities outside of the DoD or other 
government agencies (private industry, academia) 

¿  ¿  

Discussing non-technical aspects of a STEM career (economic, political, 
ethical, and/or social issues) 

¿  ¿  

Highlighting under-representation of women and racial and ethnic 
minority populations in STEM and/or their contributions in STEM 

¿  ¿  

Recommending student and professional organizations in STEM ¿  ¿  

Helping students build effective STEM networks ¿  ¿  

/ǊƛǘƛŎŀƭƭȅ ǊŜǾƛŜǿƛƴƎ ǎǘǳŘŜƴǘǎΩ ǊŞǎǳƳŞΣ ŀǇǇƭƛŎŀǘion, or interview 
preparations 

¿  ¿  

Other, (specify): ¿  ¿  

 
 
Q26 How USEFUL were each of the following in your efforts to expose student(s) to Army Educational Outreach Programs (AEOPs) 
during GEMS? 

 
Did not 

experience  
Not at 

all  
A 

little  
Somewhat  

Very 
much  

American Society for Engineering Education website ¿  ¿  ¿  ¿  ¿  

Army Educational Outreach Program (AEOP) website  ¿  ¿  ¿  ¿  ¿  

AEOP social media  ¿  ¿  ¿  ¿  ¿  

AEOP brochure  ¿  ¿  ¿  ¿  ¿  

Program manager or site coordinators  ¿  ¿  ¿  ¿  ¿  
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LƴǾƛǘŜŘ ǎǇŜŀƪŜǊǎ ƻǊ άŎŀǊŜŜǊέ ŜǾŜƴǘǎ  ¿  ¿  ¿  ¿  ¿  

Participation in GEMS  ¿  ¿  ¿  ¿  ¿  

AEOP instructional supplies (Rite in the Rain notebook, Lab 
coats, etc.)  

¿  ¿  ¿  ¿  ¿  

 
Q27 Which of the following AEOPs did YOU EXPLICITLY DISCUSS with your student(s) during GEMS? (check ALL that apply) 

 
Yes - I discussed this program 

with my student(s)  
No - I did not discuss this program 

with my student(s)  

Camp Invention  ¿  ¿  

eCYBERMISSION  ¿  ¿  

Junior Solar Sprint (JSS)  ¿  ¿  

West Point Bridge Design Contest (WPBDC)  ¿  ¿  

Junior Science & Humanities Symposium (JSHS)  ¿  ¿  

Gains in the Education of Mathematics and Science 
(GEMS)  

¿  ¿  

GEMS Near Peers  ¿  ¿  

UNITE  ¿  ¿  

Science & Engineering Apprenticeship Program (SEAP)  ¿  ¿  

Research & Engineering Apprenticeship Program 
(REAP)  

¿  ¿  

High School Apprenticeship Program (HSAP)  ¿  ¿  

College Qualified Leaders (CQL)  ¿  ¿  

Undergraduate Research Apprenticeship Program 
(URAP)  

¿  ¿  

Science Mathematics, and Research for 
Transformation (SMART) College Scholarship  

¿  ¿  

National Defense Science & Engineering Graduate 
(NDSEG) Fellowship  

¿  ¿  

I discussed AEOP with my student(s) but did not 
discuss any specific program  

¿  ¿  

 
Q28 How USEFUL were each of the following in your efforts to expose your student(s) to Department of Defense (DoD) STEM 
careers during GEMS? 

 
Did not 

experience  
Not at 

all  
A 

little  
Somewhat  

Very 
much  

American Society for Engineering Education website ¿  ¿  ¿  ¿  ¿  

Army Educational Outreach Program (AEOP) website  ¿  ¿  ¿  ¿  ¿  

AEOP social media  ¿  ¿  ¿  ¿  ¿  


















































